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As an emotional reaction anxiety is innate and plays a 


crucial role in shaping human behaviour. Lingis (1976) argues that in 
all anxious anticipation “there is a sense of void” which produces a 
sense of vulnerability (the basis for distress) as well as a level of 
exhilaration (animation of life projects)” Anxiety therefore is 
understood not as “a solid core of substance” but as a current of 
forces assembling and dissipating itself. Like any other emotion, 
anxiety is a psycho-physiological phenomenon on the one end of 
which lie numerous physiological actions reactions raising the 
arousal and activation level of the body and on the other, stands “a 
feeling tone” a cognitive state having far reaching consequences and 
effect on human psyche. Viewed as a cognitive level, anxiety may 
occure within various time frames relative to the existence of a 
potentially stressful event. 

Endler (1978) has suggested five facets of anxiety as 
given below : 

1) Interpersonal ego-threat (threat to self esteem as result of 
failure). 

2) Physical danger (threat of personal harm). 

3) Ambiguity (unpredictability and the fear of the unknown). 
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4) Disruption of daily routines (fear of disruption of daily 
habits). 

5) Social evaluation (fear being negatively evaluated by 
others). 

Which facet of anxiety surfaces when is a matter of time 
situation and intensity of stimulus. At times, the feeling of anxiety is 
very mild simply resulting in some sort of physiological restlessness 
or uneasiness. This feeling does not end up in our measurable 
danger. At other times, anxiety triggers off intense physiological 
reaction, thereby creating complex affective states (emotional 
reactivity) in which the mind and body seem to be going out of gear 
but simultaneously in its extreme form persistent anxiety may turn 
out to be chronic state of psycho-physiological reactivity, at times, 
leading to psychosomatic disorders. 

(i) The selection of research problem : 

Test anxiety measures have been correlated with a 
number of personality variables. Singru (1972) Choksi (1975) and 
S. Singh and H. Kaur (1976) reported a low negative correlation 
between the overall index of need achievement and anxiety. 
Christian (1978, 1979) found that there is a positive relationship 
between hope of success and anxiety and a negative relationship 
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between fear of failure and anxiety. D. Kaur and Kumaraiaii (1980) 
reported that anxiety neurotics have less need for affiliation and 
more for achievement, order, abasement, nurturance and endurance 
as compared to normals. Khan and Q.Hassan (1983) noted that the 
high tension (anxiety) group exhibited a sense of despair and fear of 
failure, whereas the low anxiety group seemed to be hopeful of 
continuous movement towards a better future. Self-image of high 
anxiety students has been found to be low, negative and rejecting (M.K. 
Hassan, 1977, Kureshi & Hussain 1979). Anxiety scores have also been 
related to adjustment (J.G. Singh and Basil 1982, Verma and Upadhyay 
1979, 1981), repression-sensitization (Sathyavathi, Kumaraiah and 
Murthy 1977), field dependence (R.G. Chatterjee and Bhaskar 1981, 
Kiran Kumar and Thimmappa 1982), psychoticism and neuroticism 
(S. Singh and Sehgal 1979, S. Singh, Upmanyu and Vasudeva 1978). 

Anxiety and Academic Achievement : 

Mohsin (1972) and Nijhawan (1972) found that high 
anxiety college and school groups learned paired associate tasks at a 
slower rate than their low anxiety counterparts. A.K. Verma (1977) 
and R.K. Srivastava, M.Seth, N.K. Saxena and Mrinal (1980) 
demonstrated that on a simple psychomotor task high anxiety 
subjects perform better than the low anxiety group, on a complex 
task the reverse holds good. 
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In the case of the anxiety achievement relationship the 
majority of bivariate studies report low and negative nevertheless 
significant correlations (Basu and Bose 1979, Bhushan and Goraya 
1982, Choksi 1975, Contractor 1981, Grewal and K. Kaur 1981, M. 
Gupta & P. Gupta 1980, Mookerjee, L.B. Singh & B. Singh 1982, 
Najma and Satyanarayana 1978, S.N. Rao 1974, B. Singh and P. 
Kumar 1977, S.N. Srivastava, V. Singh and G.P. Thakur 1980). 
While R.S. Dubey (1976, 1978, 1979) reported a positive but non 
significant relationship between these two variable (Anxiety and 
achievement) and Krishna and V.R. Agarwal (1978) did not find and 
relationship between these two variables. S.Sharma (1978) reported 
that anxiety is related differentially to various school courses, test 
anxiety as a better predictor of academic success and there is 
evidence of anxiety by intelligence interaction. The magnitude of a 
negative relationship between anxiety and academic achievement 
varied with the nature and content of the course (Ganguli. 1981, 
Kapur 1982, S.Sharma 1978, S.Sharma and U.Rao 1983, Vora 
1980). Therefore the problem undertaken for the present study is- 
“A study of anxiety and mental health as a function of 
personality sex and academic achievement.” 
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(ii) Description of variables 


(a) Anxiety : 

Everyone has worries and fears, even the rich and famous. 
Freud argued that anxiety can be adaptive if the discomfort that 
goes with it motivates people to learn new ways of approaching 
life's challenges. But whether it is adaptive or maladaptive, the 
discomfort can be intense. The anxious person who is waiting for 
the worst to happen is often unable to enjoy a personal life or gain 
gratification from work. Anxious people may thus prevent 
themselves from experiencing positive outcomes in life. 

The term anxiety is usually defined as a diffuse vague very 
unpleasant feeling of fear and apprehension. The anxious person 
worries a lot, particularly about unknown dangers. In addition, the 
anxious individual shows combination of the following, symptoms 
rapid heart rate, shortness of breath, diarrhea, loss of appetite, 
fanting dizziness, sweating, trembling, sleeplessness, requent 
urination and tremors. All of these physical symptoms accompany 
fear as well as anxiety. Fear differs from anxiety in that people who 
have fears can easily state what they are afraid of. People who feel 
anxious. On the other hand, are not aware of the reasons for their 
fear. Thus even though fear and anxiety involve similar reaction, the 


cause of worry is readily apparent in the former case but is not at all 
clear in the latter. 

It is normal for people to experience anxiety, when 
faced with stressful threatening situation, but is abnormal to feel 
strong choric anxiety in the absence of an obvious cause. Anxiety 
can be experienced in a number of different ways. We discuss four 
types of disorders-Generalized anxiety. Panic, phobic, and 
obsessive-compulsive disorders. Anxiety disorders are common. 
This Table shows the percent of the U.S. population that suffers 
from anxiety disorder during any given year. 

Prevalence of Anxiety Disorder- 


Disorder 

Percent (1-year prevalence) 

Any anxiety disorder 

13.3 

Generalized anxiety disorder 

2.8 

Panic disorder 

1.7 

Phobic disorder 

8.0 

Obsessive-compulsive disorder 

2.3 

Posttraumatic stress disorder 

3.6 


Generalized Anxiety Disorder ; 

As the name suggests, the main feature of generalized 
anxiety disorder is a choric state of diffuse, unfocused anxiety. 
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People with this disorder can not say what it is that they are afraid 
of; all they know is that they feel a persistent sense of tension and 
dread a condition that Freud Called “Free floating anxiety.” 
Generalized anxiety disorder might best be described as consisting 
of prolonged, vague, unexplained, but intense fears that do not seem 
to be attached to any particular object. They resemble normal fears, 
but there is no actual danger, and in most cases danger is not even 
imagined to be present. 

In generalized anxiety disorder, anxiety persists for 6 
months or longer and is not attributable to recent life experiences. 
The symptoms of generalized anxiety disorder usually include motor 
tension, hyperactivity of the autonomic nervous system, dread of 
the future and hypervigilance. 

One study conducted in three cities found that between 
4.1% and 6.6% of The Population had experienced a generalized 
anxiety disorder during their lives. It is more common among 
women than men. The course of generalized anxiety disorder for 
both men and women is usually protracted, with durations of as 
long as 20 years being common. The disorder tends to become 
evident between the late teens and early twenties. However 
experiences early in life in which children feel they do not have 
control over what is happening in the environment or what 
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might happen tend to make them especially vulnerable to the 
development of anxiety. 

John Valle improved somewhat as a result of his 
Psychotherapy, which was psychodynamically oriented. However, 
generalized anxiety disorder is often difficult to treat, and there is 
no one clinical technique that regularly results in a cure. Cognitively 
and Psychodynamically oriented Psychotherapy can be helpful in 
some cases, as can behaviorally oriented treatment. The available 
medications designed to counter act anxiety are often helpful while 
the patient is taking them, but when they are discontinued symptoms 
usually return. Furthermore, prolonged use of these medications can 
have significant side effects. 

Panic Disorder : 

Pan, the Greek god of woods and fields was blamed for 
the inexplicable dread sometimes felt by travelers in lonely places. 
Panic disorder may attack with no warning. The indicators or panic 
disorder are similar to those of generalized anxiety disorder, except 
that they are greatly magnified and usually have a sudden on set. 
However there are differences between generalized anxiety disorder 
and Panic disorder in their risk factors, rates of occurrence, and 
family incidents rates. 
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The term Panic Attack denotes an abrupt surge of 
intense anxiety rising to a peak that either is cued by the presence, 
or thoughts, of particular stimuli or that occurs without obvious cues 
and is spontaneous and unpredictable. In a Panic attack, anxiety 
mounts to an almost unbearable level. The person sweats feels 
dizzy, trembles, shivers, feels chest pain or discomfort, and gasps 
for breath. The pulse quickens and the heart pounds. Above all 
there is a feeling of inescapable doom. The person may feel that he 
or she is about to die or go insane or commit some horrible act. Such 
attacks usually last several minutes, though they may continue for 
hours. When the attack subsides, the person feels exhausted, as if he 
or she had survived a traumatic experience which is in fact the case. 

In some instances, as we shall see, panic attack occur in 
response to a specific phobic stimulus. A person with a phobia for 
dogs hears a dog bark, and this precipitates an attack. In such cases, 
the person is diagnosed as phobic. In many other instances. Panic 
attacks occur in the absence of any phobic stimulus, and in this case 
the condition is called Panic disorder. Before the onset of the Panic 
attacks, Patients may have been simply “nervous” or they may have 
shown all the signs of generalized anxiety disorder. Consequently as 
victims of Panic disorder may in fact cease to go anywhere-the 
movies, the grocery store, a restaurant. 


Recent research has revealed that persons who 
experience Panic attacks perceive themselves as having impairments 
in their physical health and emotional well being and in occupational 
and financial functioning. They are heavy users of health care 
facilities and emergency departments. Twenty percent of patients 
with panic disorder report that they have attempted suicide. In 
addition to studying suicidal congnitions of people who experience 
Panic attacks, research has revealed certain cognitive process that 
occur during these attacks. 

It has been discovered that Sodium lactate, when 
administered intravenously to patients with panic disorder, will often 
provoke a panic attack, wheareas this idea does not happen to the 
general population. A number of research teams are seeking to 
identify the mechanisms by which sodium lactate causes Panic 
attacks. 

Phobic Disorder : 

Phobos was the Great god of fear. His likeness was painted 
on masks and shields to frighten enemies in battle. The word 
Phobia, derived from his name, came to mean fear, panic, dread, or 
fright. Unlike people who have generalized anxiety disorders, people 
who have phobic disorders know exactly what they had afraid of. 
Except for their fears of specific objects. People or situations. 
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Phobic individuals usually do not engage in gross distortions of 
reality. 

Phobic Disorder involve two factors : (1) a phobia, or 
intense fear of some object or situation which, as the individual 
realizes, actually poses no major threat; and (2) avoidance of the 
phobic stimulus is something that seems utterly harmless. Often, 
however the stimulus is one that carries a very slight suggestion of 
danger something that a child, for example might be afraid of such 
as dogs, insects, snakes, or high places. Non phobic people may also 
avoid these things. There are many people, for example, who 
distinctly prefer not to step out onto fire escapes and who would 
never touch a snake, no matter how harmless. The difference 
between these reaction and a phobic reaction is, one of severity. 
While the normal person may feel apprehension at the sight of a 
snake, the snake phobic person will show intense anxiety, along with 
Its usual physiological signs : escalated heart rate, sweating and so 
foith. Phobic people, unlike others, must design their lives so that 
they avoid the thing that they fear the most. 

Phobic individuals do not need the actual presence of 
the feared object or situation to experience intense tension and 
discomfort. One study of phobic patients showed that their fears 
fell into five categories related to (1) separation, (2) animals. 
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(3) Bodily mutilation, {4) Social situation, and (5) Nature. 


Phobias tend to grow progressively broader. Phobic 
individuals usually develop ways of reducing their fears. The 
subway rider was able to get from one place to another. The 
cumbersome procedures people with phobias devise do not eliminate 
their fear; In one sense, phobic individuals who can not cross the 
thresholds of certain rooms or cannot work may be as incapacitated 
as people with severe psychotic symptoms. They are more fortunate 
than people who exhibit free-floating anxiety, Since at least their 
fears are directed toward a specific object and they can reduce their 
anxiety by simply avoiding that object. 

Phobias are fairly common, affecting upto 8 percent of 
the general population. Today, therefore, phobias are grouped into 
three general categories ; Specific phobias, social phobias, and 
agoraphobia. 

Specific Phobias are a miscellaneous category of 
marked, persistent,' irrational fears. These phobias range from very 
general to highly specific. Specific phobia is the most common type 
of phobia, with about 11% , of the population meeting the criteria for 
specific phobia during their lifetimes. Some specific phobias are related 
to having had traumatic experiences earlier in life. A variety of 
therapeutic approaches have been used in treating specific phobia. 
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Social phobias occur at only about 2.5%. They can 
attack with no less force. Social phobias are characterized by fear 
and embarrassment in dealing with others. Common objects of 
social phobia are public speaking eating in public, and using public 
bathrooms. These problems often begin in late childhood or early 
adolescence and may crystallize into a phobia in late adolescence. 
Shyness is often mistaken for social phobia. The personal lives of 
social phobias is typically bleak. They often have no friends, shy 
people do not experience the terror felt by those with social phobia 
when they find themselves in situations where they might be 
exposed to criticism from others. The diagnosis of social phobia 
refers to anxiety that is chronic, pervasive, and disabling across 
diverse situations that involve contact with others. 

A person with Agoraphobia may look no different from 
one with a social phobia. Both may stay home from a party. But 
their reasons for doing so are different. While the socially phobic 
individual is afraid of the scrutiny of other people, the agoraphobic 
individual is afraid of his or her own internal cues. The agoraphobic 
person dreads the awful anxiety of a panic attack and is afraid of 
losing control in crowd. Minor physical sensations may be 
interpreted as the prelude to some catastrophic threat to life. In 
severe cases, the individual may have an irrational fear of leaving 
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the familiar setting of the home; In the most extreme cases, the 
victim is unable even to walk down the street or go shopping. 
Agorophobia is more Common among women than among men. In 
some cases the Agoraphobia often begins in the late teens, although 
it is also observed in older people. And like other phobias, it waxes 
and wanes, and it is not uncommon for the object of .the fear to 
change. About 50% of people who experience panic attacks go on to 
develop agoraphobia unless they are treated early with certain drugs. 
Agoraphobic individuals are often clinging and dependent. In some 
sense. Agoraphobia is a delayed outbreak of childhood separation 
anxiety. Because separation anxiety is almost always measured by 
means of retrospective self reports, there is a need for longitudinal 
studies that allow for the observation of subjects, behaviours in 
addition to self report. 

Obsessive Compulsive Disorder : 

An obsession is a thought or an image that keeps recurring 
to the mind, though the individual may consider it senseless and 
extremely unpleasant. Similarly, a compulsion is an action that the 
individual feels compelled to repeat, again and again, though he or 
she has no conscious desire to do so. ■ 

The individual feels that he or she has not voluntarily 
produced the obsession or compulsion; rather, they have simply 
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forced their way in and take over. People suffering from either 
obsession or compulsion- or, as is usually the case, from both- are 
said to have obsession compulsion disorder. 

Mild obsession strike many of us from time to time. We 
may dwell repeatedly on some song lyric, or our thoughts may keep 
running back to a story we read in the paper or to the question of 
whether we remembered to leave out food for the cat before going 
to work. But these minor obsession pass, and we go on about our 
business. Pathological obsession, on the other hand, do not pass; 
they recur day after day. Furthermore, they often have a prurient or 
violent quality, which makes them even more demoralizing to the 
people who have them. A mother may become obsessed with the 
idea of drowning her baby in its bath, or a man may become 
obsessed with the fear that he will masturbate in public. 

Compulsion though they may be as irrational and 
disruptive as obsession, tend to be more “acceptable” in content. 
Indeed they generally have overtones of duty and caution. 
Compulsive tend to fall into two categories First are those with 
checking rituals- People who are compelled to interrupt their 
activities again and again to go and make sure they have done 
something that they were supposed to do. Some people, for 
example, no sooner get into bed than they have to get up and make 
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certain they have locked the front door, all the door and windows in 
the house- a process that may be repeated seven or eight times until, 
exhausted and still uncertain, they at least fall a sleep. 

The second group are those with cleaning ritals such as 
compulsive hand washers, who are typically obsessed with the idea 
that they are contaminated. Compulsives become extremely anxious 
if they are prevented, or try to prevent themselves, from engaging in 
it. Obsessive compulsive disorder can be completely disabling, as 
the person’s life is given over to obeying the compulsion. The 
obsession or compulsion intrudes insistently and persistently into the 
individual’s awareness. A feeling of anxious dread occurs if the 
thought or act is prevented for some reason. The obsession or 
compulsion is experienced as foreign to oneself; it is unacceptable 
and uncontrollable. The individual recognizes the absurdity and 
irrationality of the obsession or compulsion. Obsessional thoughts 
often seem distasteful and shameful. Their content generally 
involves harming others, causing accidents to occur, swearing, or 
having abhorrent sexual or religious ideas. Depending on the 
situation and the nature of the obsession, obsessive indivuduals may 
feel some pride in their unwillingness to make pre-mature decision 
or may feel self-contempt when indecisiveness prevents them from 
acting. 


16 


Many clinicians believe that fear of loss of control and 
tke need for structure are at the core of the obsessions and 
compulsions. Whether the disorder reflects the impact of 
environment factors or heredity, its incidence is greater among 
members of some families than among the general population. 

People who suffer from obsessive- compulsive disorder 
are very cautious. Like victims of phobias and other anxiety 
disorders they unreasonably anticipate catastrophe and loss of 
control. Normally the object of phobia can be avoided whereas that 
of an obsession can not be, but again there are mixed cases; a dirt 
phobia may be as intrusive as an obsession because dirt is every 
where. 

Clinical workers often observe that both obsessive- 
compulsive and phobic individuals have an usually high incidence of 
interpersonal problems. Obsessive-compulsive persons develop a 
more elaborate set of beliefs concerning their preoccupying thoughts 
and rituals than phobics do about their fears. Cognitions seem to 
play a larger role in obsession-compulsion than in phobia. 

Obsessive compulsive disorder is rare, and it is not to be 
confused with problems such as excessive drinking, eating, or 
gambling. For many years, obsessive- compulsive disorder was 
considered to be very resistant to treatment, but the outlook is 


17 


beginning to be more hopeful. Psychological therapies are helpful 
when the patient is exposed to stimuli that usually evoke compulsive 
rituals and the patient activity inhabits the rituals. This type of 
behavioural therapy requires that the patient be highly motivated to 
resist obsessive thoughts and compulsion. Recent evidence suggests 
that many people suffering from obsessive-compulsive disorder feel 
an excessive sense of responsibility that produces automatic 
negative thoughts like “I might cause a fire”; these in turn, produce 
discomfort. Cognitive therapists seek to help patients become aware 
of their excessive sense of responsibility as a step toward 
overcoming obsessions and compulsions. 

Posttraumatic Stress Disorder : 

Posttraumatic stress disorders are acute psychological 
reactions to intensely traumatic events- Events much more 
disturbing that most ordinary human troubles. These include assault, 
rape, natural disasters such as earthquakes and flood, accidents 
such as airplane crashes and fires and wartime traumas such as 
torture and bombing; Predictably, most of our knowledge of 
posttraumatic stress disorders come from war- survivors- People 
who lived through Nazi-concentration camps, the bombing of 
Hiroshima, or simply the day to day agonies of combat in world-war 
II and the korean and viethan wars. 
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PTSD involves an extreme experience, such as war or a 
natural catastrophe, whose effect may extend over a long period. 
The traumas range from those that are directly experienced to those 
that are witnessed. The onset of the clinical condition in 
Posttraumatic disorders varies from soon after the trauma to long 
after. Victims may go on for days, weeks, or months reexperiencing 
the traumatic events, either in pained recolletion or in nightmares. In 
some cases, stimuli reminiscent of the event may cause the patient 
to return Psychologically to the scene of the disaster and go through 
it, in his or her mind, all over again. At the same time, victims of 
these disorders show diminished responsiveness to their present 
surroundings, a sort of “Emotional anesthesia”. They also suffer 
physical symptoms Insomnia, decreased sex drive, and heightened 
sensitivity to noise-so that they may jump out of their seats at the 
sound of a door opening. In addition, they may show depression 
anxiety and intense irritability, exploding over the slightest 
frustration. Not surprisingly, the likelihood of a person’s developing 
posttraumatic stress disorder seems to depend to some degree on the 
person’s psychological strength prior to the trauma. It also depends 
on the nature of the trauma. Trauma caused by human actions, such 
as combat, fires, or construction disasters, tend to precipitate more 
severe reactions than natural disasters such as flood, earthquakes. 
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or hurricanes. Symptoms of posttraumatic stress disorder generally 
appear shortly after the trauma. In the usual case symptoms clear up 
by themselves within about six months; For example a recent survey 
found that of the 2.7 million American military personnel who 
served in the Vietnam war, somewhere between 500,000 and 
700,000 are still suffering from Posttraumatic stress disorder that is 
20 to 25 percent, a shockingly high number. According to one study 
certain characteristics of the Vietnam conflict made it particularly 
damaging psychologically. To begin with recruits were shipped to 
Vietnam on their own rather in combat groups and once their, were 
transferred frequently. As a result, they had little chance to develop 
a sense of group, identity which provides psychological protection 
against stress. 



According to some writers, victims of severe physical 
trauma show a definite pattern of responses known as the disaster 
syndrome. In the first phase, the shock stage, they are stunned and 
dazed, frequetly to the point of immobility. In extreme cases there 
may be disorientation and memory loss as well. During the second 
stage the suggestibility stage, they become passive and are willing to 
take orders from almost anyone. They may begin to express concern 
for other people involved in the incident. During the recovery stage, 
they begin to pull themselves together and to approach their 
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situation in a more rational way. However, they may still show sign 
of- generalized anxiety and may go on recounting their experience to 
others again and again. Combat and civilian catastrophes may trigger 
posttraumatic stress disorder depending on the person’s previous 
psychological adjustments to less severe traumas. 

PTSD differs from less serious trauma related disorders, 
not only in the extremity of the traumatic experience, but also the 
seriousness of the condition, its duration, and its poorer prognosis. 
In addition, evidence is accumulating that personal vulnerabilities 
play an important role in PTSD. 

Vulnerability Factors : 

In one study, 72% of individuals with PTSD diagnoses had 
prestress histories of psychological disorder. Prominent among the 
prestress diagnoses adult, PTSD patients were depression and 
alcohol abuse. The major finding was that those who react with an 
apparently unwarranted calm may be particularly prone to 
posttraumatic distress problems such as severe anxiety, sleep 
disruptions or flashbacks, which may not surface until months or 
even years later. There was also evidence that such people may also 
be inclined to put themselves in danger during a disaster because 
they ignore the reality at the peril. The heightened risk occurs 
particularly in those whose steadiness during a catastrophe is a 
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result of symptoms of dissociation that include lack of emotional 
reaction, a feeling that the events are unreal or disorientation. Thus 
those who tend to shut out reality in a stressful situation are at 
heightened risk for developing severe posttraumatic disorder. 

There are some indications that individuals who are 
socially withdrawn inhibited, irritable, pessimistic and impulsive, as 
well as those with tendencies toward dissociation, may be more 
vulnerable to traumatic experiences. A family history of these 
tendencies also increases the risk of Posttraumatic problems, 
suggesting a possible genetic contributor to vulnerability. A 
hypothesis that merits serious consideration is that if individuals do 
not possess adequate coping skills or social support, they will 
become fearful about a repetition of the stress, and this fear 
contributes to a cycle of chronic over arousal and anxiety. The 
preoccupation with and anticipation of future stress may be at the 
core of PTSD. 

Posttraumatic Stress Disorder : 

Somatoform Disorder : 

The primary feature of the somatoform disorders is as the 
name suggests, that psychological conflicts take on a somatic, or 
physical, form some patients complain of physical discomfort 
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Mist 


stomach pains, breathing problems, and so forth. There are several 
type of somatoform. We shall discuss three forms. 
Hypochondriasis, Somatization disorder and Conversion disorder. 

Hypochondriasis : 

The primary feature of hypochondriasis is a gnawing fear 
of disease- a fear maintained by constant misinterpretation of 
physical signs and sensations as abnormal. Hypochon-driasis have 
no real physical disability; what they have is a conviction that a 
disability is about to appear. Hence they spend each day watching 
for the first signs of its onset. Such signs usually do not take long to 
appear. One day the heart will skip a beat, or the body will produce 
some new ache or pain. This is then interpreated by the 
hypochondriac as the first sign of disease that is now at work 
throught his or her body. 

It should be emphasized hypochondriac do not take their 
“symptoms”. They truly feel the pains they report; they are 
sincerely afraid that they are about to succumb to some grave 
disease; and they suffer terribly as a result. In so far as they can not 
be reassured by the medical evidence, their fears are irrational. 
Instead Hypochondriacs tend to confine their anxieties to more 
ordinary syndroms, such as heart disease or cancer, and will 
generally focus on a signal order. . 



Somatization Disorder : 


Somatization disorder resembles hypochondriasis in that it 
involves symptoms with no demonstrable physical cause. Yet the 
two disorders differ in the focus of the patient’s is distress. What 
motivates the hypochondriac is the fear of disease, usually a specific 
disease, the “symptoms” are troubling not so much in themselves 
but because they indicate the presence of that disease. In contrast, 
what bothers the victim of somatization disorder is actually the 
^^sy mptoms” themselves. There is also a difference in theii approach 
to the symptoms. Whereas hypochondriacs may try to be scientific, 
measuring their blood pressure several times a day and caiefully 
reporting the results. Victims of somatization disorder usually 
describe their symptoms in a vague, dramatic, and exaggerated 
fashion. Finally, the two disorders differ in the number of 
complaints. Hypochondriacs as noted, often fear oneparticular 
disease, and there fore their complaints tend to be fairly limited. In 
somatization disorder, on the other hand, the complaints aie many 
and varied. 

Conversion Disorder : 

In Hypochondriasis and somatization disorder, there is no 
physical disability only fear of or complaints about illness or 
disability. In conversion disorder, on the other hand, there is an 
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actual disability. The loss of impairment of some motor or sensory 
function.. Conversion symptoms vary considerably, but among the 
most common are blindness, deafness, paralysis, and anesthesia 
(loss of sensation)- often partial but sometimes total like the 
“symptoms” involved in hypochondriasis and somatization disorder 
conversion symptoms are not supported, by the medical evidence, 
but neighter are they “Faked”. They are involuntary responses, not 
under the person’s conscious control. At the same time they 
contradict the medical facts. 

Conversion disorder formerly known as hysteria, has 
played a central role in the history of psychology. It may be said 
that Psychodynamic theory grew out of the study of Hysteria. 
Today many psychologists reject the sexual interpretation, but it is 
generally agreed that conversion disorders are the result of some 
psychological conflict. The conversion symptom serves two 
important psychological purposes. First, it blocks the individual’s 
awareness of internal conflict; this is called the primary gain. In 
addition, it confers the secondary gain of excusing the individual 
from responsibilities and attracting sympathy and attention. 

Conversion disorders represent something of 
philosophical paradox. On the one hand, the patient’s body appears 
to be in good health. Biologically conversion patients can do 
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whatever it is that they say that can not do. All evidence points to 
the conclusion that the conversion patient’s body is capable of 
functioning properly. On the other hand, conversion patients by 
definition are not consciously refusing to use parts of their body. 

Dissociative Disorder : 

The dissociative disorders involve the dissociation or 
splitting apart, of components of the personality that are normally 
integrated. As a result, some Psychological function identity, 
memory, control over motor behaviour is screened out of 
consciousness. We shall examine three dissociative syndromes; 
amnesia, fugue, multiple personality. 

Psychogenic Amnesia : 

The partial or total forgetting of past experiences, often 
appears in organic brain syndroms. However, it may also occur 
without organic cause, as a response to psychological stress. There 
are four patterns of Psychogenic amnesia. First and most common 
is localized amnesia, in which all events occuring during a 
circumscribed period of time are blocked out. Second and less 
common is selective amnesia, in which the person makes ‘spot’ 
erasures forgeting only certain events, that occurred during a 
circumscribed period of time. Third is generalized amnesia, in which 
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the person forgets his or her entire past life. Finally another rare 
pattern is continuous amnesia, in which the person forgets all events 
after a specific period and up to the present, including events that 
occur after the onset of the amnesia. 

Some psychogenic amnesias continue for the rest of a 
person’s life. Most, however, remit abruptly and spontaneously 
anywhere from a day to several years after the onset. 

Psychogenic Fugue : 

A condition related to amnesia is psychogenic fugue, in 
which the individual takes a sudden, unexpected trip or excursion, 
forgetting his or her identity and assuming a new identity. Fugue, 
then, is a sort of travelling amnesia, but it is more elaborate than 
amnesia. While amnesia, in their confusion, may wander about 
aimlessly, fugue patients are purposely to their movements. Amnesia 
may also forget their identity, fugue patients go one step further and 
manufacture a new identity. In rare cases however, patients will 
travel to foreign countries, assume an utterly new identity, fabricate 
a detailed past history, and pursue a totally new life for months or 
even years. 


Like Amnesia, fugue is generally rare, but more common 
in wartime and after natural disasters. 



Multiple Personality : 


Perhaps the most bizarre of the dissociative disorders is 
multiple personality, in which the individual alternates between two 
or more distinct personalities, each will integrated and well 
developed, with its own tastes, habits, memories, and learned 
behaviours. There, are different patterns of multiple personality- 
patterns that become more complicated as the number of 
personalities increases. In the simplest form, called alternating 
personality. A second pattern involves one or more dominant 
personalities and one or more subordinate ones. While the dominant 
personality is ostensibly controlling the persons behaviour, the 
subordinate personality, fully aware of the thoughts and actions of 
the dominant personality, continues to operate subconsciously and 
to make its presence felt now and then through various covert 
means. Many cases of multiple personality seem to involve 
personalities that are polar opposites. In this respect multiple 
personalities seem to be extreme cases of the normal conflict 
between self indulgence and restraint- or as the Freudians would put 
it, between id and superego- that all human beings experience in 
some measure. 
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Perspectives on the Anxiety, Somatoform and Dissociative 
Disorder - 

The Psychodynamic Perspective : 

Neurosis : 

Adherents of each of the different psychological 
perspectives offer different interpretations and treatments for 
anxiety somatoform and dissociative disorders. A fundamental 
concept of Psychodynamic view is that anxiety is the cause of 
neurosis, and the form that neurotic behaviour takes depend on how 
the individual responds to his or her anxiety. In a large number of 
cases the anxiety will be experienced directly, resulting in 
generalized anxiety disorder. 

According to Psychodynamic theory, however, 
generalized anxiety disorder is unique in that the principal defense 
employed is that or repression. In the other neuroses, the defences 
against anxiety are considerably more elaborate, and it is these 
defences that appear as the symptoms of neurotic disorder. In 
amnesia, and in all dissociative disorders involving ammesia, 
Psychodynamic theorists see total repression at work. Obsessive 
compulsive disorder may be interpreted in a number of ways, 
depending on the nature of the obsession or compulsion as- a man 
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who is obsessed with the fear that he will kill his wife in her sleep, 
Psychodynamic theory would suggest that the unconscious 
aggressive impulse has in fact made its way into the conscious mind. 

In hypochondriasis and somatization disorder. 
Psychodynamic theory would see a strong element of regression. 

In conversion disorder, the individual uses the defense 
of disability, blocking awareness and expression of forbidden 
impulses by incapacitating some part of the body related to those 
impulses. 

The goal of Psychodynamic therapy is to remedy this 
situation by exposing and neutralizing the material that the ego is 
spending its energy to repress. In other words if patients can face 
and understand their repressed conflicts, the ego will be liberated 
from the all consuming task of masking these conflicts and can 
devote itself to more useful and creative task. 

The Behavioral Perspective : 

Learning to be anxious : 

Behaviorists often agree with psychodynamic theorists 
about the role of anxiety in personality disorder, but. they offer 
different explanations and treatments. According to the behaviorists, 
the two-stage process of avoidance learing is the major source of 
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anxiety. Behavioural therapy is aimed at removing the symptoms 
rather than determining their cause. Behavioural techniques include 
systematic desensitization, in vivo desensitization, modeling and 
operant conditioning. 

In systematic desensitization, a series of fear arousing 
stimuli, carefully graded from mild to strongly fearful are used. Only 
when a client is comfortable with one level of fear producing stimuli 
is the next slightly stronger stimuli introduced. 

In vivo desensitization means that the individual 
experiences the actual feared situation rather than imagining it under 
therapist’s direction. In vivo desensitization may be conducted 
gradually, beginning with low levels of stimulus intensity, or rapidly, 
by exposing the client immediately to high intensity and prolonged 
stimulation. This rapid, intense exposure is called flooding. 

A useful treatment both for phobias and for' obsessive- 
compulsive disorder involves modeling as well as the kind of 
practicing just described. Modeling also provides an opportunity for 
therapists to teach patients new cognitive strategies, by altering 
them to self defeating thoughts that they might engage in and by 
showing them. How to combat such thoughts. 
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Operent conditioning, the alternation of consequences to 
change behaviour, can also be used for these disorders. New 
adaptive responses can be shaped by rewarding successive 
approximations of the desired responses. 

The Cognitive Perspective : 

Cognitive activity is often a specific stop in behavioural 
therapy; for example in systematic desensitization the client is asked 
to visualize, think about, or imagine certain fear arousing situations. 
Cognitive rehearsal in combination with in vivo exposure has been 
used successfully with Phobic and obsessive - compulsive 
individuals. Available evidence suggests that this procedure is highly 
effective in ultimately reducing anxiety, regardless of whether the 
client feels relaxed or anxious during exposure. 

Modeling can also have an important cognitive element. 
Someone who overcomes intense fears as a result of a behavioral 
therapy program such as participant modeling acquires more selt- 
confidence and may begin to think about new ways of behaving in 
situations that were not covered in the modeling program. 

Cognitive-behavioural therapy is based on the learning 
principles of extinction and reinforcement that emphasize cognitive 
behaviour. Cognitive therapy focuses on a number of techniques 
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that are usually combined with various behavioural exercises. These 
include cognitive restructuring-The therapist helps clients review 
their irrational beliefs and expectation and develop more rational 
ways of looking at their lives. 

Thought Stopping- It works on the assumption that a sudden 
distracing stimulus such as an unpleasant noise, will serve to 
terminate obsessional thoughts. 

Cognitive Rehearsal- Through which the client can mentally 
rehearse adaptive approaches to problematic situations. 

The Biological Perspective : 

Strong evidence for a genetic factor in anxiety disorder is 
shown in studies of both animals and humans. There is also some 
weaker evidence for an environmental factor. A number of drugs are 
now used for treating specific anxiety disorders. 

The benzodiazopins, tranquil izing drugs such as Valium, 
are the most frequently prescribed drugs used in the general 
treatment of anxiety. One Benzodiazepine derivative, alprazolam, 
has recently become popular for treating panic disorders. 

A Group of antidepressant drugs, the tricyclics are also 
used successfully in treating obsessive-compulsive disorder 
especially in combination with behaviour therapy. It is thought that 
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one reason antidepressant drugs are useful in treating anxiety is 
because of the overlap in symptoms and certain other conditions in 
the different disorders. The overlap is referred to as Co-morbidity. 
Combination of biological and psychological treatment techniques 
have often been found to be more effective than either approach 
alone. 

(b) Personality : 

We frequently use the term personality in everyday speech 
to refer to qualities that are regarded highly when asked for a more 
precise description, most people probably think of personality as a 
rather vague entity that an Individual either possesses or does not 
possesses. An individual’s personality is evaluated by observing his 
normal ways of adjusting to the situations that life presents. A 
Committee meeting may reveal the personality of the individuals 
that compose it. One person is aggressive and wants to run things. 
One person may be over sensitive and feel a personal slight if 
anyone questions his opinions. One member may see other points of 
view fair mindedly, whereas another refuses to be stirred from his 
preconceived ideas. The situation thus brings out the typical 
reactions of the people concerned. We give labels to these trait : 
dominance, compliance, sensitiveness, fair mindedness, prejudice 


and so on. 


Personality is defined as the whole person his external 
appearance and behaviour, his inner awareness of self, and his 
unique pattern of measurable traits which are fairly permanent. 

Influence on Personality : 

There are individual differences in personality noticeable 
from birth, biological predisposition are in evidence. 

Biological Predisposition : 

Many studies support the conclusion that prenatal 
environment is important for both physical and psychological 
development for example - A highly nervous mother produces an 
excess of hormones from her adrenal glands which may be passed 
along to the unborn child. Even birth itself can bring trauma in 
different ways, resulting in such abnormalities as cerebral paisy, 
mental retardation or blindness. Genetic differences play a large role 
in individual differences in personality as well as in physical 
characteristic. The physiological system manufactures and secretes 
many chemical agents which affect behaviour. Even a slight 
imbalance in the hormones secreted may affect changes in 
appearance, physique, temperament or intelligence. Physiological 
drives and organic needs affect personality both directly and 
indirectly. 
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Agents of Socialization : 


Through the process of socialization in person learns what 
he is supposed to do, as well as what not to do. The ways in which 
sanctions are applied are important to personality development. For 
example-Middle class parents use reasoning, isolation and the treat 
of the loss of love in attempting to control their children’s 
behaviour, whereas lower-class parents tend to use ridicule and 
physical punishment. The lower class places stress on respectability, 
the middle class on more internalized standards of conduct. 
Agencies of socialization change as the individual matures. At first 
the family is most important. In childhood and in adolescence, it is 
peer group and the school that become important. 

The personality development of a child depends both on 
social interaction and on the perception of that interaction. When 
the baby first discovers the difference between “me” and “not me”, 
he is beginning to learn a concept of self. A parent should keep in 
mind what it is he wants to develop but within the potentials of the 
specific child. The over protective mother may steer him infantile 
behaviour; authoritarian fathers divert behaviour toward shyness an 
attitude of inferiority. 

Within the peer group the child has more than an equal 
chance of communication because the group has no basis for 
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existence except sociability. It is from his peer group that the child 
often finds persons he can imitate and identify with; they shape his 
personality development. Success failure or simply the relationships 
found in the school setting all have an impact on personality 
formation because of the great amount of time spent in school. 

The mores of the family, the peer group and the school 
are based on the specific cultures of each group. The subcultures 
can be alike or can differ surprisingly. Older values are challenged 
constantly. In viewing cultural influences and the “gaps” between 
age, ethnic, educational, and occupational group four facts are of 
importance (1) People respond at different rates of socialization (2) 
Opportunities differ for different groups (3) Experience plays a part 
in socialization (4) The structures of impersonal systems (schools, 
colleges, industries and governments) provide sources of frustration 
that repeated, begin to affect personality. 

Theories of personality : 

Psychoanalytical Theory-Freud’s Theory of Personality : 

Freud developed his theories of human personality and 
mental illness. His ideas were complex and touched on many 
different issues. With respect to Personality, However, four topics 
are most central. 
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1. 

Levels of consciousness. 


2.' 

The structure of personality 


3. 

Anxiety and defense mechanisms. 


4. 

Psychosexual stages of development. 


( 1 ) 

Levels of Consciousness : 



Freud believed that the human mind has 

three distinct 

levels 

: the conscious, Preconscious, Unconscious. 

He concluded 


that most of the mind lies below the surface-below the threshold of 
conscious experience. Above this boundary is the realm of the 
conscious. This includes our current thoughts; whatever we are 
thinking about or experiencing at a given moment. Beneath this 
conscious realm is the much larger preconscious. This contains 
memories that are not part of current thought but can readily be 
brought to mind if the need arises. Finally beneath the preconscious, 
and forming the bulk of the human mind, is the unconscious 
thoughts, desires and impulses of which we remain largely unaware. 
Although some of this material has always been unconscious. Freud 
believed that much of it was once conscious but has been actively 
repressed driven from consciousness because it was too anxiety 
provoking. Freud contended that shameful experiences or 
unacceptable sexual or aggressive urges are often driven deep within 
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the unconscious. He believed that one way of probing the 
unconscious was through the interpretation of dreams. 

The structure of Personality : ID, EGO, Super EGO : 

Freud believed that personality involves three basic 
structures. Id. Ego super Ego, which correspond very roughly to 
desire, reason, and conscious. 

According to freud, the Id is totally unconscious and 
operates in accordance with what he termed the pleasure principle : 
It demands immediate, total gratification and is not capable of 
considering the potential costs of seeking this goal. 

Ego in Freud’s theory, the part of personality that takes 
account of external reality in the expression of instinctive sexual and 
aggressive urges. The ego operates in accordance with the reality 
principle : it takes into account external conditions and the 
consequences of various actions and directs behaviour so as to 
maximize pleasure and minimize pain. The ego in partly conscious 
but not entirely so. 

Super ego- the portion of human personality 
representing the conscience. It too seeks to control satisfaction of 
ID impulse; but in contrast to the ego, it is concerned with morality. 
The superego permits us to gratify such impulses only when it is 
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morally correct to do so-not simply when it is safe or feasible, as 
re.quired by the ego. The superego is acquired from our parents and 
through experience and represents our intenalization of the moral 
teachings and norms of our society. Freud felt that this constant 
struggle among Id, ego, and super ego plays a key role in personality 
and in many psychological disorders. 

Anxiety and Defence Mechanism : 

Self Protection By the Ego : 

Anxiety : In freudian theory. Unpleasant feelings of tension 
or worry experienced by individuals in reaction to unacceptable 
wishes or impulses. Freud contended, the ego may resort to one of 
several different defence mechanisms Techniques used by the ego to 
keep threating and unacceptable material out of consciousness and 
so to reduce anxiety. Defense mechanisms take many 
different forms. For example- in sublimation- A defense 
mechanism in which threating unconscious impulses are channeled 
into socially acceptable forms of behaviour. Other defense 
mechanisms are repression- “Forgetting” or pushing from 
consciousness into unconsciousness unacceptable thoughts or 
impulses as- A woman fails to recognize her attraction to her 
handsome new son-in-law. Rationalization conjuring up socially 
acceptable reason for thoughts or actions based on unacceptable 
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motives as - A young woman explains that she ate an entire 
chocolate cake so that it would not spoil in the summer heat, 
projection- transfering unacceptable motives or impulses to others- 
A man who feels strong hostility toward a neighbour perceives the 
neighbour as being hostile to being, Displacement-Redirecting an 
emotional response from a dangerous object to a safe one as- A man 
redirects age^from his boss to his child, Regression- Responding to a 
threatening situation in a way appropriate to an earlier age or level 
of development as-A student asks a professor to raise his grade; 
when she refuses, the student throws a temper tantrum. 

Psychosexual stages of development : 

According to Freud- an innate sequence of stages through 
which all human beings pass. At each stage pleasure is focused on a 
different region of the body. Before turning to the stages 
themselves, however, we must first consider two important concepts 
relating to them libido and fixation. 

Libido : According to Freud, the psychic energy that 
powers all mental activity. Fixation, excessive investment of psychic 
energy in a particular stage of psychosexual development; this 
results in various types of psychological disorders. According to 
freud, as we grow and develop, different parts of the body serve as 
the focus of our quest for pleasure. In the initial oral stage- In 
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Freud’s theory, the stage of psychosexual development during which 
pleasure is centered in the region of the mouth. Anal stage- In 
Freud’s theory, the psychosexual stage of development in which 
pleasure is focused primarily on the anal zone. Phallic stage- In 
Freud’s theory, an early stage of Psychosexual development during 
which pleasure is centered in the genital region. It is during this 
stage that the oedipus complex develops. Oedipus complex- In 
Freud’s theory a crisis of Psychosexual development in which 
children must give up their sexual attraction to their opposite sex 
parent. Latency stage-In Freud’s theory, the psychosexual stage of 
development that follows resolution of the oedipus complex. During 
this stage, sexual desires are relatively weak. Genital Stage- In 
Freud’s theory the final stage of psychosexual development- one in 
which individuals acquire the adult capacity to combine last with 
affection. 

Research Related to Freud’s Theory : 

Freud contended that our feelings and behaviour can be 
strongly affected by information we can not bring to mind and can 
not describe verbally. Research in many fields of psychology suggests 
that to some extent this is true. Although psychologists refer to such 
information as non-conscious rather than as “Unconscious” in order 
to assuming that such information has been repressed. 
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Several studies show that persons who described 
themselves as totally unprejudiced still sometimes demonstrate signs 
of negative feelings or emotions about members of minority groups- 
feeling of which they appear to be largely unaware. 

Other Psycho analytical views : 

Freud’s Disciples and Defectors : 

Personality theorists who accepted basic portion of Freud’s 
theory but rejected or modified other portions. 

Jung : The Collective Unconscious : 

Jung shared Freud’s views concerning the importance of 
the unconscious, but contended that there is another part of this 
aspect of personality that Freud overlooked : The collective 
unconscious. According to Jung, the collective unconscious holds 
experiences shared by all human beings. The collective unconscious 
finds expression in our minds in several ways but among these, 
archetypes are the most central to Jung’s theory. According to Jung- 
Archetypes inherited images in the collective unconscious that shape 
our perceptions of the external world. Two especially important 
archetypes in Jung’s theory are known as animus and anima. The 
animus is the masculine side of females, while the anima is the 
feminine side of males. Jung lebeled persons in the first category 
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introverts and described them as being hesitant and cautious and do 
not make friends, easily. He labeled persons in the second category 
extroverts. Such persons are open and confident and make friends 
readily. 

Karen Homey and Alfred Adler : 

Two other important neo-Freudians are Kara^Horney and 
Alfred Adler. Homey contended that although woman often do feel 
inferior to men this is a result not to penis, evvy but of how women 
are treated by society. She argued that if women raised in a 
different type of environment, they would see themselves more 
favourably. She maintained that psychological disorders stem not 
from fixation of psychic energy as Freud contended, but rather from 
disturbed interpersonal relationships during childhood and what she 
termed basic anxiety-children’s fear of being left alone, helpless, and 
insecure. 

Alfred Adler also disagreed with Freud very strongly. He 
emphasized the importance of feelings of inferiority which he 
believed we experience as children because of our small size and 
physical weakness. He viewed personality development as stemming 
primarily from our efforts to overcome such feelings through what 
he termed striving for superiority. The theories proposed by Neo 
Feudians are not widely accepted by psychologists, but they did 
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serve as a kind of bridge between the provocative views offered by 
Freud and more modern conceptions of personality. 

Humanistic Theories : Emphasis on Growth- 

Humanistic theories emphasize personal responsibility. 
These theories contend is largely responsible for what happens to 
us. Our fate is mostly in our own hands'; we are not merely chips 
driven here and there by dark forces within our personality. While 
these theories do not deny the importance of past experience, they 
generally focus on the present. Humanistic theories stress the 
importance of personal growth. People are not content with merely 
meeting their current needs. They wish to progress toward “bigger” 
goals such as becoming the best they can be. 

Roger’s Self Theory : 

Becoming a fully Functioning Person : 

Human beings show many positive characteristics and 
move, over the course of their lives, toward becoming fully 
functioning person. Roger suggested that they are people who strive 
to experience life to the fullest who trust their own feelings. They 
are sensitive to the needs and rights of others. Fully functioning 
persons are not saints; they can and do act in ways they later regret. 
But throughout life, their actions are dominated by constructive 
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impulses. They are in close touch with their own values and feelings 
and experience life more deeply than most other persons.- 

Maslow and Study of self Actualizing People : 

The needs hierachy is only part of Maslow’s theory of 
personality. Maslow has also devoted such attention to the study of 
people who in his terms are psychologically healthy. These are 
individuals who have attained high levels of self actualization- The 
stage of personal development in which individuals reach their 
maximum potential. Self actualized people accept themselves for 
what they are, they recognize their short comings as well as their 
strengths. They are well aware of the rules imposed by society. 
These persons sometimes have what Maslow describes as peak 
experiences- intense emotional experiences during which individuals 
feel at one with the universe. 

Research related to humanistic theories studying the self 
concept : 

Humanistic theories were proposed by psychologists, and a 
commitment to empirical research is one the true hallmarks of 
modern psychology. For this reasons several concepts that play a 
key role in humanistic theories have been studied quite extensively. 
Among these, the one that has probably received most attention is 
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the idea of the self concept, which is so central to Roger’s theory. 
Researcher suggest that the self concept is complex and consists of 
many different parts including knowledge of our own traits and 
beliefs, understanding of how we are perceived by and relate to 
others, and knowledge of how we are similar to and different from 
others. One of the most interesting lines of research on the self, 
however has focused on cultural influences-the question of whether 
our self concept is shaped, in part by the culture to which we 
belong. Such research indicates that part of our self-concept does 
indeed reflect our culture. 

Trait Theories : 

Seeking the key Dimensions of Personality ; 

When we describe other persons, we often do so in terms 
of specific personality traits, stable dimensions of personality along 
which people vary, from very low to very high. This strong 
tendency to think about others in terms of specific characteristic is 
reflected in trait theories of personality. Such theories focus on 
identifying key dimensions of personality. The most important ways 
in which people differ. Human beings differ in an almost countless 
number of ways. 


The search for basic traits : 

Intial efforts by Allport-and Cattell : 

Allport concluded that personality traits could be divided 
into several categories that varied in their important. The least 
important are Secondary traits- traits that exert relatively specific 
and weak effects on behaviour. More important are Central traits- 
the five or ten traits that best describe on individual’s personality. A 
single all important is Cardinal trait- a single trait that dominates 
an individual’s entire personality. 

Perhaps an even more important aspect of Allport’s 
theory of personality in his concept of Functional autonomy- 
maintenance of patterns of behaviour by motives other than the 
ones originally responsible for the behaviour’s occurrence. 

Cattell and his associates identified sixteen Source 
traits- key dimensions of personality that underlie many other traits. 

The “Big Five” Factors : 

The ‘big five’ factors can be described as follows : 

(1) Extraversion : A dimension ranging from energetic, 

enthusiastic, sociable, and talkative at one end to retiring, sober, 
reserved, silent and cautious at the other. 
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(2) Agreeableness : A dimension ranging from good natured, 

co-operative, trusting and helpful at one end to irritable, suspicious, 



and unco-operative at the other. 

(3) Conscientiousness : A dimension ranging from well 
organized, careful, self disciplined responsible and precise at one 
and to dis-organized impulsive, careless and undependable at the 
other. 

(4) Emotional stability : A dimension ranging from poised, 
calm composed, and not hypochondrical at one end to nervous 
anxious, high strung and hypochondrical at the other. 

(5) Openess to Experience : 

One of the “big live” dimensions of personality; ranges 
from imaginative, witty, and intellectual at one end to down to earth 
simple and narrow in interests at the other. 

Many researchers believe that these dimensions are 
indeed very basic ones. 

Learning Approaches to Personality : 

All personality theories must ultimately come to grips with 


two basic question : what accounts for the uniqueness and 
consistency of human behaviour? Freud’s answer focused on 



internal factors- hidden conflicts among the id, ego and super ego 
and the active struggle to keep unacceptable; impulses out of 
consciousness. Although such views were not originally presented as 
formal theories of personality. They are often described as learning 
theories of personality to distinguish them from other perspectives. 

The learning approach can explain consistency in 
behaviour over time and across situations by nothing that the 
responses, associations or habits acquired through learning tend to 
persist. Mischel, a strong advocate of the learning approach, has 
suggested that individuals acquire personal strategies or styles 
through experience, and that these congnitive aspects of personality 
influence their behaviour across many different situations. At 
present, few psychologists believe that internal factors- especially 
many aspects of cognition-play a crucial role in behaviour. A prime 
example of this modern approach is provided by Bandura’s Social 
cognitive theory. 

Social Cognitive Theory : 

A Modern view of Personality : 

It is a theory of behaviour suggesting that human 
behaviour is influenced by many cognitive factors as well as 
reinforcement contingencies, and that human beings have an 
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impressive capacity to regulate their own actions. Bandura places 
great emphasis on what he terms the self system- the set of 
cognitive processes by which a person perceives, evaluates, and 
regulates his or her own behaviour so that it is appropriate in a 
given situation. Bandura calls attention to the fact that people do not 
simply respond to reinforcement; rather they think about the 
consequences of their actions and establish goals and plans. They 
engage self reinforcement- A process in which individuals reward 
themselves for reaching their own goals. 

Another important feature of Bandura’s theory is its 
emphasis on observational learning a form of learning, in which 
individuals acquire both information and new forms of behaviour 
through observing others. In essence any time that human beings 
observe others, they can learn from this experience, and such 
learning can then play an important part in their own behaviour. 

Perhaps the aspect of Bandura’s theory that has 
received most attention in recent research in his concept of self 
efficacy- Individuals expectations concerning their ability to perform 
various tasks. If you sit down to take an exam in your psychology 
class and expect to do well, your self efficacy is high, if you have 
doubts about your performance then your self efficacy is lower. Self 
efficacy has been found to play a role in success on many task. 
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Thus it seems fair to state that at present social 
cognitive theories of personality are more in tune with the eclectic, 
sophisticated approach of modern psychology than were earlier 
theories. Alongwith the trait approach, learning approaches are 
certain to play an important role in continuing efforts to understand 
the uniqueness and consistency of human behaviour- the issues that 
led us to consider personality in the first place. 

Measuring Personality : 

Personality measurement employs objective tests, 
inventories, and projective techniques for diagnosis, counseling, 
personnel selection and research. To study personality scientifically, 
we must first be able to measure it. Personality evaluations are 
made by means of direct and indirect observations. 

Self-Report Test of personality Questionnaires and 
Inventories : 

One way of measuring personality involves individuals to 
respond to a self report inventory or questionnaire. Such measure 
(objective tests) contain questions or statements to which 
individuals respond in various ways. By way of illustration, here are 
a few items that are similar to those appearing to one widely used 
measure of the “big five” dimensions of personality persons taking 


the test simply indicate the extent to which they agree or disagree 
with each item. (1- strongly disagree, 2- disagree, 3- neutral, 4- 
agree, 5- strongly agree). Answer to the questions of objective tests 
are scored by means of special keys. The score obtained by a 
specific person is then compared with those obtained by hundreds or 
even thousands of other people who have taken the test previously. 
In this way, an individual’s relative standing on the trait being 
measured can be determined. 

For some objective tests, the items included have what 
is known as Face Validity : Reading them, it is easy to see that they 
are related to the trait or traits being measured. The items are 
related to the consciousness dimension of agreeableness dimension 
etc. On their tests, however, the items do not necessarily appear to 
be related to the traits or characteristics. Rather a procedure known 
as empirical keying is used. The items are given to hundreds of 
persons belonging to groups known to differ from one another- For 
instance, psychiatric patients with specific forms of mental illness 
and normal persons. Then the answers given by the two groups are 
compared. Items answered differently by the groups are included on 
the test, regardless of whether these items seem to be related to the 
traits being measured. 
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One widely used test designed to measure various types 
of psychological disorder, the MMPI, uses precisely this method. 
The current version, the MMPI-2 contains ten clinicaTscales and 
several validity scales. The clinical scales relate to various forms of 
psychological disorder. Items included in each of these scales 
(Hypochondriasis, depression. Hysteria, Paranoia, Psycheshenia, 
Schizophrenia, Hypomania etc.) are ones that are answered 
differently by person who have been diagnosed as having this 
particular disorder and by persons in a comparison group who do 
not have the disorder. The validity scales are designed to determine 
whether and to what extent people are trying to take their answers. 
If persons taking the test score high on these validity scales, their 
responses to the clinical scales must be interpreted with special 
caution. 

Another widely used objective measure of personality is 
the MCMI (Million clinical multiaxial inventory) items on this test 
correspond more closely than those on the MMPI to the categories 
of psychological disorders currently used by psychologists this 
makes the test especially useful to clinical psychologists, who must 
first identify individuals problems before recommending specific 
forms of therapy for them. 


A third objective test, the NEO Personality Inventory 
(NEO-PI) is used to measure aspects of personality that are not 
directly linked to psychological disorders. Specially, it measures the 
“big five” dimensions of personality. Because these dimensions 
appear to represent basic aspects of personality the NEO personality 
inventory has been widely used in research. 

Projective measure of Personality : 

Projective tests of personality adopt a different approach. 
They present individuals with ambiguous stimuli- stimuli that can be 
interpreted in many different ways. These can be inkblots, 
ambiguous scenes. Persons talking the test are asked to indicate 
what they see, to make up a story about the stimulus, and so on. 

It is assumed that the answers given by respondents will 
reflect various aspects of their personality. Different persons will 
see different things in these stimuli because these persons differ 
from one-another in important ways. Some projective tests, such as 
the TAT, which is used to measure achievement motivation and 
other social motives the answer appears to be yes : such tests do 
yield reliable scores and do seem to measure what they are intended 
to measure. For others, such as the famous Rorschach test, which 
uses inkblots. Responses to this test are scored in many different 
ways. Such responses are taken as a sign of self focus-excessive 
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concern with oneself. Other scoring involves the number of times 
individuals mention movement, colour shading in the inkblots. The 
more responses of this type they make, the more sources of stress 
they supposely have in their lives. 

Thus projective tests of personality like objective test, 
may vary with respect to validity. Only tests that meet high 
standards in this respect can provide us with useful information 
about personality. The Rorschach test, like other projective tests has 
a standard scoring manual that tells psychologists precisely how to 
score various kinds of responses. This manual is based on careful 
research designed to determine just what the test measures. 

Other Measures : Behavioural observation, Interviews, and 
Biological Measures : 

While self report questionnaires and projective techniques 
are the most widely used measures of personality. Interview are also 
used to measure specific aspects of personality. Psychoanalysis of 
course, uses one type of interview to prove supposedly underlying 
aspects of personality. But in modern research special types of 
interviews, in which individuals asked questions assumed to be 
related to specific traits, are often used instead. For instance. 
Interviews are used to measure the type a behaviour pattern, an 
important aspect of personality closely related to personal health. 
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In recent years several biological measures of 
personality have also been developed. Some of these use positron 
emission tomography (PET) scans to see if individuals show 
characteristic patterns of activity in their brains- patterns that are 
related to differences in their overt behaviour. Other measures focus 
on hormone levels- for instance, the question of whether highly 
aggressive persons have different levels of certain sex hormones 
than other persons. 

Many tools for measuring personality exist. None are 
perfect, but together they provide psychologists with many useful 
techniques for investigating the stable patterns of behaviour that 
make each of us as unique human being. 

(c) Mental Health : 

There is no clear cut distinction between mental health and 
mental illness. Those of us who are normal have periods of 
depression. We loss our tempers and walk blindly into problems 
leaving no avenue of escape. In a similar way, people who have 
been professionally classified as mentally ill are at times free of 
abnormal symptoms. 

The terms abnormal refers to behaviour, or to 
personality traits vvhich deviate from established norms of effective 
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personal adjustment, and to the individual’s behaviour in society. 
Some definitions are statistical, some are given in terms of personal 
adjustment and sometimes we use a cultural definition of the 
abnormal. There are observable characteristics for both normal and 
abnormal behaviours. 

Characteristic of the adjusted individual : 

The phrase “well adjusted” is often used synonymously 
with good mental health. Let us list some of the qualities shown by 
the well adjusted person in our culture ; 

1 . A realistic and accepting attitude toward himself most of 
the time. 

2. Some awareness of his own motives, feelings and cognitive 
processes. 

3. Feelings of self esteem. 

4. Feelings of security. 

5. The ability to give affection. 

6. The ability to accept affection. 

7. The ability to be productive. 

8. Knowledge of his own stress levels. 

9. A drive to master his environment rather than passively 


accept it. 


10. A drive to change when he becomes uncomfortable. 

11. Flexibility in his behaviour. 

12. A realistic perception of the world. 

13. Knowledge of when to worry and when not to worry. 

Symptoms of Abnormal Behaviour : 

Problems of adjustment vary in degree. At the “normal” 
level are nervousness and worry, feeling of inferiority, and some 
lesser degrees of anxiety and of defensive behaviours. We all 
experience these types of failures and hence in a statistical these 
common problems of adjustment are normal. 

Nervousness and worry : 

Most of us associate jumpiness an irritability with 
nervousness. It is a state of readiness. A person may show nervous 
behaviour at one time because of lack of experience and at another 
because of previous experience. The repetition of useless acts 
symbolizes nervous habits- drumming the table, twisting one’s hair, 
biting one’s finger-nails. The lack of any definite outlests, either 
direct or defensive, may keep the individual in a nervous state. 
Nervous habits may be overcome, with effort, by changing the 
responses, the overcoming of chronic nervousness may require 
counseling. 
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The mental counterpart of nervousness, we call worry. 
It is the persistent. When worry is concerned with a minor, specific 
problem, it is likely to disappear once the difficult is solved or once 
the person directs his attention to something else. Worries change 
with age. It is impossible to get rid of all worry. It is possible to cut 
down on the frequency of worry and to some extent on the degree. 
Getting at the cause may be helpful. Worries tend to become 
exaggerated when they are kept bottled up inside. This is the reason 
that the good listener can be helpful at times. Some people are more 
prone to worry than others; some determine their own worries, and 
some are other directed, but times we all worry. It seems to be a built 
in part of our make up. George Lyon the writer, summed up worry 
well : “Worry is the interest paid by those who borrow trouble.” 

Feelings of Inferiority : 

Lack of self confidence and feelings of inferiority are 
typical of many individuals. Attitude of inferiority are found among 
children and adults alike, and to such a wide extent that we regard 
them as a normal aspect of living. Why are these feelings so 
common. It is because our culture is so success-oriented. All of us 
in our attempts to measure up pick the “ideal” as our standard. We 
tend to evaluate ourselves not by our abilities and accomplishments, 
but by our handicaps and mistakes. We know more about our own 
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feelings than anyone else does. We feel sensitive to criticism, and 
we may have a tendency to depreciate others. Even our over 
response to flattery is an indication of these feelings. We become 
more conscious of our failures when we observe that mal- 
adjustment involves the whole personality; that feelings of 
inferiority are a part of picture. Feelings of depression generally go 
along with severe inferiority. Normal feelings of inferiority relate to 
comparisons with the ideal. He makes comparisons only about the 
things he is poor in, not about those he is good in. 

Degree of Anxiety ; 

The concept of anxiety shows a pattern of behaviour can 
range from the normal to the abnormal. Anxiety shows up in such 
physical symptoms as ulcers, breathing problems. Normal anxiety 
includes those anxious moments before one goes into an exam and 
the sense of helplessness when one is unable to find a solution to a 
perplexing problem. Inefficient functioning represent the abnormal. 
In chronic anxiety-the person is in a state of stress because of some 
internal conflict which he has been unable to reduce. Clinicians say 
that attacks of anxiety usually include at least some of the following 
symptoms: difficult in breathing, chest pain, a lump in the throat, 
dizziness, weakness, fatigue, vascular throbbing and headaches are 


common and sometimes there is blurred vision. 


Defensive Behaviour : 


In the face of confusion disappointment, conflict and 
frustration we may fall back on such defense mechanisms as- 

Compensation : 

Compensatory behaviour attempts to disguise the presence 
of a weak or undesirable trait by emphasizing a desirable one. A 
person who feels socially indequate because of his or her may even 
increase anxiety. 

Rationalization ; 

When an individual reduces his tension by accounting for 
his behaviour with a socially approved reason, rather than with the 
real reason, rationalization is involved. Rationalization is not 
reasoning, for it has only the deceptive form of reasoning, without 
reason’s intent or purpose. Reasoning is the process of seeking a 
true answer to a problem; where as rationalization justifies an 
answer that already been determined by desire. In a sense 
rationalization can be called wishful thinking. 

Repression : 

Repression is often so complete that we can neither recall 
no recognize some event. Repression serves to protect the person 
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from painful thoughts and memories. He actually keeps himself from 
responding to any stimulus which might cause him to “remember” 
the painful things. 

Regression : 

Regression is frequently seen in young children, when a 
new baby arrives. The older sibling tends to fixate on his current 
adjustment pattern or to regress to a pattern more appropriate to a 
younger child. At a somewhat subtler level, we see the same 
behaviour in some adults. 

Adjustment through illness : 

Both children and adults sometimes resort to illness as a 
mechanism of adjustment. Some people believe that they suffer 
from heart trouble because their hearts beat rapidly and strongly at 
times. Some persons cherish their ailments foundly and seem to 
“enjoy” poor health. Such adjustments may become systematized 
into psychosomatic disorders. 

Reaction Formation : 

We sometimes react in a way that is the direct opposite of 
what we are feeling. When our feelings are unacceptable to 
ourselves, reaction formation may cause us to be over nice to 
someone toward whom we actually feel hostile. Reaction formation 
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involves an excessive manifestation of the opposite feelings to the 
threatening one. 

Sublimation ; 

Some need which can not be satisfied directly may be 
sublimated into an accepted outlet of expression. Hostility, for 
example can be sublimated through competitive sports. 

Identification : 

In identification the individual takes on the characteristic 
he desires from another person. He mentally equates his own ego 
with the other person and plays the roles he plays. Identification 
may be good or bad for the individuals, depending both on his 
personal goals and on those of the individual with whom he 
identifies. 

Insulation ; 

No doubt all of us have a desire to flee from our problems. 
One way of doing so is by insulating ourselves. By keeping his 
“psychological distance” from others the individual may achieve 
some protection. 

Scapegoating : 

When our needs are not satisfied, and some of the other 
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defense mechanisms are not brought into play, we may redirect our 
aggression and hostility else where. If we can feel a measure of 
safety in so doing scapegoating provides us with a way out if the 
original sources of our frustration is not within reach or is too strong 
to attack. 

Intellectualization : 

The mechanism of intellectualization is the maneuver by 
which the person tries to remain untouched emotionally by some 
threatening event. He becomes very analytical, very objective. 

Behavior-in Unusual Situation : 

In emergencies people tend to be co-operative until the risk 
is over, then they return to competitive behaviour. In situation 
involving risks, where there is some choice for the individual, 
personality factors become important. Some people choose to take 
only calculated risks, while others are willing to gambling; some 
seem to be motivated by thrill, others are more conservative in 
taking chances. 

Adjustments to Danger : 

As the threat of danger grows nearer in time, fear 
increases. Among parachute Jumpers data show that up to the 
moment of the ready signal for jumping approach feeling decline and 
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avoidance feelings increase. Following the Jump signal, the pattern 
is reserved. The peak of threat occurs not at the moment of 
jumping, but at the point of final commitment to jump. 

Reaction to Disaster : 

When a catastrophe strikes, a sequence of behaviours 
occurs. First comes a condition of behavioural bankruptcy followed 
by a state of curiosity. Gradually, people get together. During the 
recovery stage, the individual describes the castastrophe repeatedly. 
Finally, planning follows. 

Studies show that normal people suffer little from their 
experience of disaster at the emotional level, but intellectually they 
remember their experience. Maladjusted people find that disaster 
only adds to their stylized behaviour. 

Maladjustment : 

Maladjustment ranges from the less severe problems of 
misbehaviour to the neuroses and organic psychoses. These are 
society’s dropouts, and delinquent behaviours that involve a 
psychopathic personality. 

Dis-social delinquent-who has strong loyalties and 
emotional attachment to his peers and at times to his organization. 
He distrusts established instutions. His values are in conflict with 
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law and order. They differ from second type of delinquent, the anti 
social individual- who suffers from emotional conflict and anxiety. 


The third type of delinquent has a psychopathic 
personality. Whereas he may appear emotionally warm, even 
charming at times, he is fact incapable of close personal 
relationships. 

Alcohol, Drugs and Compulsive Gambling : 

Alcohol and drugs have long been used as means of 
escaping the frustrations of life, and clinicians agree that their 
excessive use is a symptom of severe emotional disorder. Let us 
describe these, maladjudsments. 

Alcoholism : 

Four stages are commonly found in the process of 
addiction to alcohol. First the prealcoholic symptoms appear, where 
the social drinker turns increasingly to alcohol for the relief of 
tension. Second comes the sudden on set of memory blackouts 
following increased consumption. Here the person may carry on 
conservation or engage in other activities without later being able to 
recall that he did so. Third comes to crucial phase in which the 
person loses control of his drinking, a stage where the first drink 
seems to start a chain reaction. The fourth, choric phase sees a 
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complete breakdown of control, with deterioration leading possibly 
to. an alcoholic psychosis, which involves hallucinations, 
disorientation, delirium tremens, tremors, and eventually a complete 
deterioration of the personality. Many alcoholics have found help 
through anonymous, which offers understanding acceptance, 
fellowship and aid when needed from others with the same illness. 

Some effects of drugs : 

■Researchers tend to think that people who can not rapidly 
and easily return to rational behaviour after using “mind-expanding” 
drugs are likely to be especially attracted to them, and may graduate 
to more potent drugs. A number of the stories we hear about the 
effects of drugs have not been totally substantiated, and some 
statements may be misleading. Major addictive drugs such as 
heroine are characterised by an overwhelming desire to continue 
taking the drug; by a tendency to increase the dosage; and by both 
psychological and physiological dependence on it very painful 
withdrawal symptoms result when the drug is not used for a period 
of time. Drug addiction may lead to various types of anti-social 
behaviour, even crime, particularly for those who have little income 
to support their addiction. 
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Compulsive Gambling : 


Most of us gamble in one way or another, for fun or as a 
part of risk-taking behaviour. Some people, of course, gambling as a 
profession, and for them it may be a profitable business. However, 
the fun gambler, the genuine calculated risk taker, or the business 
professional have no trouble in diversifying their behaviour or going 
back to their daily routine. Not so the compulsive gamber. No 
matter how heavy his losses, he is unable to stop gambling.. .He 
continues to believe he can win and often runs through his 
resources, even turning to embezzlement in order to continue. Like 
alcoholics, such persons are ill. They are emotionally immature, 
with a tendency to act out their impulses. They are dependent 
rebellious, and hostile. They work out systems and plan to build a 
fortune. The compulsive gambler behaves as though he is already 
booked to succeed. Psychotherapy is sometimes effective in the 
treatment of compulsive gambling. 

Neuroses ; 

To the neurotic, his misery is real not imaginary. His 
complaints may involve irritability, restlessnss, and the inability to 
sleep. The misery of the neurotic often does not get through to the 
outside world, he is miserable because he is in conflict. The neurotic 
suffers in taking even the usual risks of life. The process used by 


the normal person to solve his problems do not function in getting 
the neurotic out of his conflicts. Neurotic person may show one or 
several of the behaviours described, all based on unresolved anxiety 
that causes conflict. These reactions are more incapacitating than 
are the defense mechanisms. At the intellectual level, the neurotic 
may know that his anxiety is unreasonable; but this helps little. 
Some people stay in a chronic state of anxiety, but for others it is 
only a tranitory effect produced by specific events in their lives. 

Fatigue Syndrome : 

This maladjustment, involving extreme fatigue is one by 
which the anxious person shrinks some problem to a size where he 
can better cope with it. Prolonged tension and the aches and pains 
that accompany it can be very fatiguing. It can interfere with sleep 
and leave the individual prone to rest a good bit in the day time. 
This is turn increases the change that he will not sleep well at night. 
He may experience “shooting pains”, ringing in the ears, or heart 
bumps” against the bed. Excessive tiredness is difficult to diagnose 
because the symptoms of feeling run down and fatigued also occur 


in normal states. 


Obsession and Compulsions : 


Neurotic obsessions are more insistent and so disturbing 
that they interfere with the individual’s adjustment. They are often 
psychologically painful, since they center on morbid thoughts of 
obscenity, murder, suicide or death. In the extreme, these neurotic 
thoughts can be disabling. 

A compulsion is an irresistible behaviour pattern that 
may or may not grow out of obsession thoughts. Compulsions often 
take the form of rituals such as washing one’s hands over and over 
again. Obsession ideas and compulsive acts may occur separately, 
but usually the two are combind. 

Dissociative Reactions : 

Other reaction may be disassociative, amenesia, which is 
really an extension of repression that becomes a generalized to 
include a wide range of things. This loss of memory commonly 
involves name and address or other facts about one’s personal life. 
Although amnesia is a psychological flight from reality. It may be 
accompanied by an actual physical flight. The person may wonder 
off for days or weeks. Multiple personality is the most extreme form 
of dissociation. 
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Conversion Reaction : 




In conversion reaction, the individual transfers an 
emotional problem into a physical disorder. The patient may become 
temporarily blind, deaf, or paralyzed. He may develop coughing or 
sneezing spells, or loss his sensitivity to touch. A loss of feeling 
usually occurs in a psychologically perceived area and does not 
follow the distribution of sensory nerves. 

Depressive Reaction : 

The neurotic may show depressive reaction. The 
neurotic depression is tied to some content, but getting rid of the 
content does not remove the depressed state. Some of the symptoms 
of neurotic depression are- dejection, feelings of loneliness and 
helplessness, and general listlessness. There is loss of appetite, an 
inability to concentrate and a feeling of unworthiness. The patient 
may think of committing suicide, and think is a real danger. 

Psychoses : 

We have a condition of psychosis when frustration, 
conflict and stress push the individual out of contact with reality. A 
psychosis may be caused by injury or disease. Psychoses may be 
classified as either functional- those which have no identifiable 
cause and are precipitated primarily by psychological factors, or 
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organic- where there has been some injury or disease. Heredity may 
play a role in psychoses, as indicated by the fact that schizophrenia, 
for example, tends to run in families. For the most part, severe 
mental illness is thought of in terms of such functional psychoses as 
the schizophrenias, the manic depressive disorders, and paranoia. 

Schizophrenic Disorders : 

The entire personality of the schizophrenic is distorted, 
for the reacts chiefly to the world he creates in his private fantasy. 
Schizophrenia is of four main types. 

Simple schizophrenia shows disturbances of thinking and 
attention, with a reduction of interest in and concern about the 
environment. 

Hebephrenic schizophrenia patients suffer from 
delusions related to some part of the body, such as “sand in the 
heart”. 

Paranoid schizophrenia is characterized by delusions of 
prosecution. The person may believe that someone or some group is 
out to get him. 

In catatonic schizophrenia some patients exhibit a waxy 

rigidity. 
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Manic Depressive Reaction : 


In a manic stage, the patient is elated, outgoing and 
aggressive, and often has delusions of grandeur. In the depressed 
stage, we find dejection and a feeling of hopelessness. Some 
patients manifest only the manic reaction and others only the 
depressive reaction : still others show some alternation between the 
two. In the manic phase, there is overactivity and constant talking, 
with rapid shift from one topic to another. Depressive symptoms are 
just the reverse, the patient becomes indifferent to his environment. 
The manic-depressive may swing from warmest kindness to 
something near ruthlessness. Modern psychotherapy can do much 
for the manic-depressive. 

Paranoia : 

The distinguishing characteristic of paranoia is the 
delusion of prosecution. The person is suspicious that others are 
talking about him or may be plotting against him. A side from this 
delusional system, the paranoiac’s behaviour may be normal, logical, 
and coherent. The paranoid individual may be very intelligent, 
possibly well educated. 
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Psychotherapy : 


Psychotherapy includes the use of electroconvulsive 
shock and chemotherapy. Shocks are briefly presented through 
electrodes on the head (70-130 volts) shock appears to increase the 
person’s reference to immediately past events and to decrease 
reference to events relatively long past. 

Chemotherapy is currently in use by psychiatrists for 
treating both mild and severe cases of mental illness through the 
use of transquilizers to slow down hyperactive patients and 
energizers for depressed patients. Nutrition is used in therapy and 
in some extreme cases psychotherapy is employed. Counseling may 
involve directive or nondirective therapy. Psychoanalysis involves 
uncovering the repressed experiences of childhood assumed to lie 
beneath adult neuroses. 

The Mental Health Program : 

Community psychology is becoming involved in 
programs of child guidance; halfway houses forgetting the ex-mental 
patient back into work and into the community; and programs foi 
the rehabilitation of alcoholics and drug addicts. 
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Living with our daily problems : 

The tendency of the human organism is toward normal 
development leading to good physical and mental health. Mental 
health is an individual problem, and the person who has a realistic 
concept of self can plan his adjustments. Some specific 
generalizations and questions helpful in acquiring good-mental health 
habits can be set down. 

1 . Discover what situations upset you most often, and see how 
many of them need be faced. 

2. Note what conditions bring on exaggerated “ghost” anxieties. 

3. Do your worrying before making a decision not after. 

4. Maintain a confidential relationship with some other person. 

Aside from the value of the counsel that may be received from 
a good listener. The mere fact of telling about a trouble brings 
some relief. , 

i 

5. Analyze your abilities, attitudes, skills and habits in relation to 
your problems. 

6. Ask what types of things give you positive reinforcement. 

7. Do you like to be evaluated? By whom? when? 

8 . What types of activities give you a feeling of accomplishment.? 

All these questions help us to come to terms with our 
personal identity. 
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Coping Behaviour : 


We all have much in common in the way we face daily 
problems. Some people learn how to perceive the world with a 
minimum of distortion, while others have difficultly in doing so. 
Some people exhibit a low threshold for tolerance, while others 
show the reverse. Good mental health demands the each individuals 
develop his own style of coping behaviour. 

Some people find it useful to think of coping in terms of 
a system composed of accurate perceptions, a memory bank of 
relevant experiences, and behaviour strategies programmed for 
efficiency. 

Coping versus defensive behaviour : 

Coping mechanisms share identical processes with 
defense mechanisms, but show different properties. The behaviour 
in a defense mechanism is rigid, automatized, and pushed from the 
past.” It allows impulse gratification by subterfuge. A coping 
mechanism involves flexibility and choice. It allows for impulse 
gratification in an open, ordered, and tempered way involving 
behaviour that is orinted to the actual requirements of the present 
situation successful marriage offers an example of coping. 


Adjustments in young adulthood : 


Adjustments for the young adult are usually concerned 
with planning a career. The young adult can begin his search in 
terms of education, job, marriage and some degree of security. In 
the main he is aware of and welcomes change and has a higher 
degree of risk acceptance than does the older person. When risk 
taking types of problems, presented at the verbal level, have been 
given to young and old subjects, the older people answer more 
cautiously. Several of the questions that are pertinent at this stage 
relate directly or indirectly to mental health. They are questions 
involving ambition, the quest for knowledge and power. The college 
student may even ask if there is any relationship between academic 
difficulties and visits to the school psychiatrist. 

Adjustments in Middle age : 

There are both biological and psychological changes that 
normally take place during middle age. Here the individual has to 
cope with the female climacterium or male revolt and with problems 
of motivation. 

The climacterium : 

The disruption of mood and of behaviour that occurs in 
women during the period of “change of life” is not only real, but 
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provides a builtin set of rationalization. Some women excuse to go 
from one physician to another looking for meditation, or to the 
dispensers of diets, exercises and patient nostrums. In some circles, 
men who can afford the expense seek out therapy, with pituitary or 
testicular extracts. As children grow up and leave for college or 
careers and then set up a family life of their own. There is the 
psychological loss of maternal influence. 

The Male Revolt ; 

The man who gets tired of being assigned risks and finds 
that “the system” favors youth may also find comfort in the fact 
that” middle age revolt” is real and normal, every man goes through 
it. The revolt against one’s job, the establishment, or even one’s 
male comes with a review of one’s past decisions. It is a revolt 
against entrapment. The most frequent symptom of the middle age 
crisis is a feeling of depression, where the person seems to be 
seeking an escape from negatives. 

Problems of Motivation : 

The transition from youth to middle age is a gradual 
process, and here in lies a problem of motivation. When we are 
young we look for an opportunity where anticipations can be 
realized and enthusiasms rewareded, and we may not succeed at 


79 


first. Dissatisfaction with one job may be remedied by taking 
another. Middle age is the end of apprenticeship and the beginning 
of understanding. Many people upon reaching middle age begin to 
realize that they have fallen into values too shallow to endure for a 
lifetime. Others who have a history of solving problems effectively 
find many positive thing in middle age. 

Adjustments in old age : 

From the recasting of patterns of behaviour in middle 
age, many people get cues for coping with old age. Studies show 
that there are successful “retired people” including especially those 
in upper economic brackets, who enjoy reasonably good health and 
basically show a history of effective coping behaviour. Studies show 
that the many living only marginally do not find happiness in old 
age, and no doubt everyone regardless of economic status, is 
concerned with falling powers and status change. In one cross- 
sectional study of retired people, a significant fact emerged the 
personality patterns of youth and middle age carry through into 
aging. Those people who have learned to cope with their problems 
earlier in life stand a better chance statistically of coping with 
getting old. 


Living with stress : 


To the physiologist, stress means the disturbance of the 
structure or functioning of bodily mechanisms. These disturbances 
may be brought on by injury, by disease, or by changes in 
environment such as the extremes of heat or cold. In psychological 
stress, the bodily tissues are not directly assaulted. Such stress 
arises when some event threatens the individual because of the way 
it is interpreted. Physiological stress reactions can result, for purely 
psychological reasons. 

Anticipation and Stress : 

It was found that rises in both the heart rate and the 
skin conductance of the viewers were greater in the situation of 
comparatively long anticipation. The curve of skin conductance, 
which increase with increased sweat gland activity. As a matter of 
fact, after the “impact” the curves go down in all three scenes. It is 
the anticipation of a scene that triggers most of the stress reaction. 
There is actually a decline in the curves while the stress is taking 
place. Many of us are familiar with some version of the expression 
“Too much stress brings on ulcers.” 


Some typical studies : 
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To the physiologist, stress means the disturbance of the 
structure or functioning of bodily mechanisms. These disturbances 
may be brought on by injury, by disease, or by changes in 
environment such as the extremes of heat or cold. In psychological 
stress, the bodily tissues are not directly assaulted. Such stress 
arises when some event threatens the individual because of the way 
it is interpreted. Physiological stress reactions can result, for purely 
psychological reasons. 

Anticipation and Stress ; 

It was found that rises in both the heart rate and the 
skin conductance of the viewers were greater in the situation of 
comparatively long anticipation. The curve of skin conductance, 
which increase with increased sweat gland activity. As a matter of 
fact, after the “impact” the curves go down in all three scenes. It is 
the anticipation of a scene that triggers most of the stress reaction. 
There is actually a decline in the curves while the stress is taking 
place. Many of us are familiar with some version of the expression 
“Too much stress brings on ulcers.” 

Some typical studies : 

The ulcer is one observable pattern of a general 
adaptation syndrome which relates to stress and has been studied 
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extensively. Monkeys were studied in pairs. Each animal in the pair 
had its own metal cage, but both cages in the pair were connected to 
an electric circuit. The psychologist conducting the experiment 
found that when the monkey with the functional switch learned to 
use it to prevent shocks to himself and his partner, he after 
developed ulcers. The partners, whose switch did not function, did 
not not develop ulcers. One conclusion was that the constant 
anxious tension of the “executive” monkey places him in a 
vttlnerable position of responsibility and decision not shared by his 
partner. Studies show that increased secretion of the acid gastric 
juices builds up during the rest period. It may be that during a 
period of stress the flow of juices is inhibited. Tension increases 
with responsibility, but many people thrive on this, while others will 
under less tension. Two things are important : Hereditary 
background and general physical health: and learning to react to 
stress situations in a positive way. 

Reactions of stress : 

Stress involves three stages first, the alarm reaction for 
example- an emotional arousal which leads to some defensive 
behaviour such as rationalization. Second, the stage of resistance, 
where the individual may bring into play some exaggerated 
behaviour finally, the third stage of exhaustion, such as complete 
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breakdown that may lead to violence or suicide. Stress is a normal 
counterpart of living. How we react to it is important. When he kept 
his experimental rats immobilized for extensive periods, they 
struggled, desperately to get free so that they could engage in all the 
activities that normally provided them with their required quota of 
stress. Deprived of these activities, they actually made themselves 
ill in their efforts to maintain health. He points out that the 
individual should not attempt to avoid stress, but rather to watch his 
own stress level. 

Some cues in Determining one’s stress level : 

Even physiological reactions to the same emotion 
provoking situation will vary widely from individual to individual. In 
a study it was found that the “internalized- anger” group for the 
most part had mild fathers who had usually shared equally with the 
mother in discipline. The “externalized-anger” group on the other 
hand, had very strict fathers who had played a dominant role in 
discipline. Hence we need to look to our own behaviour for stress 
cues even though some one else may react in an opposite way. 

The Individual can use cues for establishing his own 
stress level. These are noted through fatigue and irritability. Bad 
decisions made repeatedly may indicate excessive stress. Obsessive 
dreams and poor sleep night after night can be cues. We know we 
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are under stress when little noises seem enormous. When leisure 
time fails to renew inner stimulation, we may have exceeded our 
stress level. 

Overambition or too much motivation has a way of 
making us lose perspective as to the range of realistic alternatives if 
we are to stay within our own stress level. 

OBJECTIVES OF THE PRESENT STUDY 

1. To study the significant difference of anxiety between male 

and female success and failures of academic achievement. 

1.01 To study the significant difference of anxiety between 
success male art and success male science of 
academic achievement students. 

1.02 To study the significant difference of anxiety between 
success female art and success female science of 
academic achievement students. 

1.03 To study the significant difference of anxiety between 
success male art and success female art of academic 
achievement students. 

1.04 To study the significant difference of anxiety between 
success male science and success female science of 
academic achievement students. 
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1 .05 To study the significant difference of anxiety between 
failure male art and failure male science of academic 
achievement students. 

1 .06 To study the significant difference of anxiety between 
failure female art and failure female science of 
academic achievement students. 

1 .07 To study the significant difference of anxiety between 
failure male art and failure female art of academic 
achievement students. 

1.08 To study the significant difference of anxiety between 
failure male science and failure female science of 
academic achievement students. 

1.09 To study the significant difference of anxiety between 
success male and success female of academic 
achievement students. 

1.10 To study the significant difference of anxiety between 
failure male and failure female of academic 
achievement students. 

1.11 To study the significant difference of anxiety between 
success male and failure male of academic 
achievement students. 
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1.12 To study the significant difference of anxiety between 
success female and failure female of academic 
achievement students. 

1.13 To study the significant difference of anxiety between 
success and failure of academic achievement 
students. 

2. To study the significant difference of personality factors 
between male and female of success and failures of academic 
achievement. 

2.01 To study the significant difference of different 
personality factors between success male art and 
success male science of academic achievement 
students. 

2.02 To study the significant difference of different 
personality factors between success female art and 
success female science of academic achievement 
students. 

2.03 To study the significant difference of different 
personality factors between success male art and 
success female art of academic achievement students. 


2.04 To study the significant difference of different 
personality factors between success male science and 



success female science of academic achievement 
students. 

2.05 To study the significant difference of different 
personality factors between failure male art and failure 
male science of academic achievement students. 

2.06 To study the significant difference of different 
personality factors between failure female art and 

failure female science of academic achievement 
students. 

2.07 To study the significant difference of different 
personality factors between failure male art and failure 
female art of academic achievement students. 

2.08 To study the significant difference of different 
personality factors between failure male science and 
failure female science of academic achievement 
students. 

2.09 To study the significant difference of different 
personality factors between success male and success 
female of academic achievement students. 

2.10 To study the significant difference of different 
personality factors between failure male and failure 
female of academic achievement students. 
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2.11 To study the significant difference of different 
personality factors between success male and failure 
male of academic achievement students. 

2.12 To study the significant difference of different 
personality factors between success female and failure 
female of academic achievement students. 

2.13 To study the significant difference of different 
personality factors between success and failure of 
academic achievement students. 

To study the significant difference of mental health between 

male and female of success and failures of academic 

achievement. 

3.01 To study the significant difference of mental health 
between success male art and success male science of 
academic achievement students. 

3.02 To Study the significant difference of mental health 
between success famale art and success female 
science of academic achievement students. 

3.03 To study the significant difference of mental health 
between success male art and success female art of 
academic achievement students. 
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3.04 To study the significant difference of mental health 
between success male science and success female 
science of academic achievement students. 

3.05 To study the significant diference of mental health 
between failure male art and failure male science of 
academic achievement students. 

3.06 To study the significant difference of mental health 
between failure female art and failure female science 
of academic achievement students. 

3.07 To study the significant difference of mental health 
between failure male art and failure female art of 
academic achievement students. 

3.08 To study the significant difference of mental health 
between failure male science and failure female 
science of academic achievement students. 

3.09 To study the significant difference of mental health 
between success male and success female of academic 
achievement students. 

3.10 To study the significant difference of mental health 
between failure male and failure female of academic 
achievement students. 

3.11 To study the significant difference of mental health 


89 


between success male and failure male of academic 
achievement students. 

3.12 To study the significant difference of mental health 
between success female and failure female of 
academic achievement students. 

3.13 To study the significant differenc of mental health 
between success and failure of academic achievement 
students. 

4. To see the significant effect of sex (male and female) and 

different personality factors on anxiety. 

4.01 To see the significant effect of sex (male and female) 
and personality as social desirability (high and low) on 
anxiety among intermediate students. 

4.02 To see the significant effect of sex (male and female) 
and personality as extraversion (high and low) on 
anxiety among intermediate students. 

4.03 To see the significant effect of sex (male and female) 
and personality as psychoticism (high and low) on 
anxiety among intermediate students. 

4.04 To see the significant effect of sex (male and female) 

and personlaity as dogmatism (high and low) on 
anxiety among intermediate students. , . 
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4.05 To see the significant effect of sex (male and female) 
and personality as ego ideal (high and low) on anxiety 
among intermediate students. 

4.06 To see the significant effect of sex (male and female) 
and personality as alienation (high and low) on anxiety 
among intermediate sutdents. 

4.07 To see the significant effect of sex (male and female) 
and personality as emotional instability (high and low) 
on anxiety among intermediate students. 

4.08 To see the significant effect of sex (male and female) 
and personality as self confidence (high and low) on 
anxiety among intermediate students. 

4.09 To see the significant effect of sex (male and female) 
and personality as empathy (high and low) on anxiety 
among intermediate students. 

4.10 To see the significant effect of sex (male and female) 
and personality as dominance (high and low) on 
anxiety among intermediate students. 

5. To see the significant effect of sex (male and female) and 

different personality factors on mental health. 

5.01 To see the significant effect of sex (male and female) 
and personality as social desirability (high and low) on 
mental health among intermediate students. 
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5.02 


To see the significant effect of sex (male and female) 
and personality as extraversion (high and low) on 
mental health among intermediate students. 

5.03 To see the significant effect of sex (male and female) 
and personality as psychoticism (high and low) on 
mental health among intermediate students. 

5.04 To see the significant effect of sex (male and female) 
and personality as dogmatism (high andlow) on mental 
health among intermediate students. 

5.05 To see the significant effect of sex (male and female) 
and personality as ego-ideal (high and low) on mental 
health among intermediate students. 

5.06 To see the significant effect of sex (male and female) 
and personality as alienation (high and low) on mental 
health among intermediate students. 

5.07 To see the significant effect of sex (male and female) 
and personality as emotional instability (high and low) 
on mental health among intermediate students. 

5.08 To see the significant effect of sex (male and female) 
and personality as self confidence (high and low) on 
mental health among intermediate students. 
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5.09 To see the significant effect of sex (male and female) 
and personality as empathy (high and low) on mental 
health among intermediate students. 

5.10 To see the significant effect of sex (male and female) 
and personality as dominance (high and low) on 
mental health among intermediate students. 

6. To see the significant effect of sex (male and female) and 
academic achievement (success and failure) on anxiety 
among intermediate students. 

7. To see the significant effect of sex (male and female) and 
academic achievement (success and failure) on mental health 
among intermediate students. 

HYPOTHESIS OF THE PRESENT STUDY 

1. There is no significant difference of anxiety between male 
and female success and failures of academic achievement. 

1.01 There is no significant difference of anxiety between 
success male art and success male science of 
academic achievement students. 

1.02 There is no significant difference of anxiety between 
success female art and success female science of 
academic achievement students. 



1.03 There is no significant difference of anxiety between 
success male art and success female art of academic 
achievement students. 

1.04 There is no significant difference of anxiety between 
success male science and success female science of 
academic achievement students. 

1.05 There is no significant difference of anxiety between 
failure male art and failure male science of academic 
achievement students. 

1.06 There is no significant difference of anxiety between 
failure female art and failure female science of 
academic achievement students. 

1.07 There is no significant difference of anxiety between 
failure male art and failure female art of academic 
achievement students. 

1.08 There is no significant diffrerence of anxiety between 
failure male science and failure female science of 
academic achievement students. 

1.09 There is no significant difference of anxiety between 
success male and success female of academic 
achievement students. 
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1.10 There is no significant difference of anxiety between 



failure male and failure female of academic 
achievement students. 

1.11 There is no significant difference of anxiety between 
success male and failure male of academic 
achievement students. 

1.12 There is no significant difference of anxiety between 
success female and failure female of academic 
achievement students. 

1.13 There is no significant difference of anxiety between 
success and failure of academic achievement students. 

2. There is no significant difference of personality factors 

between male and female of success and failures of academic 

achievement. 

2.01 There is no significant difference of different 
personality factors between success male art and 
success male science of academic achievement 
students. 

2.02 There is no significant difference of different 
personality factors between success female art and 
success female science of academic achievement 
students. 
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2.03 There is no significant difference of different 

personality factors between success male art and 
success female art of academic achievement students. 

2.04 There is no significant difference of different 

personality factors between success male science and 

sucess female science of academic achievement 
students. 

2.05 There is no significant difference of different 

personality factors between failure male art and failure 
male science of academic achievement students. 

2.06 There is no significant difference of different 
personality factors between failure female art and 

failure female science of academic achievement 
students. 

2.07 There is no significant difference of different 
personaity factors between failure male art and failure 
female art of academic acheivement students. 

2.08 There is no significant difference of different 
personality factors between failure male science and 
failure female science of academic achievement 


students. 


2.09 There is no significant difference of different 
personality factors between success male and success 


female of academic achievement students. 

2.10 There is no significant difference of different 

personality factors between failure male and failure 
female of academic achievement students. 

2.11 There is no significant difference of different 

personality factors between success male and failure 
male of academic achievement students. 

2.12 There is no significant difference of different 

personality factors between success female and failure 
female of academic achievement students. 

2.13 There is no significant difference of different 

personality factors between success and failure of 
academic achievement students. 

3. There is no significant difference of mental health between 

male and female of success and failures of academic 

achievement. 

3.01 There is no significant difference of mental health 
between success male art and success male science of 
academic achievement students. 

3.02 There is no significant difference of mental health 
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between success female art and success female 
science of academic achievement students. 

3.03 There is no significant difference of mental health 
between success male art and success female art of 
academic achievement students. 

3.04 There is no significant difference of mental health 
between success male science and success female 
science of academic achievement students. 

3.05 There is no significant difference of mental health 
between failure male art and failure male, science of 
academic achievement students. 

3.06 There is no significant difference of mental health 
between failure female art and failure female science 
of academic achievement students. 

3.07 There is no significant difference of mental health 
between failure male art and failure female art of 
academic achievement students. 

3.08 There is no significant difference of mental health 
between failure male science and failure female 
science of academic achievement students. 

3.09 There is no significant difference of mental health 
between success male and success female of academic 
achievement students. 
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3.10 There is no significant difference of mental health 
between failure male and failure female of academic 
achievement students. 

3.11 There is no significant difference of mental health 
between success male and failure male of academic 
achievement students. 

3.12 There is no significant difference of mental health 
between success female and failure female of 
academic achievement students. 

3.13 There is no significant difference of mental health 
between success and failure of academic achievement 
students. 

4. There is no significant effect of sex (male and female) and 

different personality factors on anxiety. 

4.01 There is no significant effect of sex (male and female) 
and personality as social desirability (high and low) on 
anxiety among intermediate students. 

4.02 There is no significant effect of sex (male and female) 
and personality as extraversion (high and low) on 
anxiety among intermediate students. 

4.03 There is no significant effect of sex (male and female) 
and personality as psychoticism (high and low) on 
anxiety among intermediate students. 
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4.04 There is no significant effect of sex (male and female) 
and personality as dogmatism (high and low) on 
anxiety among intermediate students. 

4.05 There is no significant effect of sex (male and female) 
and personality as ego-ideal (high and low) on anxiety 
among intermediate students. 

4.06 There is no significant effect of sex (male and female) 
and personality as alienation (high and low) on anxiety 
among intermediate students. 

4.07 There is no significant effect of sex (male and female) 
and personality as emotional instability (high and low) 
on anxiety among intermediate students. 

4.08 There is no significant effect of sex (male and female) 
and personality as self confidence (high and low) on 
anxiety among intermediate students. 

4.09 There is no significant effect of sex (male and female) 
and personality as empathy (high and low) on anxiety 
among intermediate students. 

4.10 There is no significant effect of sex (male and female) 
and personality as dominance (high and low) on 
anxiety among intermediate students. 
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5. There is no significant effect of sex (male and female) and 

different personality factors on mental health. 

5.01 There is no significant effect of sex (male and female) 
and personality as social desirability (high and low) on 
mental health among intermediate students. 

5.02 There is no significant effect of sex (male and female) 
and personality as extraversion (high and low) on 
mental health among intermediate students. 

5.03 There is no significant effect of sex (male and female) 
and personality as psychoticism (high and low) on 
mental health among intermediate students. 

5.04 There is no significant effect of sex (male and female) 
and personality as dogmatism (high and low) on 
mental health among intermediate students. 

5.05 There is no significant effect of sex (male and female) 
and personality as ego-ideal (high and low) on mental 
health among intermediate students. 

5.06 There is no significant effect of sex (male and female) 
and personality as alienation (high and low) on mental 
health among intermediate students. 

5.07 There is no significant effect of sex (male and female) 
and personality as emotional instability (high and low) 
on mental health among intermediate students. 
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5.08 There is no significant effect of sex (male and female) 
and personality as self confidence (high and low) on 
mental health among intermediate students. 

5.09 There is no significant effect of sex (male and female) 
and personality as empathy (high and low) on mental 
health among intermediate students. 

5.10 There is no significant effect of sex (male and female) 
and personality as dominance (high and low) on 
mental health among intermediate students. 

6. There is no significant effect of sex (male and female) and 
academic achievement (success and failure) on anxiety 
among intermediate students. 

7. There is no significant effect of sex (male and female) and 
academic achievement (success and failure) on mental health 
among intermediate students. 


Importance of the Present study : 


Anxiety is related differentially to various school courses 
test anxiety is a better predictor of academic success. In fact, the 
anxiety achievement relationship is a complex phenomenon which 
can not be ascertained by the two variables. Research using 



multivariate procedured has shown the complexity 
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relationship. The compositive achievement score might reflect the 
combined facilitative and debilitative effects of anxiety, it is now 
thought desirable to consider achievement scores in different 




subjects areas separately. The uselessness of this contention is 


evident in recent studies where the magnitude to a negative 
relationship between anxiety and academic achievement varied with 
the nature and content of the course general and test anxiety 
measures have been also correlated with a number of personality 
variables. 


Consequently the present study is an important attempt 
to develop a rich and regorous explanation of anxiety. 
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REVIEW OF RELATED STUDIES 


instrument of social change and upward social mobility. However, it 


has often been observed that school environments are discontinuous 


towards academic 


achievement. The results of studies in this area show varying trends 


Rural students with a higher level of school achievement had better 


study habits than their urban counterparts (Gangwar 1992). In 


another study girls had better study habits than boys and there were 


no residential background (Patel 1985). Socio-economic status was 


(Satyarthi 1982). Basvanna and Rani (1984) noted that social 


impoverishment influenced the skills necessary for academic 
achievement more negatively than economic impoverishment. Higher 


caste status was linked with better study habits (Panda 1991) 


Disadvantaged students preferred the independent and 
participant learning style (Verma & Sheikh 1992). Pande and 
Tripathi (1982) observed that the school climate was perceived to 
be more supportive by those who regularly attended school which, 
in turn, influenced performance. Singh and Sinha (1986) noltd that 



social deprivation rather than caste was a more potent predictor of 
intelligence, educational achievement and punctuality in the class. 

Low academic achievement was associated with low 
socio-economic status (Biswal 1992), low social class (Mehta 1992) 
and prolonged deprivation (Bhargava and Marwah 1982). 
Maker jee (1991) noted that economic and cultural deprivations had 
more adverse effect on achievement than emotional deprivation. 
Low socio-economic status acted as a great constraints for the 
education of girl children (Sharma 1985). Singh (1988) found that 
prolonged deprivation led to poor science achievement. Similar 
results were reported in the case of mathematics 
achievement. Parental literacy was negatively related to children’s 
academic achievement (Singh and Srivastava 1983). Shah (1986) 
observed that low caste students were characterised by greater 
academic motivation and academic reinforcement has a greater 
effect on upwardly mobile students than on their irregular and 
stagnant counterparts. 

Singh (1983) reported that the negative effects of social 
disadvantage on achievement. He argued that parental support and 
favourable familial conditions may compansate for these negative 
effects. A sense of deprivation was negatively related to school 
achievement (Verma & Upadltyaya 1989). Padhi (1983) found that 
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security and insecurity, socio-economic status and family size were 
predictors of school achievement. Also, birth order and health 
predicted achievement in case of girls and interest and social 
adjustment in the case of boys. Ushashree (1980) reported 
longitudinal findings which revealed the negative relationship 
between social disadvantage and academic achievement even if the 
intelligence level was similar. Lack of motivation appeared to be 
more important in determining the level of academic achievement. 

Singhal (1988) found that among children, success and 
failure were attributed to ability and effort and external causality 
was rarely used. The success of a male in a high status job was 
attributed more to internal causes, whereas that of a female in the 
same job was attributed more to external causes (Almeida and 
Kanekar 1989). Examining high and low n-Ach, Dalai and Sethi 
(1988) noted that consistently successful high n-Ach subjects made 
more effort than task attribution, but such a trend was not observed 
among low n-Ach subjects. In the case of failure, high n-Ach 
subjects made attributions to both lack of effort and task difficulty, 
low n-Ach subjects made less task attributions. 

Teacher expectation is another context variable that has 
been examined as a determinants of success failure attribution by 
both teachers and students (Sltarma and Tripathi 1988). The 
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findings indicated in general that when “high expectation” students 
succeeded and “low expectation” students failed, these outcomes 
were attributed to factors such as the family ability and effort by the 
teachers. 

Essentially similar differences between the advantaged 
and disadvantaged groups in success/failure attribution emerged in 
the context of school examinations. Socially advantaged subjects 
attributed failure more to luck, whereas socially disadvantaged 
subjects attributed success more to luck. The former had higher 
future expectations, than the latter, females made greater 
attributions to stability, luck and task difficulty than males 
(G.Mishra &. Misltra 1986). Adopting the perpective of learned 
helplessness in order to explain the effect of prolonged deprivation, 
Suraj Mai, Jain and Yadav (1990) found than high deprived 
subjects and females expressed were helplessness than low deprived 
subjects and males. Jain and Yadav (1990) demonstrated the re- 
attribution training helped to alleviate the negative effects of learned 
helplessness in both high and low deprived female school children. 

Yadav (1991) examined the impact of socio-economic 
status and cultural setting on anxiety of failure in high school 
examination. A sample of 180 failures of high school examinations 
of Kanpur district was selected on the basis of multi-stage random 
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sampling from rural and urban areas. Results indicated that a 


significant impact of culture on the anxiety level of failures. 
Students who failed and belong to an urban area expressed more 
anxiety compared to those from rural areas. The effect of socio- 
economic status was, however, not found to be significant. Roy 
(1992) examined the relationship of personality and adjustment 
variables with academic achievement. A group of 165 female 
undergraduates was assessed for general intelligence, adjustment 
behaviour and personality. Marks in higher secondary and college 
examinations provided a measure of academic achievements. Result 
indicated that emotional maturity, self-sufficiency, intelligence, need 
for achievement, satisfactory home conditions and good health are 
conducive for academic achievement. 

Singh and Broota (1992) found examination anxiety 
was related to socio-personal variables among 825 classes 10 and 12 
students from different socio-economic level. Subjects were selected 
from 6 schools of Delhi and had the same syllabi. Results revealed 
that subjects of both classes 10 and 12 were equally test anxious. 
Girls were more test-anxious, more worrisome and more emotional 
compared to boys. Parental pressure elevated test anxiety and 
parents occupation and educational background affected test 
anxiety. High anxiety related students spent more time in television 
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viewing compared to low test anxious students. Sharma and Mehta 
(1993) investigated the effect of psychological mismatch between a 
chosen curriculum and students’ interest on psychological 
adjustment and academic achievement among 196 male higher 
secondary students following a science curriculum.' The results 
found that students having psychological mismatch between the 
chosen science curriculum and scientific interest manifested 
significantly lower psychological adjustment and academic 
achievement. Discordance also had significant effects on emotional 
and educational adjustment. 

Panda, Sahoo and Sahoo (1995) examined the 
influence of school organisational climate on students’ academic 
achievement. A random sample of 200 secondary school teachers 
and 400 students of central, public, government aided and unaided 
schools were administered the organisational Climate Descriptive 
Questionnaire (OCDQ). Results indicated the significant influence of 
organisational climate on the academic achievement of students. 
Reddy (1995) discussed the nature of internal transformation 
necessitated by the structural adjustment programme ‘(SAP), its 
impact on the poor, policy suggestions specific to higher education. 
Sud and Prabha (1995) examined the efficacy of cognitive/ 
relaxation training in reducing test anxiety among 80 Grade 9 girls 
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selected on the basis of their test anxiety and emotionality. Subjects 
were randomly assigned to attentional skills training, relaxation 
training or a control group. After 4 weeks, subjects completed a 
follow-up test anxiety scale. Only attentional skills training was 
found to be effective in reducing the anxiety of subjects high on test 
anxiety. No training was effective in the case of the self-report 
measure of state test anxiety and academic achievement. 


■ 

Mishra (1997) examined the effect of achievement [ 


motivation on anxiety and academic achievement of 183 primary 
school children. Findings showed that children with high n-ach 

performed better academically and exhibited significantly low levels 

. 

of test anxiety. A disordinal interaction was observed between ' 


education and achievement motivation in influencing test anxiety. 
Academic achievement of class III children was negatively 
correlated with general anxiety and positively with test anxiety and 
for children of classes IV and V, academic achievement was 
negatively correlated with both general and test anxiety. Verma, 
Sheikh and Sangita (1997) explored the relationship between study 
habits of adolescents and academic motivation and test anxiety. 
Results indicated that the level of academic motivation and test 
anxiety had a significant impact on the study habits of adolescent 
students. Agrawal (1998) examined the roles of socio-economic 
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status, interest and adjustment in the academic achievement of 100 
girls of Grade 10 in the science group, matched for intelligence. 
Results revealed that adjustment, interest and socio-economic status 
significantly affected the academic achievement of the students. 
Significant intercorrelations between intelligence, interest, 
adjustment and socio-economic status were observed. Interest 
appeared to contribute the most towards academic success. Gupta 
(1998) examined the relationship between anxiety level and 
academic achievement. Results indicated significant relationships 
between anxiety level and academic achievement. Age was not 
associated significantly with anxiety and academic achievement. 

Mukhopadhyay and Kumar (1999) investigated the role 
of academic pressure and achievement motivation in the impairment 
of mental health of children. Results indicated that the group which 
was high on achievement motivation showed greater mental health 
impairment than the group low on achievement motivation. It was 
pointed out that high achievement motivation interacting with 
academic pressure produced mental health impairment. Joshi and 
Jena (1999) compared some personality traits like self-concept, 
self confidence, adjustment and anxiety level of science and social 
science students of class XL Results revealed significantly different 
levels of anxiety but there were no differences in other traits 
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between the students of both the streams. 

Singh and Dubey (1999) investigated the scholastic 
achievement of undergraduate students in relation to sex, locality 
and neuroticism. Analysis of variance revealed that scholastic 
achievement was not influenced by sex and locality of the students. 
However, neuroticism had a significant effect on .scholastic 
achievement. Verma and Sinha (2000) examined the relationship 
between time orientation and academic achievement in a sample 200 
school students with an equal number of boys and girls. On three 
dimensions of time orientation, perception of sufficiency of time, 
structuring of time and punctuality, male high achievers had the 
highest mean on the dimension of self related other related 
activities. The general notion that high achievers have better time 
orientation was substantiated even though the two groups of high 
achievers and low achievers did not differ significantly on the total 
time orientation. Overall sex differences were not significant though 
females had a more practical and pragmatic approach to time 
orientation. 
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RESEARCH METHODOLOGY 


The research methodology of the present study have been 
set out in this chapter under the following sections- 

a. Sample 

b. Research design & variables 

c. Tools 

d. Process 

e. Statistical Technique used 

a. Sample : “Good result can be expected from a good sample. 

In the present study 300 male and 300 female 
intermediate students of District Jalaun were included in the sample. 

The subjects were included in the age range of 17-20 
years. The subjects were selected through stratified random 
sampling technique. The subjects were also selected in the range of 
middle class socio-economics status on the basis of income and 


education. 


Showing the plan for sample selection - 


Total 600 Intermediate Sincients 


300 Success of academic 
achievement 

I 

I I ■ 

150 Male 150 Female 


300 Failure of academic 
achievement 






150 Male 150 Female 


75 75 75 75 

Art Science Art Science 


75 

\rt 


“1 r 

75 75 

Science Arl 


75 

Science 


The sample was selected from the following colleges of Distt. 
Jalaun. 

We took 75 success male students of Intermediate 
belonging to the science group. 

We took 75 success male students of intermediate 
belonging to the art group. 

We took 75 success female students of Intermediate 
belonging to the art group. 

We took 75 success female students of Intermediate 
belonging to the science group. 

We too 75 failure male students of Intermediate 
belonging to the art group. 
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We took 75 failure male students of Intermediate 
belonging to the science group. 

We took 75 failure female students of Intermediate 
belonging to the art group. 

We took 75 failure female students of Intermediate 
belonging to the science group. 

b. Research Design and Variables involved : 

The present study is concern with the effect of sex, 
different personality factors on the anxiety and mental health of 
success and failures of academic achievement. An ex-post facto 
design was considered suitable for the present study. The present 
study is an exploratory nature in which the independent variables 
have already occured and researcher starts with the observations of 
the dependent variables are studied in respect of their possible 
relations and effect on dependent variable. 

Thus there are two types of variables in the present 

study : 

1 . Independent variables (i) Sex 

(ii) Different personality 
Factors 


1 
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(iii) Success and failure of 
academic achievement 

2. Dependent variables Anxiety 

Mental Health 

c. Tools : “Skill in choice and use of research instrument is 

essential to the success to the study and the validity of its results 
and conclusion.” 

The following tools were used for the data collection. 

1. Anxiety test by Dr. Taresh Bhatia and Dr.A.K. Srivastava. 

2. Multi- Variable personality inventory by Dr. Taresh Bhatia and 
Arunima pathak. 

3. Mental Health Scale (MHS)- By Dr. Taresh Bhatia and Dr. S.C. 
Sharma. 

4. Socio Economic- Status scale by Dr. S.P. Kulshrestha.- 

A detailed description of the tools given below- 

(1) Anxiety Test (A. Test) : 

-By Dr.Taresh Bhatia & Dr. A.K Srivastava. 

Anxiety is a unique mix of subjective and physiological 
events. The subjective or emotional reactions associated with an 
anxiety state include apprehension, tension, worry and nervousness. 
The physiological events include rapid and shallow breathing, 
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increased heart rate (Palpitations, tachychardial) sweating, dryness 
of the mouth nausea and muscular-skeletal disturbances which cause 
trembling, restlessness and feeling of weakness (Spielberger 1981). 

Any situation that is perceived as threatening will evoke 
an anxiety state and the intensity and duration of that state will be in 
proportion to the amount of threat perceived and its time span. 

Development of the Test : 

The preliminary form of the test had a total of 150 items 
of the ‘Yes-No’. The questions were designed to elicit self rating on 
items descriptive of anxiety reactions to the following areas :- 

(a) Physiological manifestation, (b) Psychological manifestation, 
(c) Family anxieties, (d) Social approval and relations, (e) worries 
regarding the success and failure in work, (f) Anxieties regarding love 
and friendship, (g) Health appearance and injury, (h) Academic and 
vocational worries (i) worries regarding future, (j) Guilt and shame. 

The preliminary test was administered on a sample of 
300 male and 300 female subjects of age group 15 to 22 years. The 
form of the test contains only 100 items. These items are carefully 
selected on the basis of their discriminative value. Thus in the final 
test there are 100 “Yes-No’ type of items. 


Reliability : 






The co-efficient of reliability was determined by the 
following two methods. 

1- The test-retest reliability was determined by 

administerating the test after four weeks. 

2. The split-half reliability was as certained by adopting odd- 

even procedure. 

The Table 3.01 gives the co-efficient of reliability 
determined by two methods. 


TabIe-3.01 


Reliability Co-efficient of the scale 


S.N. 


Method 


Co-efficient of Reliability 


Male 


Female 


Total 


1. 

2 . 


Test Retest 
Split-half 


.81 


.82 


.79 


.80 


.81 




Validity : The validity was determined by computing the co- 
efficient of correlation the scores of the present test with scores of 
following two valid test. 

1 . Sinha W.A. self analysis form constructed and standardised 

by Prof. D. Sinha on 100 subjects co-relation was found .78. 


118 










2. Anxiety scale constructed and standardised by Dr. D.N. 

Srivastava and Dr. G. Tiwari in 100 subjects correlation was found 

.80. 

Administration 

The administrator should read the instructions given on 
the cover page and clear to the testee. 

There is no time limit for completing the test. Usually an 
individual takes 20 minutes. 

Scoring 

For any response indicated ‘Yes’ the testee should be 
awarded the score of one and zero for ‘No’. The sum of all the 
positive or yes responses would be the total anxiety score of each 
area. The use of letters abcde ghij corresponding to the ten 
different areas of anxiety. Add all the scores obtained for a 
particular area for all the pages. Record total of each area score, so 
obtained on the cover page of the test. The possible maximum 
scores under each anxiety area is 10 and the minimum is Zero. 

Interpretation 

Place the total scores for each anxiety area in the profile 
and note the hierarchical order for various anxiety area. The subjects 
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can be classified into five categories on the basis of raw scores obtained 
by them. The five various levels of anxiety are very low, low, average, 
high and very high. 


Total the scores obtained for all the ten areas to get the 
over all anxiety scores. The individual may be classified into five 
categories on the basis of total scores obtained on the inventory. 

(2) Multi Variable Personality Inventory (MPI) : 

-By Dr. Taresh Bhatia and Arunima Pathak 

Essentially personality consists of those permanent or 
semi-permanent modes of behaviour which characterise an 
individual and make him or her different from other people. These 
individual differences are called ‘traits’ (Hans Eysenck). 

The ‘Multi-variable personality Inventory’ (MPI) has 
been used for measuring the different personality variables of an 
individual. The present inventory measures ten important variables 
of an individual. 

To make a scientific selection of the variables of 
personality, 15 relevant and meaningful variables of personality 
were taken. These 15 variables were given to seven experts in the 
field of psychology for approval. The total number of variables over 
which the experts were unanimous were ten and these were further 
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given to a group of another 5 experts to examine the content and 
format of these variables. These experts were almost unanimous 
regarding these ten variables and thus they were retained for the 
final form of the inventory. These variables were. 

a. Social Desirability- The state or quality of being socially 
desirable. 

b. Extraversion - A person whose basic orientation is 
towards the external world. Extraversion (and introversion, its 
dimensional opposite) can be investigated by a whole range of 
personality tests. Extraverts are out-going sociable, rather impulsive 
and require constant stimulation from the environment. 

c. Psychoticism - Tendency of suffering from several mental 
arrangements. 

d. Dogmatism - Tendency of declaring opinion arrogantly. A 
some what unfashionable term related to the idea of closed 
mindedness or the inability to form new cognitive systems of 
various kinds (perceptual, conceptual etc.). 

d. Ego-ideal - Individual’s ideal perception or experience 

himself, the ideal standard against which the ego- evaluates its 
activity and qualities. 
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f. 


Alienation- The feeling that one’s life has no meaning 
that the human and natural world around one is impersonal 
mechanistic and unsympathetic. Person’s scoring high would be 

suspicious, over sensitive getting unusual sensations and sensory 
distortion. 

g. Emotional instability - Unhappy, nervous, emotionally 
labile, fearful, anxious and depressed. Person scoring high would be 
indicated that the individual has serious personality problems and 
would need psychological and psychiatric assistance. 

h. Self-confidence - Belief in one’s own abilities. 

i. Empathy - The ability to share and accept another 
person’s feelings, while respecting their dignity and refraining from 
value and judgements. 

j. Dominance- Certain personality as being dominant over 
others having control or authority or influence. 

Item Selection - It was decided to write 15 to 20 items under each 
of the 10 variables. In this way an initial pool of 185 items were 
ready for the entire inventory. These items were given to five 
experts for a rating. The items with 100 percent approval were 
retained and rest were dropped. Thus after the initial tryout, the 45 
items were left. These items were further passed on to three, 
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experts with a request to rate each items on a nine point scale 
(extremely undesirable to extremely desirable) in order to measure 
the social desirability tendency the items having value less than or 
equal to 5.00 (mean value) were rejected. Thus 20 items were 
dropped and 120 items were retaind for further analysis. 

The inventory was administered to the subjects of the 
sample of 300 students (male and female) for the purpose of item 
analysis. The age range of the subjects was 15 to 22 years. Subjects 
were asked to respond to items as ‘Yes or No’. Items measuring of 
particular variable positively and responded as ‘True or Yes’ given a 
score of one, the negatively word items were given a score of zero. 
The higher the score, the higher was the subject on that variable. 
Item analysis was done with the help of the method between two 
extreme upper and lower groups, as described by Anastasi (1968). 

Total 120 items were of good discriminative value, thus 
20 items were dropped. In the final inventory there were 100 ‘Yes- 
No’ type items. 

Reliability- The coefficient of reliability was determined by test- 
retest method. The test was administered twice with a time interval 
of 20 days to a sample of 150 subjects. The test-retest reliability co- 
efficient for each dimension of the scale was found out as follows- 
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S.N. 


Variables 

Retest Reliability 

1. 

a 

social Desirability 

.88 

2. 

b 

Extraversion 

.84 

3. 

c 

Psychoticism 

.79 

4. 

d 

Dogmatism 

.81 

5. 

e 

Ego- ideal 

.83 

6. 

f 

Alienation 

.87 

7. 

g 

Emotional instability 

.84 

8. 

h 

Self-confidence 

.91 

9. 

i 

Empathy 

.94 

10. 

j 

Dominance 

.89 


The split half reliability method was computed for 
estimating the internal consistency and equivalence, which was 
found .89. Thus both these reliabilities are significant which indicate 
that the scale is highly consistent and reliable. 

Validity- The Empirical validity of the scale was found out by co- 
relating the scale with some external criterion that is Multi variable 
personality Inventory by B.C. Muthayya. Both the test were 

administered to sample of 100 subjects and correlation, was found 

r 

out between different variables which were common in both the 
tests, indicated positive and significant correlation also. The total 
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score of the present inventory in high and significantly correlated 
with Muthayya’s personality inventory total score (r=.77). 



Administration of the Inventory 

It is a self administrating inventory. There is no time 
limit for answering it. However most of groups should finish it in 
about 20 minutes. Though there will be a few individual who would 
take much longer time. It should be emphasized that there is no 
right or wrong answers to the statement. They are constructed to 
have differences in individual’s reaction to various situations. 

Scoring key 

Scoring key of the present inventory is given as follows. 
Give one score for the following responses, otherwise give zero 
score. 



Variables 

Yes responses 

No response 



(Items having Yes) 

(Items having No) 

a. 

Social Desirability 

1,11,21,31,41,51,61,71,81.91 


b. 

Extraversion 

32,42,52,62,82 

2,12,22,72,92 

c. 

Psychoticism 

3,13,23,33,42, 




53,63,73,83.93 


d. 

Dogmatism 

4,14,24,34,44,54,64,74, 

- 



84,94 


e. 

Ego-ideal 

5,15,25,35,45,55,65, 

- 


75,85,95 
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f Alienation 


6, 1 6,26,36,46,56,66,76 



86,96 . 

g. Emotional Instability 7,17,37,47,57,67,77,87,97 27 

h. Self-confidence 8,18,28,38,48,68,78 58 

88,98 

i. Empatliy 9,19,29,39,49,69,79,89,99 59 

j. Dominance 10,20,30,40,50,60,70.80 90,100 

(3) Mental Health Scale (MHS) 


-By Dr. Taresh Bhatia & Dr. S.C. Sharma 

Effort have been made to define/describe the criteria or 
characteristics of a normal personality (Coville, Costello and Rouke 
1960, Maslow and Mittlemann 1951); Positive mental health 
(Jahoda 1958) normality dealing with theoretical and clinical 
concepts of mental health (Sabshin 1974) and healthy personality 
from the humanistic viewpoint (Jourard and Landsman 1980). 
Grinker, (Grinker and Timberlake 1962) have suggested the 
possibilities of a variety of mental healths. “The concept of ideal 
social functioning is the social equivalent of “positive mental 
health” (Carstairs and R.L. Kapur 1976). “In the larger context 
mental health is the other name of quality of life, (Wig 1979). 
Mental health professionals, however, agree that positive mental 
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health is not the mere absence of mental illness but something 
different (Nagaraja-1983). In view of the existing situation the 
efforts of scientists and researchers need to be making efforts of 
operationally define mental health (K. Sathyavath 1988). 

Development of Test 

The mental health scale (MHS) has been used for 
measuring different mental health areas of an individual. The 
present scale measures five important areas of an individual’s 
mental health. To make a scientific selection of the areas of mental 
health, 10 relevant and meaningful areas of mental health were 
taken. These 10 areas were given to five experts in the field of 
psychology, for approval. The total number of areas over which the 
experts were unanimous were five and they were retained for the 
final form of the scale. These areas were- 

(a) Realistic (REA) 

The ability of appraise oneself realistically and to take a 
realistic approach to situations, the ability to evalute one’s 
achievements realistically. 

(b) Joyful living (JFL) 

One of the outstanding characteristics of the person is 
joyful living. A happy person is a young, healthy, well educated. 
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well paid, extroverted, optimistic, worry free, religious, married 
person with high self esteem, high job morale, modest aspirations of 
either sex and of a middle range of intelligence. 


Autonomy (AUT) 


Closely related to acceptance of responsibility is 
autonomy. One who trusts and depends on his own capacities to 
organize and interpret the idea of his experience. He freely steers 
his own course (Barrett Lennard 1962). In decision making, he is 


able to make important decisions with a minimum of worry, conflict 


advice seeking and other types of running-away behaviour (Kent 


Emotional Stability (ES) 


Emotional stability indicates an individual, who is with 


full control over his emotional expression, emotionally, mature 


stable, possessing ego strength 


Social Maturity 


The progressive improvement brings in social maturity 
through directed activity of the individual. In comprehension of the 
social heritage and the formation of flexible conduct patterns of 
reasonable comformity with this heritage. 




Item Analysis 


It was decided to write 15 to 20 items under each of the 
five areas. In this way an initial pool of 85 items was ready for the 
entire scale. The scale was administered to the subjects of a sample 
of 250 students (male and female) for the purpose of item analysis. 
The age range of the subjects was 15 to 21 years. Employing 27% 
upper and 27% lower criterion groups item analysis was done. 
Discriminative values were computed for item, selection and 
applying ‘t’ test for each item. All the statements were then 
arranged in descending order of their ‘t’ values. Researcher selected 
the first 50 items with the largest ‘t’ value for the final scale out of 
which each area had 10 items. 

Reliability 

The co-efficient of reliability was determined by test- 
retest method. The test was administered twice with a time interval 
of 45 days to a sample of 200 subjects. The test-retest reliability co- 
efficient for each area of the scale was found to range between .78 
and .85. 

Validity 

The validity of the scale was established with the help 
of content validity on the basis of internal consistency. 
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Administration and Scoring : 


It is a self administrating scale. There is no time limit 
for answering it. However, most of the groups should finish it in 
about 15 minutes. It should be emphasized that there is no right or 
wrong answer to the statement. 

It is a five point scale, the scoring of which was been 
objectified by assigning five or one scores respectively for five 
alternatives of the positive items, rated strongly agree to strongly 
disagree. For the negative items the scores assigned to each of the 
alternatives have been reversed. They range from one to five for 
five alternatives. 

Norms : 

A qualitative description of the scores obtained on 
different areas can be interpreted with the help of norm table. 

(4) Socio-Economic Status Scale (SESS FORM A), 1980 (URBAN) 

- by Dr. S.P. Kulshrestha 

This scale of Socio-Economic Status for urban 
population (SESSU) contains 20 items in all. It is a verbal scale. 
This scale can be administered individually as well as in the groups 
also. The information may also be collected through simple 



130 



interviews, observation or by direct questioning. If the subject 
himself fills the information he is supposed to put a Tick {>/ ) for the 
due information. This scale has transparent scoring key for easy and 
simple scoring. 

Components of Socio-Economic Status Scale : 

The present scale is designed to measure Socio- 
Economic Status of urban families. It collects information regarding 
the following component variables : 

Parental and Sibling’s Occupation : 

Parental and sibling’s occupation relates to the primary 
occupations of the family, which are the main sources of livelihood. 
This item has been divided into nine categories. They are- 

(i) Those occupations where higher education is required e.g. 
Doctors. Engineers, Professors etc. 

(ii) Executive occupations (higher level) e.g. Managers or 
administrative officers of the big industries etc. 

(iii) Those occupations which require at least graduate degree 
e.g. Teachers of Inter Colleges, medical representative etc. 

(iv) Middle level occupations like Manager, Partner of factory 
etc. 
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(v) General occupations or Technical work e.g. teachers of 
primary/nursery schools, shopkeepers etc. 



(vi) Skilled occupations like craftman, carpenter etc. 

(vii) Service worker’s occupations e.g. clerk, typist, steno, non- 
commissioned army officers. 

(viii) Semi skilled occupations e.g. machine operator. • 

(ix) Unskilled occupations e.g. peons, labourer etc. 

Parental and Sibling’s General Education : 

This component has got eight categories. They are given 


below- 


(i) 

Doctoral and post doctoral degree. 

(ii) 

Post-graduate degree. 

(iii) 

Graduate degree. 

(iv) 

Intermediate/higher secondary. 

(V) 

High School. 

(Vi) 

Middle School. 

(vii) 

Primary School. 

(viii) 

Illiterate. 
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Parental and Sibling’s Technical Education : 


The level of the technical education has been divided 
into seven catagories- 

(i) Post-graduate Diploma e.g. Guidance Diploma. 

(ii) Graduate Diploma or degree (after having at least one 
graduate degree) eg B.Ed. 

(iii) Diploma after Hr. Secondary or Intermediate. 

(iv) Diploma or training after High School. 

(v) Training/Certificate after middle. 

(vi) General Training Certificate/diploma. 

(vii) No Training or Technical degree/diploma. 

Economic Indicators : 

This component is represented by the Item Nos. 4 to 12. 
This includes Monthly, income of the family. Bank and Post Office 
deposits, Debt on the family. Capacity to collect money in 
emergency. House Ownership, type of houses, freeship in school, 
types of school in which children are studying or studied, types of 
servants. Number of various Household articles in possession e.g., 
T.V./Radio, Car, Cycle etc. 
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Cultural Indicators : 


This component includes the Item No. 13 to 15 which 
represent the types of Newspapers/magazines and their frequency, 
invitations from Mohallas/City or Societies, membership of various 
types of clubs and other organizations. 

Psychological Indicators : 

Item Nos. 16 to 20 represent the psychological variables 
in the scale. These include the types of colony in which the person 
is living, types of general views/thinking of others about the family, 
belief in caste, mobility, and the likes and dislikes towards the new 
practices and innovations. 

Scoring Method : 

The scoring key summarises the informations recorded 
on the scale. The weightage of each item has been written on the 
transparent key, which may be used in very convenient manner. 
Keep the key on the scale and add the scores mentioned above each 
box on the key for each ticked ) answer. Do the same for other 
pages no. 3, 4 & 5 add all the scores of all the pages of the scale 
and find out the grand total. This grand total of all the scores should 
be taken into consideration for determining the Socio-Economic 
Status of urban testee. Compare the grand total numericals with the 
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norms and assign the category to the person accordingly 


Reliability of the scale 


The test-retest r 


Validity 


The scale possesses content and construct validity. The 


validity of the scale was also calculatedby comparing the scale with 


Dr. Kuppuswami’s and Pandey’s Socio-Economic Status 


Questionaires. The coefficient of correlations were found .57 and 


89 respectively. 


Norms 


The norms are given in the following table. The grand 
total of the testee can be compared with this table o.02 and can be 


classified accordingly for the status 


TABLE : 3.02 


(Showing the norms, N= 1000 male students) 


Distribution of 


223 & above 
108 to 223 
Below 108 


Cutting points in 
Sigma units 

Status 

Category 

(Socio-Economic Status) 

+ 1.50+ 

-.5 to +1.5 

- .5 

High 

Average 

Low 

i 

ir* 


norms and assign the category to the person accordingly. 

Reliability of the scale : 

The test-retest reliability of the scale was found to 

be .87. 

Validity : 


The scale possesses content and construct validity. The 
validity of the scale was also calculatedby comparing the scale with 
Dr. Kuppuswami’s and Pandey’s Socio-Economic Status 
Questionaires. The coefficient of correlations were found .57 and 
.89 respectively. 

Norms : 


The norms are given in the following table. -The grand 
total of the testee can be compared with this table 3.02 and can be 
classified accordingly for the status 

TABLE : 3.02 


(Showing the norms, N= 1000 male students) 


No. 

Distribution of 

raw Scores 

Cutting points in 
Sigma units 

Status 

Category 

(Socio-Economic Status) 

1. 

223 & above 

+ L50+ 

High 

2. 

108 to 223 

-.5 to +1.5 

Average 

3. 

BelowT08 

- .5 

Low 
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d. Process : 

After selecting the research problem the researcher has 
chosen Inter Colleges of boys and girls whose names are following- 

1 . Government Girls Inter College, Oral 

2. Government Inter College, Orai 

3. Sanatan Dharam Inter College, Orai 

4. Gandhi Inter College, Orai 

5. Sarvodaya Inter College, Orai 

6. Jila Parishad Inter College, Nadigaon 

7. Arya Kanya Inter College, Orai 

8. Nehru Audogic Inter College, Sarsee 

9. Swantra Senani Inter College, Kushmiliya 

10. Chhatrasal Inter College, Jalaun 

11. Tej Singh Ashirvad Inter College, Orai 

12. Dayanand AngloVedic Inter College, Orai 

13. Tej Singh Ashirvad Balika Inter College, Orai 

14. Sanatan Dharam Balika Inter College, Orai 
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The researcher went to the colleges and met the 
principals and requested them to seek permission for administration 
of psychological teststo the students class XII. 

After getting permission from the pricipals of the 
colleges the researcher selected 75 boy and girl students of science 
and art group, success and failure of class XII. 

After selecting the sample the researcher explained all 
the instructions to the students before requesting the students to fill 
the test papers. They were asked to answer freely, frankly and to 
the point. No time limit was inforced but they were asked no to 
waste time, when the students has filled the test papers the 
researcher collected the test papers. 

e. Statistical Technique Used : 

After collecting data, researcher used statistical 
calculation as mean, standard deviation, critical ratio, F-ratio, 
Degree of freedom. The formula are as follow. 


The Formula of Mean is- 


Mean = / Zx 

V N 

The Formula of S.D. is- 


S.D. 


Ed' 


N 


The formula of Critical ratio is - 


M, -M, 


CR = 


SD^ ^ SD; 


N, 


N, 


The Formula of Decree of Freedom- 


df =(N,-1) + (N3- 1) 


Analysis of Variance - 

Mean square between groups 


F-ratio = 


Mean square w ithin groups 


A A 

V V V V " V 
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DATA ANALYSES AND THEIR DISCUSSION 




ililil:: 


This chapter presents the data, its analysis, interpretation 

and results. The results have been presented according to the 

following scheme. A mention of this may facilitate to understand the 

whole view of the work done. 

Part A Overall comparison of anxiety between male and female 

/' 

success & failure of academic achievement. 

Part B Overall comparison of different personality factors 

between male and female success & failure of academic 
achievement. 

Part C Overall comparison of mental health between male and 
female success & failure of academic achievement. 

Part T) The effect of sex (male & female) and different personality 
factors on anxiety. 

Part E The effect of sex (male & female) and different personality 
factors on mental health. 

Part'F The effect of sex (male & female) and academic 
achievement (success & failure) on anxiety. 

Part G The effect of sex (male & female) and academic 
achievement (success & failure) on mental health. 


PART-A 


Overall comparison of anxiety between male and 
female success and failures of academic achievement. 

In this section an attempt has been made to study and 
compare, the anxiety of male and female success and failures 
Intermediate students. 

1.01 : To study the significant difference of anxiety between 

success male art and success male science students. 

Anxiety test was administered on 75 male art and 75 male 

I 

science Intermediate passed students. The table 4.01 shows the 
Mean, S.D. and Critical Ratio of anxiety between male art and male 
science success Intermediate students. i 

The Table 4.01 shows that success male art students have i 

relatively high anxiety in different areas as psychological 
manifestation (mean 3.81), family anxiety (mean 4.01), academic 
and vocational worries (mean 5.19), worries regarding future (mean 
3.91) and guilt & shame (mean 4.35). But success male science 
students have also relatively high anxiety in different areas as 
physiological manifestation (mean 3.89), social approval and 
relations (mean 4.12), worries regarding the success and failuie in 
work (mean 4.39), anxieties regarding love and friendship (mean 
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4.20), health appearance and injury (mean 3.87). It shows that 
success male art students have high anxiety (mean 40.25). 


Table 4.01 : Showing the Mean, S.D. and Critical Ratio of 

anxiety between male art and male science success Intermediate 
students. 



of Anxiety 


a. Physiological 
manifestation 


b. 



c. Family, anxieties 


d. Social approval and 
relation 


e. Worries regarding 
the success and 
failure in work 


f Anxieties regarding 
love and fiiendsliip 


g. Health appearance 
andinjiuy 


h. Academic and 
vocational worries 


i. Worries regarding 
future 


j. Guilt and shame 


Total 


Success Male Art 

N 

Mean 

Standard 

Deviation 

(SD,) 

75 

3.32 

2.25 

75 

3.81 

2.02 

75 

4.01 

2.03 

75 

3.97 

2.02 

75 

3.87 

2.10 

75 

4.03 

2.24 

75 

3.79 

2.63 

75 

5.19 

2.13 


75 3.92 


75 4.35 2.26 


75 40.25 13.85 



Deviation 

(SD^) 




I 





2.04 

1.63 

> .05 

1.80 

0.032 

>.05 

2.01 

0.55 

>.05 

2.05 

0.45 

>.05 

2.28 

1.45 

>.05 

i 

2.17 

0.47 

>.05 1 

2.64 

0.19 

> .05 

1.89 

r 

J.JJ 

<.01 

2.15 

0.61 

>.05 

2.08 

2.92 

<.01 

10.75 

0.54 

>.05 


Significant level at 


.01 - 2.61 
.05 - 1.98 
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To see the significant difference of anxiety between male 
art and male science Intermediate success students, the critical ratio 
was calculated. The critical ratio value required to be significant at 
.01 level is 2.61 and at .05 level is 1.98 with the degree of freedom 
148. It may be observed from table 4.01 that there is significant 
difference of the academic and vocational worries between male art 
and male science Intermediate success students (critical ratio found 
3.53, which is significant at .01 level). There is also significant 
difference of the guilt and shame anxiety between male art and male 
science success Intermediate students (critical ratio found 2.92, 
which is significant at .01 level). 

Thus the art male students have significantly high 
academic and vocational worries and also high guilt and shame than 
male science students. The null hypothesis (1.01) stating that “There is 


no SI 


ignificant difference of anxiety between success male art and 


success male science of academic achievement students, is rejected. 

1.02 : To study the significant difference of anxiety between 
success female art and success female science students. 

Anxiety test was administered on 75 female art and 75 
female science Intermediate passed students. The table 4.02 shows 
the mean, S.D. and critical ratio of anxiety between female art and 
female science success Intermediate students. 
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Table 4.02 : Showing the Mean, S.D. and Critical Ratio of 

anxiety between female art and female science success Intermediate 
students. 




Success Female Art 

Success Female Science 




Different Areas 

of Anxiety 

N 

Mean 

Standard 

Deviation 

(SD,) 

N 

Mean 

Standard 

Deviation 

(SD,) 

Critical 

ratio 


a. 

Physiological 

manifestation 

75 

4.21 



2.05 

75 

2.97 

2.31 

3.48 

<.01 

b. 

Psychological 

manifestation 

75 

4.09 

2.39 

75 

2.99 

2.41 

2.81 

<■01 

c. 

Family anxieties 

75 

3.99 

2.42 

75 

2.41 

1.87 

4.48 

<.01 

d. 

Social approval and 

relation 

75 

4.07 

2.39 

75 

3.44 

2.39 

1.62 

>.05 

e. 

Worries regarding 

the success and 

failure in work 

75 

3.73 

2.22 

75 

3.41 

2.03 

0.92 

> .05 

f. 

Anxieties regarding 
love and fiiendship 

75 

3.37 

2.28 

75 

2.36 

2.00 

2.89 

<.01 

g- 

Health appearance 
andinjuiy 

75 

3.11 

2.31 

75 

2.55 

2.31 

1.49 

>.05 

h. 

Academic and 

vocational wonies 

75 

4.09 

2.73 

75 

3.55 

2.20 

1.34 

> .05 

i. 

Worries regarding 

future 

75 

3.29 

2.30 

75 

2.60 

2.43 

1.78 

> .05 

j- 

Guilt and shame 

75 

3.48 

2.82 

75 

3.65 

2.83 

.37 

> .05 


Total 

75 

37.41 

12.88 

75 

29.97 

13.72 

3.43 

<.01 


Significant level at .01 - 2.6 1 
.05 - 1.98 


The Table 4.02 shows that female art students have 
relatively high anxiety in different areas as psychological 
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manifestation (mean 4.21), Psychological manifestation (mean 
4.09), family anxiety (mean 3.99), social approval and relation 
(mean 4.07), worries regarding the success and failure in work 
(mean 3.73), anxieties regarding love and friendship (mean 3.37), 
health appearance (mean 3.11), academic and vocational worries 
(mean 4.09) and worries regarding future (mean 3.29). But female 
science students have also relatively high anxiety as guilt and shame 
area (mean 3.65). It shows that female art students .have high 
anxiety (mean 37.41). 

To see the significant difference of anxiety between female 
art and female science Intermediate success students. The critical 
ratio was calculated. The critical ratio value required to be 
significant at .01 level is 2.61 and at .05 level is 1.98 with the 
degree of freedom 148. It may be observed from table 4.02 that 
there is significant difference of the physiological manifestation 
between female art and female science Intermediate success 
students (critical ratio found 3.48, which is significant at .01 level). 
There is a significant difference of psychological manifestation 
between female art and female science success Intermediate 
students (critical ratio found 2.81, which is significant at .01 level). 
There is significant difference of family anxieties between female art 
and female science success Intermediate students (critical ratio 



144 



found 4.48, which is significant at .01 level). There is also 
significant difference of anxieties regarding love and friendship 
between female art and female science success Intermediate 
students (critical ratio found 2.89, which is significant at .01 level). 
There is significant difference of anxiety between female art and 
female science students (critical ratio found 3.43, which is 
significant at .01 level). 

Thus the success female art students have significantly 
high physiological manifestation, psychological manifestation, family 
anxieties and also high anxieties regarding love and friendship and 
total anxiety than success female science students.. The null 
hypothesis (1.02) stating that “There is no significant difference of 
anxiety between success female art and success female science of 
academic achievement students” is rejected. 

1.03 : To study the significant difference of anxiety between 

success male art and success female art students. 

Anxiety test was administered on 75 male art and 75 
female art Intermediate passed students. The table 4.03 shows the 
mean, S.D. and critical ratio of anxiety between male art and female 
art Intermediate success students. 




T 

I 


I 




I 








Table 4.03 : Showing the Mean, S.D. and Critical Ratio of 

anxiety between male art and female art success Intermediate 
students. 




Success Male Art 

Success Female Art 




Different Areas 

of Anxiety 

N 

Mean 

Standard 

Deviation 

(SD,) 

N 


Standard 

Deviation 

(SD,) 

Critical 

ratio 


a. 

Physiological 

manifestation 






2.05 

2.53 

<.05 

b. 

Psychological 

manifestation 

75 

3.81 

2.02 

75 

4.09 

2.39 

0.78 

>.05 

C. 

Family anxieties 



2.03 

75 

3.99 

2.42 

0.05 

>.05 

d. 

Social approval and 

relation 

75 

3.97 

2.02 

75 

4,07 

2.39 

0.28 

>.05 

e. 

Worries regarding 

the success and 

failure in work 

75 

3.87 

2.10 

75 

3.73 

2.22 

0.40 

>.05 

f. 

Anxieties regaiding 
love and fiiendship 

75 

4.03 

2.24 

75 



. 1.79 

>.05 

g- 

Health appearance 
and injury 

75 

3.79 

2.63 

75 

3.11 

2.31 

1.68 


h. 

Academic and 

vocational worries 

75 

5.19 

2.13 

1 

4.09 

2.73 

2.76 

<.01 

i. 

Worries regarding 

future 

75 

3.92 

2.46 

1 

3.29 

2.30 

1.61 

> .05 

i 

Guilt and shame 



2.26 

75 

3.48 

2.82 

2.09 

<.05 


Total 

75 

40.25 

bo 

75 

37.41 

12.88 

1.30 

>.05 


Significant level at .01-2.61 
.05-1.98 


The Table 4.03 shows that male art students have 
relatively high anxiety in different areas as family anxiety (mean 
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4.01), worries regarding the success and failure in work (mean 
3.87), anxieties regarding love and friendship (mean 4.03), health 
appearance and injury (mean 3.79), academic and vocational 
worries (mean 5.19), worries regarding future (mean 3.92), guilt and 
shame (mean 4.35). But female art students have also relatively high 
anxiety in different areas as physiological manifestation (mean 
4.21), psychological manifestation (mean 4.09), social approval and 
relation (mean 4.07). It shows that male art students have high 
anxiety (mean 40.25). 

To see the significant difference of anxiety between male 
art and female art Intermediate success students, the critical ratio 
was calculated. The critical ratio value required to be significant at 
.01 level is 2.61 and at .05 level is 1.98 with the degree of freedom 
148. It may be observed from Table 4.03 that there is significant 
difference of physiological manifestation between male art and 
female art Intermediate success students (critical ratio found 2.5 j, 
which is significant at .05 level). There is a significant difference of 
academic and vocational worries between manifestation male art and 
female art success Intermediate students (critical ratio found 2.76, 
which is significant at .01 level). There is significant diffeience of 
guilt and shame between male art and female art success 
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Intermediate students (critical ratio found 2.09, which is significant 
at -.05 level). 


Thus the success art female students have significantly 
high physiological manifestation than the success male art students. 
It shows that male students have significantly high the academic and 
vocational worries and high the guilt and shame than female art 
students. 

The null hypothesis (1.03) stating that “There is no 
significant difference of anxiety between success male art and 
success female art of academic achievement students” is rejected. 

1.04 : To study the significant difference of anxiety between 

success male science and success female science students. 

Anxiety test was administered on 75 male science and 75 
female science intermediate success students. 

The Table 4.04 shows the mean, S.D. and critical ratio 
of anxiety between male science and female science success 
intermediate students. 
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Table 4.04 : Showing the Mean, S.D. and Critical Ratio of 

anxiety between male science and female science success 
intermediate students. 


Success Male Science! Success Female Sci. 


Different Areas 
of Anxiety 


a. Physiological 
manifestation 


b. Psychological 
manifestation 


c. Family anxieties 


d. Social approval and 
relation 


e. Worries regarding 
the success and 
failure in work 


£ Anxieties regarding 
love and friendship 


g. Health appearance 
and injury 


h. Academic and 
vocational worries 


i. Worries regarding 
future 


j. Guilt and shame 


Total 



N Mean [Standard Critical 
! Deviation ratio 




75 3.83 


75 4.12 


75 4.39 


75 4.20 


75 3.87 


75 4.03 


75 3.69 


75 3.3 


75 39. 





<.05 

2.34 

<.05 

4.47 

<.01 

1.87 

>.05 

2.78 

<.01 

5.40 

<.01 

3.26 

<.01 

1.43 

> .05 

2.91 

<.01 

0.84 

> .05 

4.57 

<.01 


Significant level at .01-2.6 1 
.05- 1.98 


The Table 4.04 shows that success male science 
ave relatively high anxiety in different areas as 


I 


i ” 
1 

I 




















































































physiological manifestation (Mean 3.89), psychological 
manifestation (Mean 3.8), family anxieties (Mean 3.83), social 
approval and relation (Mean 4.12), worries regarding the success 
and failure in work (Mean 4.39), anxieties regarding love and 
friendship (Mean 4.20), health appearance and injury (Mean 3.87), 
academic and vocational worries (Mean 4.03), worries regarding 
future (Mean 3.69). But female science students have also relatively 
high anxiety the guilt and shame (Mean 3.65). It shows that male 
science students have high anxiety (Mean 39.16). 

To see the significant difference of anxiety between 
male science and female science intermediate success students. The 
critical ratio was calculated (the critical ratio value required to be 
significant at .01 level is 2.61 and at .05 level is 1.98 with the 
degree of freedom 148. It may be observed from Table 4.04 that 
there is significant difference of physiological manifestation between 
male science and female science intermediate success students 
(critical ratio found 2.59, which is significant at .05 level). Theie is 
significant difference of psychological manifestation between male 
science and female science intermediate success students (critical 
ratio found 2.34, which is significant at .05 level). There is 
significant difference of the family anxieties between male science 
and female science intermediate success students (critical ratio 
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found 4.47, which is significant at .01 level). There is significant 
difference of worries regarding success and failure in work between 
male science and female science intermediate success students 
(critical ratio found 2.78, which is significant at .01 level). There is 
significant difference of anxieties regarding love and friendship 
between male science and female science intermediate success 
students (critical ratio found 5.40, which is significant at .01 level). 
There is significant difference of health appearance and injury 
between male science and female science Intermediate success 
students (critical ratio found 3.26, which is significant at .01 level). 
There is significant difference of the worries regarding future 
between male science and female science Intermediate success 
students (critical ratio found 2.91, which is significant at .01 level). 
There is significant difference of the anxiety of male science and 
female science Intermediate success students (critical ratio found 
4.57 which is significant at .01 level). 

Thus the success science male students have significant 
high physiological manifestation, psychological manifestation, family 
anxieties, worries regarding the success and failure in work, 
anxieties regarding love and friendship, health appearance and 
injury, worries regarding future and total anxiety than the success 
female science students. The null hypothesis (1.04) stating that 
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I “There is no significant difference of anxiety between success male 
I science and success female science of academic achievement 
j students” is rejected. 

1.05 : To study the significant difference of anxiety between 

failure male art and failure male science students. 

Anxiety test was administered on 75 male art and 75 
male science intermediate failure students. 

The Table 4.05 shows the mean, S.D. and Critical ratio 
of anxiety between male art and male science failure intermediate 
students. 

The Table 4.05 shows that failure male art students 
have relatively high anxiety in different areas as family anxieties 
(Mean 4.20), worries regarding the success and failure in work 
(mean 4.32). But failure male science students have also relatively 
high anxiety in different areas as physiological manifestation (mean 
4.71). psychological manifestation (mean 4.04), social approval and 
relation (mean 4.39), anxieties regarding love and friendship (mean 
3.84), health appearance and injury (mean 4.12), academic and 
vocational worries (mean 3.95), worries regarding future (mean 
3.83), guilt and shame (mean 3.36). It shows failure male science 
students have high anxiety (mean 40.43). 
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Table 4.05 : Showing the Mean, S.D. and Critical Ratio of 

anxiety between male art and male science failure intermediate 
students. 




Failure Male Art 

Failure Male Science 




Different Areas 

of Anxiety 

N 

Mean 

Standard 

Deviation 

(SD,) 

N 

Mean 

Standard 

Deviation 

(SD,) 

Critical 

ratio 


a. 

Physiological 

manifestation 

75 

4.13 

2.19 

75 

4.71 

2.28 

1.59 

>.05 

b. 

Psychological 

manifestation 

75 

3.67 

1.81 

75 

4.04 

2.14 

1.14 

> .05 

c. 

Family anxieties 

75 

4.20 

2.13 

75 

4.03 

2.39 

.46 

>.05 

d. 

Social approval and 

relation 

75 

4.03 

2.10 

75 

4.39 

2.30 

1.00 

> .05 

e. 

Worries regarding 

the success and 

failure in work 

75 

4.32 

2.30 

75 

4.16 

2.25 

0.43 

> .05 

F 

Anxieties regarding 
love and fiiendship 

75 

3.80 

2.26 

75 

3.84 

2.48 

0.10 

>.05 

g- 

Health appearance 
and injury 

75 

3.99 

2.33 

75 

4.12 

2.90 

1 

1 

0.30 

> .05 

h. 

Academic and 

vocational worries 

75 

3.92 

2.39 

75 

3.95 

2.66 

.07 

>.05 

i. 

Worries regarding 

future 

75 

3.64 

2.20 

75 

3.83 

2.44 

.50 

>.05 

j- 

Guilt and shame 

75 

3.28 

2.03 

75 

3.36 

2.54 

.21 

>.05 


Total 

75 

] 

38.96 

11.86 

75 

40.43 

12.56 

.74 

>.05 


Significant level at .01-2.61 
.05 - 1 .98 


To see the significant difference of anxiety between 
male art and male science intermediate failure students, the critical 
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ratio was calculated. The critical ratio value required to be 
significant at .01 level is 2.61 and at .05 level is 1.98 with the 
degree of freedom 148. It may be observed from Table 4.05 that 
there is no significant difference in different areas of anxiety 
between male art and male science of intermediate failure students. 

Thus male art and male science failure intermediate 
students have no significant difference of anxiety in different areas. 
The null hypothesis (1.05) stating that “There is no significant 
difference of anxiety between failure male art and failure male 
science of academic achievement students” is selected. 

1.06 : To study the significant difference of anxiety between 

failure female art and failure female science students. 

Anxiety test was administered on 75 female art and 75 
female science intermediate failure students. 

The Table 4.06 shows the mean, S.D. and Critical ratio 

U * o.. f<^male art and female science failure 

of anxiety between temaie dii 

intermediate failure students. 
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Table 4.06 : Showing the Mean, S.D. and Critical Ratio of 

anxiety between female art and female science intermediate failure 
students. 




Failure female Art 

[Failure female Science 




Different Areas 

of Anxiety 

N 

Mean 

Standard 

Deviation 

(SD,) 

N 

Mean 

Standard 

Deviation 

(SD,) 

Critical 

ratio 


a. 

Physiological 

manifestation 

75 

4.28 

2.46 

75 

4.01 

2.52 

.67 

> .05 

b. 

Psychological 

manifestation 

75 

3.27 

2.07 

75 

2.91 

2.05 

1.07 

> .05 

c. 

Family anxieties 

75 

3.87 

2.05 

75 

3.31 

2.10 

1.66 

>.05 

d. 

Social approval and 

relation 

75 

3.59 

2.34 

75 

3.4 

1.93 

.54 

> .05 

e. 

Worries regarding 

the success and 

failure in work 

75 

3.91 

2.29 

75 

3.77 

1.91 

' .41 

>.05 

f. 

Anxieties regarding 
love and fiiendship 

75 

3.71 

2.31 

75 

3.24 

i 

1.92 

1.36 

>.05 

g- 

Health appearance 
and injury 

75 

2.97 

2.21 

75 

3.85 

2.43 

2.32 

<.05 

h. 

Academic and 

vocational worries 

75 

3.83 

2.73 

75 

3.75 

2.51 

0.18 

>.05 

i. 

Worries regarding 

firture 

75 

3.77 

2.65 

75 

3.68 

2.58 

.21 

>.05 

j- 

Guilt and shame 

75 

3.13 

2.05 

75 

3.37 

2.54 

. .64 

>.05 


Total 

75 

36.32 

9.59 

75 

35.29 

7.99 

.72 

>.05 


Significant level at .01-2.61 
.05 - 1.98 


The Table 4.06 shows that failure female art students 
have relatively high anxiety in different areas as physiological 
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manifestation (mean 4.28). Psychological manifestation (mean 
3.2.7), family anxieties (mean 3.87), social approval and relation 
(mean 3.59); worries regarding the success and failure in work 
(mean 3.91), anxieties regarding love and friendship (mean 3.71), 
academic and vocational worries (mean 3.83), worries regarding 
future (mean 3.77). But failure female science students have also 
relatively high anxiety in different areas as health appearance and 
injury (mean 3.85), guilt and shame (mean 3.37). It shows female 
art students have high anxiety (mean 36.32). 

To see the significant difference of anxiety between 
female art and female science intermediate failure students, the 
critical ratio was calculated. The critical ratio value required to be 
significant at .01 level is 2.61 and at .05 level is 1.98 with the 
degree of freedom 148. It may be observed from Table 4.06 that 
there is significant difference of the health appearance and injury 
between female art and female science intermediate failure students 
(critical ratio found 2.32, which is significant at .05 level). 

Thus the failure female science students have 
significantly high health appearance and injury than failure female art 
students. The null hypothesis (1.06) stating that ‘There is no significant 
difference of anxiety between failure female art and failure female 
science of academic achievement students.’ is rejected. 
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1.07 : To study the significant difference of anxiety between 

failure male art and failure female art students. 

Anxiety test was administered on 75 male art and 75 
female art intermediate failure students. 

The table 4.07 shows the mean, S.D. and critical ratio 
of anxiety between male art and female art intermediate failure 
students. 

•• The Table 4.07 shows that male art students have 
relatively high anxiety in different areas as psychological 
manifestation (mean 3.67), family anxieties (mean 4.2), social 
approval and relation (mean 4.03), worries regarding success and 
failure in work (mean 4.32), anxieties regarding love and friendship 
(mean 3.8), health appearance and injury (mean 3.99), academic 
and vocational worries (mean 3.92), guilt and shame (mean j.28). 
But female art students have also relatively high anxiety in different 
areas as physiological manifestation (mean 4.28), worries regarding 
future (mean 3.77). It shows that male art students have high 
anxiety (mean 38.96). 

To see the significant difference of anxiety between 
male art and female art intermediate failuie students, the critical 
ratio was calculated. The critical ratio value required to be 
significant at .01 level is 2.61 and at .05 level is 1.98 with the 
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Table 4.07 : Showing the Mean, S.D. and Critical Ratio of 

anxiety between male art and female art failure intermediate 
students. 


Different Areas 

of Anxiety 

Failure Male Art 

Failure Female Art 


N 

Mean 

Standard 

Deviation 

(SD,) 

N 

Mean 

Standard 

Deviation 

(SD,) 

Critical 

ratio 

a. Physiological 

manifestation 

75 

4.13 

2.19 

75 

4.28 

2.46 

.39 > .05 

b. Psychological 

manifestation 

75 

3.67 

1.81 

75 

3.27 

2.07 

1.26 >.05 

c. Family anxieties 

75 

4.20 

2.13 

75 

3.87 

2.05 

.97 > .05 

d. Social approval and 

relation 

75 

4.03 

2.10 

75 

3.59 

2.34 

1.21 >.05 

e. Worries regarding 

the success and 

failure in work 

75 

4.32 

2.30 

75 

3.91 

2.29 

1.09 >.05 

f Anxieties regarding 
love and fiiendship 

75 

3.80 

2.26 

75 

3.71 

2.31 

■ .24 > .05 

g. Health appearance 
and injury 

75 

3.99 

2.33 

75 

2.97 

2.21 

2.76 <.01 

h. Academic and 

vocational wonies 

75 

3.92 

2.39 

75 

3.83 

2.73 

.22 > .05 

i. Worries regarding 

future 

75 

3.64 

2.20 

75 

3.77 

2.65 

.33 > .05 

j. Guilt and shame 

75 

3.28 

2.03 

75 

3.13 

2.05 

.45 > .05 

Total 

75 

38.96 

11.86 

75 

36.32 

9.59 

1.50 >.05 


Significant level at .01-2.61 
. .05 - 1.98 


degree of freedom 148. It may be observed from Table 4.07 that 
there is significant difference of the health appearance and injury 
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between male art and female art Intermediate failure students 
(critical ratio found 2.76, which is significant at .01 level). 

Thus the failure male art students have significantly high 
health appearance and injury than the failure female art students. 
The null hypothesis (1.07) stating that “There is no significant 
difference of anxiety between failure male art and failure female art 
of academic achievement students” is rejected. 

1.08 : To study the significant difference of anxiety between 

failure male science and failure female science students. 

Anxiety test was administered on 75 male science and 
75 female science Intermediate failure students. 

The Table 4.08 shows the mean, S.D. and Critical ratio 
of anxiety between male science and female science Intermediate 
failure students. 

The Table 4.08 shows that male science students have 
relatively high anxiety in different areas as physiological manifestation 
(mean 4.71), psychological manifestation (mean 4.04), family anxieties 
(mean 4.03), social approval and relation (mean 4.39), worries regarding 
the success and failure in work (mean 4.16), anxieties regarding love 
and friendship (mean 3.84), health appearance and injury (mean 4.12), 
academic and vocational of worries (mean 3.95), worries regarding 
future (mean 3.83), But failure female science students have also 




Table 4.08 : Showing the Mean, S.D. and Critical Ratio of 

anxiety between male science and female science failure 
Intermediate students. 


Different Areas 

of Anxiety 

Failure Male Science 

Failure Female Science 


N 

Mean 

Standard 

Deviation 

(SD,) 

N 

Mean 

Standard 

Deviation 

(SD,) 

Critical 

ratio 

a. Physiological 

manifestation 

75 

4.71 

2.28 

75 

4.01 

2.52 

1.79 >.05 

b. Psychological 

manifestation 

75 

4.04 

2.14 

75 

2.91 

2.05 

3.30 <.01 

c. Family anxieties 

75 

4.03 

2.39 

75 

3.31 

2.10 

1.96 >.05 

d. Social approval and 

relation 

75 

4.39 

2.30 

75 

3.4 

1.93 

2.84 < .01 

e. Worries regarding 

the success and 

failure in work 

75 

4.16 

2.25 

75 

3.77 

1.91 

1.14 >.05 

f Anxieties regarding 
love and fiiendship 

75 

3.84 

2.48 

75 

3.24 

1.92 

1.66 >.05 

g. Health appearance 
and injury 

75 

4.12 

2.90 

75 

3.85 

2.43 

.62 > .05 

h. Academic and 

vocational worries 

75 

3.95 

2.66^ 

75 

3.75 

2.51 

• .47 > .05 

i. Worries regarding 

future 

75 

3.83 

2.44 

75 

3.68 

2.58 

.37 > .05 

j. Guilt and shame 

75 

3.36 

2.54 

75 

3.37 

2.54 

.02 > .05 

Total 

75 

40.43 

12.56 

75 

35.29 

7.99 

2.99 < .01 


Significant level at .01-2.61 
.05 - 1.98 


relatively high anxiety in the guilt and shame mean (3.37). It shows 
male science students have high anxiety (mean 40.43). 
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To see the significant difference of anxiety between 
male science and female science Intermediate failure students, the 
critical ratio was calculated. The critical ratio value required to be 
significant at .01 level is 2;61 and at .05 level is 1.98 with the 
degree of freedom 148. It may be observed from Table 4.08 that 
there is significant difference of psychological manifestation 
between male science and female science. Intermediate failure 
students (critical ratio found 3.30, which is significant at .01 level). 
There is also significant difference of the social approval and 
relation between male science and female science Intermediate 
failure students (Critical ratio found 2.84, which is significant at .01 
level). There is significant difference the anxiety between male 
science and female science Intermediate failure students (critical 
ratio found 2.99, which is significant at .01 level). 

Thus the failure male science students have significantly 
high psychological manifestation, social approval and relation and 
total anxiety than the failure female science students. Ihe null 
hypothesis (1.08) stating that “There is no significant difference of 
anxiety between failure male science and failure female science of 
academic achievement students” is rejected. 
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1.09 : To study the significant difference of anxiety between 

success male and success female students. 

Anxiety test was administered on 150 male and 150 female 
passed students. The Table 4.09 shows the mean, S.D. and critical 
ratio of anxiety between male and female success Intermediate 
students. 

The Table 4.09 shows that success male students have 
relatively high anxiety in different areas as physiological 
manifestation (mean 3.61), psychological manifestation (mean 3.81), 
family anxieties (mean 3.92), social approval and relation (mean 
4.05), worries regarding success and failure in work (mean 4.13), 
anxieties regarding love and friendship (mean 4.12), health 
appearance and injury (mean 3.83), academic and vocational 
worries (mean 4.61), worries regarding future (mean 3.81), guilt and 
shame (mean 3.83). It shows success male students have high 
anxiety (mean 39.71). 

To see the significant difference of anxiety between 
male and female Intermediate success students the critical latio was 
calculated. The critical ratio value required to be significant at .01 
level is 2.61 and at .05 level 1.98 with the degree of fieedom 298. It 
may be observed from Table 4.09 that there is no significant 
difference of physiological manifestation between male and female 
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Table 4.09 : 


Showing the Mean, S.D. and Critical Ratio of 


anxiety between male and female success Intermediate students. 





Success Male 

Success Female 




Different Areas 

of Anxiety 

N 

Mean 

Standard 

Deviation 

(SD,) 

N 

Mean 

Standard 

Deviation 

(SD,) 

Critical 

ratio 


a. 

Physiological 

manifestation 

150 

3.61 

2.17 


3.59 

2.27 

■ 0.08 

> .05 

b. 

Psychological 

manifestation 

150 

3.81 

1.91 



2.46 

1.06 

> .05 

c. 

Family anxieties 

150 

3.92 

2.02 



2.30 

2.88 

< .01 

d. 

Social approval and 

relation 

150 

4.05 

2.04 

150 

3.76 

2.41 

1.13 

>.05 

e. 

Worries regarding 

the success and 

failure in work 

150 

4.13 

2.21 

150 

3.57 

2.13 

2.19 

< .05 

f. 

Aixieties regarding 
love and friendsliip 

150 

4.12 

2.21 

150 

2.87 

2.20 

4.89 

■ 


Health appearance 
and injury 

150 

3.83 

2.64 

150 

2.83 

2.33 

3.48 

<.01 

h. 

Academic and 

vocational worries 

150 

4.61 

2.10 



2.49 

2.98 

<.01 

i. 

Worries regarding 

future 

150 

■ 

2.31 


2.95 

2.39 

2.17 

<.05 

■ 

Guilt and shame 

150 

3.83 

2.23 


m 

2.83 

.88 

m 


Total 

150 

39.71 

12.41 

150 

33.69 

13.82 

3.96 

<.01 


Significant level at .01-2.61 
.05 - 1.98 


Intermediate success students (critical ratio found 0.08, which is not 
significant at .05 level). There is significant difference of family 
anxieties between male and female Intermediate success students 
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(critical ratio found 2.88, which is significant at .01 level). There is 
significant difference of worries regarding the success and failure 
between male and female Intermediate success students (critical 
ratio found 2.19, which is significant at .05 level). 

There is significant difference of anxieties regarding love 
and friendship between male and female Intermediate success 
students (critical ratio found 4.89, which is significant at .01 level). 
There is significant difference of health appearance and injury 
between male and female Intermediate success students (critical 
ratio found 3.48, which is significant at .01 level). There is 
significant difference of academic and vocational worries between 
male and female Intermediate success students (critical ratio found 
2.98, which is significant at .01 level). There is significant 
difference of worries regarding future between male and female 
Intermediate success students (critical ratio found 2.17, which is 
significant at .05 level). There is also significant diffeience ot 
anxiety between male and female Intermediate success students 
(critical ratio found 3.96, which is significant at .01 level). 

Thus success male students have significantly high 
physiological manifestation, family anxieties, worries regarding the 
success and failure, anxieties regarding love and friendship, health 
appearance and injury, academic and vocational worries, worries 


164 



regarding future and total anxiety than success female students. The 
null hypothesis (1.09) stating that “There is no significant difference 
of anxiety between success male and success female of academic 
achievement students” is rejected. 

1 10 : To study the significant difference of anxiety between 

failure male and failure female students. 


Anxiety test was administered on 150 male and 150 female 
Intermediate failure students. 

The Table 4.10 shows that failure male students have 
relatively high anxiety in different areas as physiological 
manifestation (mean 4.42), psychological manifestation (mean 3.86), 
family anxieties (mean 4.12), social approval and relation (mean 
4.21), worries regarding the success and failure in work (mean 
4.24), anxieties regarding love and frtendship (mean 4.49), healt 
appearance and injury (mean 4.06). academic and vocational 
worries (mean 3.94), worries regarding future (mean 3.74), guilt and 
shame (mean 3.32). It shows failure male students have high anxiety 

(mean 39.70). 

. To see the significant difference of anxiety between 
male and female Intermediate failure students, the critical ratio was 
calculated the critical ratio value rec,uired to he significant at .01 
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Table 4.X0 : Shows the Mean, S.D. and Critical Ratio of anxiety 
between male and female failure Intermediate students. 


Different Areas 

of Anxiety 

Failure Male 

Failure Female 


N 

Mean 

Standard 

Deviation 

(SD,) 

N jMean 

Standard 

Deviation 

(SD,) 

Critical 

ratio 

a. Physiological 

manifestation 

150 

4.42 

2.25 

150 

4.15 

2.49 

.99 > .05 

b. Psychological 

manifestation 

150 

3.86 

1.99 

150 

3.09 

2.07 

3.28 <.01 

c. Family anxieties 

150 

4.12 

2.67 

150 

3.59 

2.09 

1.91 >.05 

d. Social approval and 

relation 

150 

4.21 

2.21 

150 

3.50 

2.15 

2.82 < .01 

e. Worries regarding 

the success and 

failure in work 

150 

4.24 

2.28 

150 

3.84 

2.11 

1.58 >.05 

f. Anxieties regarding 
love and friendship 

150 

4.49 

2.47 

150 

3.48 

2.14 

3.79 <.01 

g. Health appearance 
and injury 

150 

4.06 

2.63 

150 

3.41 

2.36 

2.25 < .05 

h. Academic and 

vocational worries 

150 

3.94 

2.53 

150 

3.79 

2.62 

.50 > .05 

i. Worries regarding 

future 

150 

3.74 


150 

3.73 

2.62 

.03 > .05 

j. Guilt and shame 

150 

3.32 

2.30 

150 

3.25 

2.31 

.26 > .05 

Total 

150 

39.70 

12.24 

150 

35.81 

8.84 

3.16 <.01 


Significant level at .01-2.61 
.05 - 1.98 


level is 2.61 and at .05 level is 1.98 with the degree of freedom 298. It 
may be observed from Table 4.10 that there is significant difference of 
psychological manifestation between male and female Intel mediate 
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between male and lemaie iniermeaiaie laiiure siuuciub 
found 2.82, which is significant at .01 level). There is significant 
difference of anxieties regarding love and friendship between male and 
female Intermediate failure students (critical ratio found 3.79, which is 
significant at .01 level). There is significant difference of health 
appearance and injury between male and female Intermediate failure 
students (critical ratio found 2.25, which is significant at .05 level). 
There is also significant difference of anxiety between male and female 
fon„r^> ctiiHents ^critical ratio found 3.16, which is 


anxiety 


The null hypothesis (1.10) stating that ineie is uu 
significant difference of anxiety between failure male and failure 
female of academic achievement students” is rejected. 

1.11 ; To study the significant difference of anxiety between 

success male and failure male students. 

Anxiety test was administered on 150 success male and 

150 failure male Intermediate students. 
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The Table 4.11 shows the mean, S.D. and critical ratio 
of anxiety between success male and failure male Intermediate 



students. 


Table 4.11 : Showing the Mean, S.D. and Critical Ratio of 

anxiety between success male and failure male Intermediate 
students. 


Success Male 


Failure Male 


Different Areas 
of Anxiety 


a. Physiological 
manifestation 


b. Psychological 
manifestation 


c. Family anxieties 


d. Social approval and 
relation 


s 

the success and 
failure in work 


f. Anxieties regarding 
love and friendship 


g. Health appearance 
and injury 


h. Academic and 
vocational worries 


i. Worries regarding 
fiiture 


j. Guilt and shame 


Total 


N Mean Standard In I Mean I Standard Critical 


Deviation 




(SD,) 



150 

3.61 

2.17 

150 

4.42 

150 

3.81 

1.91 

150 

3.86 

150 

3.92 

2.02 

150 

4.12 

150 

4.05 

2.04 

150 

4.21 

150 

4.13 

2.21 

150 

4.24 


Deviation ratio 
(SD,) 


150 4.12 2.21 150 4.49 2.47 1.37 >.05 

150 3.83 2.64 150 4.06 2.63 ‘ .76 >.05 

150 4.61 2.10 150 3.94^ 2.53 2.50 <.05 

150 3.81 2.31 ~ 150 3.74 2.33 


150 3.83 2.23 150 3.32 2.30 
150 39.71 12.40 150 39.70 12.2 


Significant level at 


.01 -2.61 
.05 - 1.98 















































































The Table 4.11 shows that success male students have 


relatively high anxiety in different areas as academic and vocational 
worries (mean 4.61), and guilt and shame (mean 3.83). But failure 
male students have also relatively high anxiety in different areas as 
physiological manifestation (mean 4.42), psychological manifestation 
(mean 3.86), family anxieties (mean 4.12), social approval and 
relation (mean 4.21), worries regarding the success and failure in 
work (mean 4.24), anxieties regarding love and friendship (mean 
4.49), health appearance and injury (mean 4.06). It shows success 
male students have high anxiety (mean 39.71). 

To see the significant difference of anxiety between 
success male and failure male Intermediate students, the critical 
ratio was calculated. The critical ratio value required to be 
significant at .01 level is 2.61 and .05 level is 1.98 with the degree 
of freedom 298. It may be observed from Table 4.11 that there is 
significant difference of physiological manifestation between success 
male and failure male Intermediate students (critical ratio found 
3.17, which is significant at .01 level). There is also significant 
difference of the academic and vocational worries between success 
male and failure male Intermediate students (critical ratio found 
2.50, which is significant at .05 level). 


Thus the failure male students have significantly high 
physiological manifestation than success male students. It shows 
that the success male students have significantly high academic and 
vocational worries than failure male students. The null hypothesis 
(1.11) stating that “There is no significant difference of anxiety 
between success male and failure male of academic achievement 
students” is rejected. 

1.12 : To study the significant difference of anxiety between 

success female and failure female students. 

Anxiety test was administered on 150 success female and 
150 failure female Intermediate students. The Table 4.12 shows the 
mean, S.D. and critical ratio of anxiety between success female and 
failure female Intermediate students. 

The Table 4.12 shows that success female students have 
relatively high anxiety in different areas as psychological 
manifestation (mean 3.54), social approval and relation (mean 3.76). 
academic and vocational worries (mean 3.82), and guilt and shame 
(mean 3.57). But failure female students have also relatively high 
anxiety in different areas as physiological manifestation (mean 
4.15), family anxieties (mean 3.59), worries regarding the success 
and failure in work (mean 3.84), anxieties regarding love and 
friendship (mean 3.48), health appearance and injury (mean 3.41) 
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Table 4.12 : Showing the Mean, S.D. and Critical Ratio of 

anxiety between success female and failure female Intermediate 


students. 





Success Female 

Failure Female 




Different Areas 

of Anxiety 

N 

Mean 

Standard 

Deviation 

(SD,) 

N 

Mean 

Standard 

Deviation 

(SD,) 

om 

■ 

a. 

Physiological 

manifestation 

150 

3.59 

2.27 

150 

4.15 

2.49 

2.02 

<.05 

b. 

Psychological 

manifestation 

150 

3.54 

2.46 

150 

3.09 

2.07 

1.71 

> .05 

c. 

Family anxieties 

150 

3.20 

2.30 

150 

3.59 

2.09 

1.54 

> .05 

d. 

Social approval and 

relation 

150 

3.76 

2.41 

150 

3.5 

2.15 

1.00 

> .05 

e. 

Worries regarding 

the success and 

failure in work 

150 

3.57 

2.13 

150 

3.84 

2.11 

1.10 

> .05 

f. 

Anxieties regarding 
love and fnendsliip 

150 

2.87 

2.20 

150 

3.48 

■ 

2.44 

<.05 

g- 



2.83 

2.33 

150 

3.41 

2.36 

• 2.14 

< .05 

h. 

Academic and 

vocational worries 

150 

3.82 1 

2.49 

150 

3.79 

2.62 

■ 

> .05 

i. 

Worries regarding 

future 

150 

2.95 

2.39 

150 

■ 

2.62 

2.69 

<.01 

j- 

Guilt and shame 

150 

3.57 

2.83 

150 

3.25 

2.31 

1.07 

>.05 


Total 

150 

33.69 

13.82 

150 

35.81 

8.84 

1.58 

> .05 


Significant level at .01-2.61 


.05 - 1.98 


and worries regarding future (mean 3.73). It shows failuie female 
students have high anxiety (mean 35.81). 
































































To see the significant difference of anxiety between 
success female and failure female Intermediate students, -the critical 
ratio was calculated. The critical ratio value required to be 
significant at .01 level is 2.61 and at .05 level is 1.98 with the 
degree of freedom 298. It may be observed from Table 4.12 that 
there is significant difference of the physiological manifestation 
between success female and failure female Intermediate students 
(critical ratio found 2.02, which is significant at .05 level). There is 
also significant difference of the anxieties regarding love and 
friendship between success female and failure female Intermediate 
students (critical ratio found 2.44, which is significant of .05 level). 


There is significant difference of the health appearance 
and injury between success female and failure female students 
(critical ratio found 2.14, which is significant at .05 level). There is 
significant difference of the worries regarding future between 
success female and failure female students (critical ratio found 2.59. 

which is significant at .01 level). 


Thus the failure female students have significantly high 

• 'lO-i-iAc rpcrardins love snd fricndsliip^ 

physiological manifestation, anxieties regaidmg 

A iniiirv and worries regarding future than 
health appearance and injury an 

success female students. It shows that the success female stu 
have significantly high physiological manifestation than failure 
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female students. The null hypothesis (1.12), stating that, “There is 
no. significant difference of anxiety between success female and 
failure female of academic achievement students” is rejected. 



1.13 : To study the significant difference of anxiety between 
success and failure of academic achievement students. 


Anxiety test was administered on 300 success and 300 


failures Intermediate students. The Table 4.13 shows the mean 


S.D. and Critical ratio of anxiety between success and failure 


Intermediate students 


The Table 4.13 shows that success students have 


relatively high afixiety in different areas as psychological 
manifestation (mean 3.68), Social approval and relation (mean 
3.91), academic and vocational worries (mean 4.22) and guilt & 
shame (mean 3.70). But failure students have also relatively high 
anxiety in different areas as physiological manifestation (mean 
4.29), family anxieties (mean 3.86), worries regarding the success 
and failure in work (mean 4.04), anxieties regarding love and 
friendship (mean 3.99), health appearance and injury (mean j.74) 
and worries regarding future (mean 3.74). It shows failure students 
have high anxiety (mean 37.76). 


To see the significant difference of anxiety between 
success and failure Intermediate students, the critical ratio was 
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Table 4.13 


Showing the Mean, S.D. and Critical Ratio of 


anxiety between success and failure Intermediate students 


Failure 


Different Areas 
of Anxiety 


Standard 

Deviation 


Mean 


Standard 

Deviation 


Critical 


a. Physiological 
manifestation 


b. Psychological 
manifestation 


c. Family anxieties 


d. Social approval and 
relation 


e. Worries regarding 
the success and 
failure in work 


f Anxieties regarding 
love and friendship 


g. Health appearance 
and injury 


h. Academic and 
vocational wonies 


i. Worries regarding 


Significant level at 


calculated. The critical ratio value required to be significant at .01 
level is 2.61 and at .05 level is 1.98 with the degree of freedom 598. 
It may be observed from Table 4.13 that there is significani 

























































































difference of the Physiological manifestation between success and 
failure Intermediate students (critical ratio found 3.67, which is 
significant at .01 level). There is significant difference of anxieties 
regarding love and friendship between success and failure Intermediate 
students (critical ratio found 2.58, which is significant at .05 level). 
There is significant difference of health appearance and injury ebtween 
success and failure Intermediate students (critical ratio found 1.98, 
which is significant at .05 level). There is also significant difference of 
guilt and shame between success and failure Intermediate students 
(critical ratio found 2.06, which is significant at .05 level). 

Thus the failure students have significantly high Physiological 
manifestation and anxieties regarding love and friendship and health 
appearance and injury than success students. It shows success students 
have significantly high guilt and shame than failure students. The null 
hypothesis (1.13) stating that “There is no significant difference of 
anxiety between success and failure of academic achievement students”, 
is rejected. 

PART- B 

Overall comparison of different personality factors 
between male and female of success and failures of academic 
achievement. 

In this section an attempt has been made to study and 
compare the different personality factors of male and female 
success and failures Intermediate students. 
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2.01 : To study the significant difference of different personality 

factors between success male art and success male science students. 

Personality test was administered on 75 male art and 75 
male science Intermediate passed students. The Table 4.14 shows 
the mean, S.D. and critical ratio of different personality factors 
between male art and male science Intermediate success students. 

The Table 4.14 shows that success male art students 
have relatively high personality in different areas as psychoticism 
(mean 5.21), dogmatism (mean 5.8), Alienation (mean 5.72), 
emotional Instability (mean 4.16), self confidence (mean 6.01), 
empathy (mean 6.96) and dominance (mean 5.51). But success male 
science students have also relatively high personality in different 
areas as social desirability (mean 6.64), extraversion (mean 6.04). 
The table shows that success male art and success male science 
students have similar personality in ego-ideal area (mean 5.69). 

To see the significant difference of personality factors 
between male art and male science Intermediate success students. 
The critical ratio was calculated. The critical ratio value required to 
be significant at .01 level is 2.61 and at .05 level is 1.98 with the 
degree of freedom 148. It may be observed from Table 4.14 that 
there is significant difference of the self confidence between male 
art and male science Intermediate success students (critical ratio 
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Table 4.14 : Showing the Mean, S.D. and Critical Ratio of 

different personality factors between male art and male science 
success Intermediate students. 


Success Male Art Success Male Science 
N Mean Standard N Mean Standard Critical 


Daviatidn 


Deviation ratio 


(SD,) 



Different Areas 
of Personality 


a. Social desirability 


b. Extraversion 


c. Psychoticism 


d. 


e. Ego-ideal 


f. Alienation 


g. Emotional instabilil 


h. Self confidence 


1 . Empathy 


Dominance 


Significant level at .01 - 2.61 
.05 - 1.98 

found 2.25, which is significant at .05 level). There is also 
significant difference the empathy between male art and male 
science Intermediate success students (critical ratio found 5.04, 
which is significant at .01 level). 
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Thus the success art male students have significantly 
high self confidence and empathy than male science students. The 
null hypothesis (2.01) stating that “There is no significant difference 
of personality factors between success male art and success male 
science of academic achievement students” is rejected. 

2.02 : To study the significant difference of different 

personality factors between success female art and success 
female science students. 

Personality test was administered on 75 female art and 
75 female science Intermediate passed students. The Table 4.15 
shows the mean, S.D. and Critical ratio of different personality 
factors between female art and female science Intermediate success 
students. 

The Table 4.15 shows that the female art students have 
relatively high personality in different areas as social desirability 
(mean 7), extraversion (mean 5.92), psychoticism (mean 5.64), 
Dogmatism (5.83), Alienation (mean 6.37), emotional Instability 
(mean 5.21) and empathy (mean 6.41). But female science students 
have also relatively high personality in different areas as ego 
ideal (mean 6.56), self confidence (mean 6.19), Dominance (mean 

5.99). 
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Table 4.15 : Showing the Mean, S.D. and Critical Ratio of 

different personality factors between female art and female science 
success Intermediate success Students. 


Different Areas 

of Personality 

Success Female Art 

Success Female Science 


N 

Mean 

Standard 

Deviation 

(SD,) 

N 

Mean 

Standard 

Deviation 

(SDd 

Critical 

ratio 

a. 

Social desirability 

75 

7.00 

1.83 

75 

6.35 

2.22 

. 1.97 

> .05 

b. 

Extraversion 

75 

5.92 

2.38 

75 

5.51 

2.65 

1.00 

> .05 

c. 

Psychoticism 

75 

5.64 

2.44 

75 

5.24 

2.07 

1.08 

> .05 

d. 

Dogmatism 

75 

5.83 

2.04 

75 

5.51 

2.18 

.93 

> .05 

e. 

Ego-ideal 

75 

6.17 

2.29 

75 

6.56 

2.43 

2.05 

< .05 

f. 

Alienation 

75 

6.37 

2.35 

75 

5.89 

2.40 

1.23 

> .05 

g- 

Emotional instability 

75 

5.21 

2.28 

75 

4.28 

2.34 

2.47 

< .05 

h. 

Self confidence 

75 

6.05 

2.64 

75 

6.19 

2.68 

.32 

> .05 

i. 

Empatliy 

75 

6.41 

2.51 

75 

6.29 

2.92 

■ .27 

> .05 

j- 

Dominance 

75 

5.81 

2.56 

75 

5.99 

2.44 

.44 

> .05 


Significant level at .01-2.61 

.05-1.98 

To see the significant difference of different personality 
factors between female art and female science Intermediate success 
students, the critical ratio was calculated. The critical ratio value 
required to be significant at .01 level is 2.61 and at .05 level is 1.98 
with the degree of freedom 148. It may be observed from Table 



4.15 that there is significant difference of the ego-ideal between 
female art and female science Intermediate success students (critical 
ratio found 2.05, which is significant at .05 level). There is 
significant difference of the emotional instability between female art 
and female science Intermediate success students (critical ratio 
found 2.47). 

Thus the success female art students have significantly 
high the emotional intability. It shows that female science students 
have significantly high ego-ideal than success female art students. 
The null hypothesis (2.02) stating that “There is no significant 
difference of personality between success female art and success 
female science of academic achievement students.” is rejected. 

2.03 : To study the significant difference of different personality 

factors between success male art and success female art students. 

Personality test was administered on 75 male art and 75 
female art Intermediate passed students. The Table 4.16 shows the 
mean, S.D. and critical ratio of different personality factors between 
male art and female art Intermediate success students. 
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Table 4.16 : Showing the Mean, S.D. and Critical Ratio of 

different personality factors between male art and female art 



Intermediate success students. 


Different Areas 

of Personality 

Success Male Art 

Success Female Art 


N 

Mean 

Standard 

Deviation 

(SD,) 

N 

Mean 

Standard 

Deviation 

(SD,) 

Critical 

ratio 

a. 

Social desirability 

75 

6.16 

2.06 

75 

7.00 

1.83 

2.63 

< .01 

b. 

Extraversion 

75 

5.57 

2.05 

75 

5.92 

2.38 

.96 

> .05 

c. 

Psychoticism 

75 

5.21 

2.33 

75 

5.64 

2.44 

1.11 

> .05 

d. 

Dogmatism 

75 

5.80 

2.38 

75 

5.83 

2.04 

.08 

> .05 

e. 

Ego-ideal 

75 

5.69 

2.37 

75 

6.17 

2.29 

1.26 

> .05 

f. 

Alienation 

75 

5.72 

2.13 

75 

6.37 

2.35 

1.78 

> .05 

g- 

Emotional instability 

75 

4.16 

2.37 

75 1 

5.21 

2.28 

2.76 

<.01 

h. 

Self confidence 

75 

6.01 

2.53 

75 

6.05 

2.64 

I 

■ .09 

> .05 

i. 

Empatliy 

75 

6.96 

2.39 

75 

6.41 

2.51 

1.38 

> .05 

j- 

Dominance 

75 

5.51 

2.42 

75 

5.81 

2.56 

.74 

> .05 


Significant level at .01 -2.61 
.05 - 1 .98 

The Table 4.16 shows that success male art students have 
relatively high personality in empathy (mean 6.96). But female art 
students have also relatively high personality in different areas as social 
desirability (mean 7), extraversion (mean 5.92), psychoticism (mean 
5.64), dogmatism (mean 5.83), ego ideal (mean 6.17), Alienation (mean 
6.37), emotional Instability (mean 5.21), self confidence (mean 6.05) 

and dominance (mean 5.81). 
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To see the significant difference of different personality 
factors between male art and female art Intermediate success 
students, The critical ratio was calculated. The critical ratio value 
required to be significant at .01 level is 2.61 and at .05 level is 1.98 
with the degree of freedom 148. It may be observed from Table 
4.16 that there is significant difference the social desirability 
between male art and female art Intermediate success students 
(critical ratio found 2.63, which is significant at .01 level). There is 
significant difference of the emotional instability between male art 
and female art Intermediate success students (critical ratio found 
2.76, which is significant at .01 level). 

Thus the success female art students have significantly 
high in social desirability and emotional instability than the success 
male art students. The null hypothesis (2.03) stating that “There is 
no significant difference of different personality factor between 
success male art and success female art of academic achievement 
students” is rejected. 

2.04 : To study the significant difference of different 

personality factors between success male science and success 
female science students. 

Personality test was administered on 75 male science 
and 75 female science Intermediate passed students. The Table 4.17 
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shows the mean, S.D. and critical ratio of different personality 
factors between male science and female science Intermediate 
success students. 


Table 4.17 : Showing the Mean, S.D. and Critical Ratio of 

different personality factors between male science and female 
science Intermediate success students. 


Different Areas 

of Personality 

Success Male Science 

Success Female Science 


N 

Mean 

Standard 

Deviation 

(SD,) 

N 

Mean 

Standard 

Deviation 

(SDJ 

Critical 

ratio 

a. 

Social desirability 

75 

6.64 

1.87 

75 

6.35 

2.22 

.86 

> .05 

b. 

Extraversion 

75 

6.08 

2.00 

75 

5.51 

2.65 

1.49 

> .05 

c. 

Psychoticism 

75 

5.16 

2.26 

75 

5.24 

2.07 

.23 

> .05 

d. 

Dogmatism 

75 

5.47 

2.18 

75 

5.51 

2.18 

.11 

> .05 

e. 

Ego-ideal 

75 

5.69 

2.61 

75 

6.56 

2.43 

2.11 

< .05 

f Alienation 

75 

5.19 

2.88 

75 

5.89 

2.40 

1.61 

> ,05 

O 

o- 

Emotional instability 

75 

3.8 

2.57 

75 

4.28 

2.34 

1.20 

> .05 

h. 

Self confidence 

75 

5.03 

2.79 

75 

6.19 

2.68 

2.59 

< .05 

i. Empathy 

75 

4.79 

2.86 

75 

6.29 

2.92 

3.18 

< .01 

j- 

Dominance 

75 

4.80 

2.75 

75 

5.99 

2.44 

2.81 

< ,01 


Significant level at ■ .01-2,61 
.0,5-1.98 

The Table 4.17 shows that success male science 
students have relatively high personality in different areas as social 



desirability (mean 6.64) and extraversion (mean 6.08). But success 
female science students have also relatively high personality in 
different areas as psychoticism (mean 5.24), dogmatism (mean 
5.51), ego ideal (mean 6.56), Alienation (mean 5.89), emotional 
instability (mean 4.28), self confidence (mean 6.19), empathy (mean 
6,29) and dominance (mean 5.99). 

To see the significant difference of different personality 
factors between male science and female science Intermediate 
success students, the critical ratio was calculated. The critical ratio 
value required to be significant at .01 level is 2.61 and at .05 level is 
1.98 with the degree of freedom 148. It may be observed from 
Table 4.17 that there is significant difference of ego ideal 
between the male science and female science Intermediate success 
students (critical ratio found 2.11, which is significant at .05 level). 
There is significant difference of self confidence between the male 
science and female science Intermediate success students (critical 
ratio found 2.59, which is significant at .05 level). There is 
significant difference of the empathy between male science and 
female science Intermediate success students (critical ratio found 
3.18, which is significant at .01 level). There is also significant 
difference of the dominance between the male science and 
female science Intermediate success students (critical ratio 
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found 2.81, which is significant at .01 level). 

Thus the success female science students have 
significantly high the ego-ideal, self-confidence, empathy, 
dominance than success male science students. The null hypothesis 
(2.04) stating that “There is no significant difference of different 
personality factors between success male science and success 
female science of academic achievement students” is rejected. 

2.05 : To study the significant difference of different 
personality factors between failure male art and failure male 
science students. 

Personality test was administered on 75 male art and 75 
male science Intermediate failure students. The Table 4.18 shows 
the mean, S.D. and critical ratio of different personality factors 
between the male art and male science Intermediate failure 
students. 

The Table 4.18 shows that failure male art students 
have relatively high personality in different areas as social 
desirability (mean 6.51), alienation (mean 4.92), emotional 
instability (mean 4.59), self confidence (mean 4.95), empathy (mean 
5) and dominance (mean 4.25). But male science students have also 
relatively high personality in different areas as extraversion (mean 
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Table 4.18 : Showing the Mean, S.D. and Critical Ratio of 

different personality factors between male art and male science 
failure Intermediate students. 


Different Areas 

of Personality 

Failure Male Art 

Failure Male Science 


N 

Mean 

Standard 

Deviation 

(SD,) 

N 

Mean 

Standard 

Deviation 

(SD,) 

Critical 

ratio 

a. 

Social desirability 

75 

6.51 

2.09 

75 

6.28 

2.25 

.65 

> .05 

b. 

Extiaversion 

75 

4.48 

2.00 

75 

5.44 

2.52 

2.59 

<.05 

c. 

Psychoticism 

75 

5.17 

2.19 

75 

5.20 

2.51 

.08 

> .05 

d. 

Dogmatism 

75 

4.93 

2.63 

75 

5.03 

2.64 

.23 

>.05 

e. 

Ego-ideal 

75 

4.99 

2.64 

75 

5.35 

2.74 

.82 

>.05 

f. 

Alienation 

75 

4.92 

2.47 

75 

4.43 

2.71 

1.16 

>.05 

g- 

Emotional instability 

75 

4.59 

2.62 

75 

4.40 

2.76 

.43 

>.05 

h. 

Self confidence 

75 

4.95 

2.85 

75 

4.53 

2.82 

.91 

>.05 

i. 

Empatlry 

75 

5.00 

2.85 

75 

4.79 

2.71 

.46 

> .05 

j. Dominance 

75 

4.25 

2.40 

75 

4.08 

2.56 

.42 

>.05 


Significant level at .01 -2.61 
.05 - 1 .98 

5.44), psychoticism (mean 5.2), dogmatism (mean 5.03) and ego- 
ideal (mean 5.35). 

To see the significant difference of different personality 
factors between male art and male science Intermediate failure 
students, the critical ratio was calculated. The critical ratio value 
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required to be significant at .01 level is 2.61 and at .05 level is 1.98 


with the degree of freedom 148. It may be observed from Table 


4.18 that there is significant difference of extraversion between male 


art and male science Intermediate failure students (critical ratio 


found 2.59, which is significant at .05 level) 


Thus the failure male science students have significantly 


high extraversion than failure male art students. The null hypothesis 


(2.05) stating that “There is no significant difference of different 


personality factors between failure male art and failure male science 


of academic achievement students” is rejected 


personality factors between failure female art and failure female 


science students 


Personality test was administered on 75 female art and 
75 female science Intermediate failure students. The Table 4.19 


shows the mean, S.D. and critical ratio of different personality 


factors between female art and temale science Intermediate failure 


students 
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Table 4.19 : Showing the Mean, S.D. and Critical Ratio of 

different personality factors between female art and female science 
Intermediate failure students. 


Different Areas 

of Personality 

Failure Female Art 

Failure Female Science 


N 

Mean 

Standard 

Deviation 

(SD,) 

N 

Mean 

Standard 

Deviation 

(SD,) 

Critical 

ratio 

a. 

Social desirability 

75 

6.51 

2.19 

75 

6.13 

2.51 

.99 

>.05 

b. 

Extraversion 

75 

4.55 

2.84 

75 

4.01 

2.61 

1.21 

> .05 

c. 

Psychoticism 

75 

4.96 

2.41 

75 

5.16 

2.37 

.51 

> .05 

d. 

Dognatism 

75 

4.69 

2.53 

75 

4.24 

2.34 

1.13 

> .05 

e. 

Ego-ideal 

75 

5.39 

2.58 

75 

4.83 

2.31 

1.40 

> .05 

f 

Alienation 

75 

4.77 

2.57 

75 

4.44 

2.35 

.82 

>.05 

g- 

Emotional instability 

75 

4.37 

2.41 

75 

4.61 

2.37 

.62 

>.05 

h. 

Self confidence 

75 

4.47 

2.83 

75 

4.37 

2.50 

.23 

>.05 

i. 

Empatliy 

75 

4.83 

2.88 

75 

4.44 

1 

2.95 ! 

.82 

> .05 

j- 

Dominance 

75 

4.63 

2.96 

75 

3.91 

2.79 

1.53 

> .05 


Signilicairt level al .01-2.61 
.05 - 1 .98 

The Table 4.19 shows that female art students have 
relatively high personality in different areas as social desirability 
(mean 6..51), extraversion (mean 4.55), dogmatism (mean 4.69), 
ego-ideal (mean 5.39), alienation (mean 4.77), sell coniidence 
(mean 4.47), empathy (mean 4.83) and dominance (mean 4.63). But 
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female science students have also relatively high personality in 
different areas as psychoticism (mean 5.16) and emotional 
instability (mean 4.61). 

To see the significant difference of different personality 
factors between female art and female science Intermediate failure 
students, The critical ratio was calculated. The critical ratio value 
required to be significant at .01 level is 2.61 and at .05 level is 1.98 
with the degree of freedom 148. It may be observed from Table 
4.19 that there is no significant difference in different personality 
factors between female art and female science Intermdiate failure 
students. 

Thus the failure female art and failure female science 
students have no high personality. The null hypothesis (2.06) stating 
that “There is no significant difference of different personality 
factors between failure female art and failure female .science of 
academic achievement students” is selected. 

2.07 : To study the significant difference of different 

personality factors between failure male art and failure female 
art students. 

Personality test was administered on 75 male art and 75 
female art Intermediate failure students. The Table 4.20 shows the 


mean S.D. and critical ratio of different personality factors between 
male art and female art Intermediate failure students. 


Table 4.20 : Showing the Mean, S.D. and Critical Ratio of 

different personality factors between male art and female art failure 
Intermediate students. 


Different Areas 

of Personality 

Failure Male Art 

Failure Female Art 


N 

Mean 

Standard 

Deviation 

(SD,) 

N 

Mean 

Standard 

Deviation 

(SD,) 

Critical 

ratio 

a. 

Social desirability 

75 

6.51 

2.09 

75 

6.51 

2.19 

- 

b. 

Extraversion 

75 

4.48 

2.00 

75 

4.55 

2.84 

.17 

>.05 

c. 

Psychoticism 

75 

5.17 

2.19 

75 

4.96 

2.4! 

.56 

>.05 

d. 

Dogmatism 

75 

4.93 

2.63 

75 

4.69 

2.53 

.57 

> .05 

e. 

Ego-ideal 

75 

4.99 

2.64 

75 

5.39 

2.58 

.94 

> .05 

f. 

Alienation 

75 

4.92 

2.47 

75 

4.77 

2.57 

.36 

> .05 

g. Emotional instability 

75 

4.59 

2.62 

75 

4.37 

2.41 

.54 

> .05 

h. 

Self confidence 

75 

4.95 

2.85 

75 

4.47 

2.83 

1.03 

> .05 

i. 

Empathy 

75 

5.00 

2.85 

75 

4.83 

2.88 

..36 

> .05 

j- 

Dominance 

75 

4.25 

2.40 

75 

4.63 

2.96 

.86 

> .05 


Significant level at .01-2.61 
.0.5 - 1 .98 

The Table 4.20 shows that failure male art students 
have relatively high personality in different areas as psychoticism 
(mean 5.17), dogmatism (mean 4.93), Alienation (4.92), emotional 
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instability (mean 4.59), self confidence (mean 4.95) and empathy 
(mean 5.00). The table shows that male art students and female art 
students have similar personality in social desirability (mean 5.51). 
But female art students also relatively high personality in diflbrent 
areas as extraversion (mean 4.55), ego-ideal (mean 5.39) and 
dominance (mean 4.63). 

To see the significant difference of different personality 
factors between male art and female art Intermediate failure 
students the critical ratio was calculated. The critical ratio value 
required to be significant at .01 level is 2.61 and at .05 level is 1.98 
with the degree of freedom 148. It may be observed from Table 
4.20 that there is no significant difference between male art and 
female art Intermediate failure students. 

Thus the failure male art and failure female art students 
have no significantly different personality. The null hypothesis 
(2.07) stating that “There is no significant difference of different 
personality factors between failure male art and failure temale ait of 
academic achievement students” is selected. 

2.08 : To study the significant difference of different 

personality factors between failure male science and failure 
female science students. 
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Personality test was administered on 75 male science 
and 75 female science Intermediate failure students. The lable 4.21 
shows the mean, S.D. and critical ratio of different personality 
factors between male science and female science Intermediate 
failure students. 


Table 4.21 : Showing the Mean, S.D. and Critical Ratio of 

different personality factors between male science and female 
science Intermediate failure students. 


Different Areas 

of Personality 

Failme Male Science 

I'ailure Female Science 


N 

Mean 

Standard 

Deviation 

(SD,) 

N 

Mean 

Standard 

Deviation 

(SD,) 

Critical 

ratio 

a. 

Social desirability 

75 

6.28 

2.25 

75 

6.,l3 

2.51 

.38 

> .05 

b. 

Extraversion 

75 

5.44 . 

2.52 

75 

4.0 1 

2.6 1 

3.40 

< .01 

c. 

Psychoticism 

75 

5.20 

2.51 

75 

5. 1 6 

2.37 

.10 

> .05 

d. 

Dogmatism 

75 

5.03 

2.64 

75 

4.24 

2.34 

1.94 

> .05 

e. 

Ego-ideal 

75 

5.35 

2.74 

75 

4.83 

2.3 1 

1.26 

> .05 

f. 

Alienation 

75 

4.43 

2.71 

75 

4.44 

2.35 

.02 > .05 



g- 

Emotional instability 

75 

4.40 

2.76 

75 

4.61 

2.37 

.50 

> .05 

h. 

Self confidence 

75 

4.53 

2.82 

75 

4.37 

2.50 

.37 

> .05 

i. 

Empathy 

75 

4.79 

2.71 

75 

4.44 

2.95 

.76 

> .05 

j- 

Dominance 

75 

4.08 

2.56 

75 ; 

3.9 1 

2.79 

.39 

> .05 


Significant level at .01-2.6! 

.05 - 1 .98 
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The Table 4.21 shows that failure male science students 


have relatively high personality in different areas as social 
desirability (mean 6.28), extraversion {mean 5.44), psychoticism 
(mean 5.20), dogmatism (mean 5.03), ego-ideal (mean 5.35), self 
confidence (mean 4.53), empathy (mean 4.79) and dominance 
(mean 4.08). But failure female science students have also relatively 
high personality in different areas as Alienation (mean 4.44) and 
emotional instability (mean 4.61). 

To see the significant difference of different personality 
factors between male science and female science Intermediate 
failure students the critical ratio was calculated. The critical ratio 
value required to be significant at .01 level is 2.61 and at .05 level is 
1.98 with the degree of freedom 148. It may be observed from 
Table 4.21 that there is significant difference the extraversion 
between male science and female science Intermediate lailuit 
students (critical ratio found 3.40, which is significant at .01 level). 

Thus the failure male science student have significantly 
high extraversion than failure female science students. The null 
hypothesis (2.08) stating that “There is no significant difference oi 
different personality factors between failure male science and failuie 
female science of academic achievement students” is rejected. 
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2.09 ; To study the significant difference of different personality 
factors between success male and success female students. 

Personality test was administered on 150 male and 150 
female Intermediate success students. The Table 4.22 shows the 
mean, S.D. and critical ratio of different personality factors between 
male and female Intermediate success students. 


Table 4.22 : Showing the Mean, S.D. and Critical Ratio of 

different personality factors between male and female Intermediate 
success students. 


Different Areas 

of Personality 

Success Male 

Success Female 


N 

Mean 

Standard 

Deviation 

(SD,) 

N 

Mean 

Standard 

Deviation 

(SIT) 

Critical * 

ratio 

a. 

Social desirability 

150 

6.40 

1.98 

150 

6.68 

2.06 

.12 

>.05 

b. 

Extraversion 

150 

5.83 

2.04 

150 

5.72 

2.53 

.41 

> .05 

c. 

Psychoticism 

150 

5.19 

2.30 

150 

5.44 

2.27 

.95 

>.05 

d. 

Dogmatism 

150 

5.60 

2.29 

150 

5.67 

2,12 

.27 

> .05 

e. 

Ego-ideal 

150 

5.69 

2.49 

150 

6.37 

2.37 

2.42 

< .05 

f. 

Alienation 

150 

5.46 

2.55 

] 50 

6. 1 3 

2.39 

2.35 

< .05 

g- 

Emotional instability 

150 

— “ 1 

3.98 

2.48 

150 

4.75 

2.36 

2.75 

< .01 

h. 

Self confidence 

150 

5.52 

2.71 

150 

6.12 

2.66 

1.94 

> .05 

i. 

Empathy 

150 

5.88 

2.85 

150 

6.35 

2.72 

1.46 

> .05 

j- 

Dominance 

150 

5.16 

2.61 

150 

5.90 

2.50 

^ 2.5! 

< .05 


Signi ticant level at .01-2.61 
.05 - 1 .98 
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The Table 4.22 shows that success male students have 
relatively high personality the extraversion (mean 5.83). But female 
students have also relatively high personality in different areas as 
social desirability (mean 6.68), Psychoticism (mean 5.44), 
dogmatism (mean 5.67), ego-ideal (mean 6.37), Alienation (mean 
6.13), emotional instability (mean 4.75), seif confidence (mean 
6.12), empathy (mean 6.35) and dominance (5.90). 

To see the significant difference of different ‘personality 
factors between male and female Intermediate success students the 
critical ratio was calculated. The critical ratio value required to be 
significant at .01 level is 2.61 and at .05 level is 1.98 with the 
degree of freedom 298. It may be observed from Table 4.22 that 
there is significant difference the ego-ideal between male and female 
Intermediate success students (critical ratio found 2.42, which is 
significant at .05 level). There is significant differe.nce of the 
alienation between male and female Intermediate success students 
(critical ratio found 2.35, which is significant at .05 level), fheie is 
significant difference of the emotional instability between male and 
female Intermediate success students (critical ratio found 2.75, 
which is significant at .01 level). There is also significant dilftitnct 
of the dominance between male and female Intermediate success 
students (critical ratio found 2.51, which is significant at .05 level). 
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Thus success female students have significantly high the 
ego-ideal, alienation, emotional instability and dominance than the 
male Intermediate success students. The null hypothesis (2.09) 
stating that “There is no significant difference of different 
personality factors between success male and success female of 
academic achievement student” is rejected. 

2.10 : To study the significant difference of different personality 

factors between failure male and failure female students. 

Personality test was administered on 150 male and 150 
female Intermediate failure students. The Table 4.23 shows the 
mean, S.D. and Critical ratio of different personality factors 
between male and female failure Intermediate students. 

The Table 4.23 shows that failure male students have 
relatively high personality in different areas as social desirability (mean 
6.40), extraversion (mean 4.96), psychoticism (mean 5.19), alienation 
(mean 4.68), emotional instability (mean 4.50), self confidence (mean 
4.74), empathy (mean 4.90) and dominance (mean 4.17). 

To see the significant difference of different personality 
factors between male and female Intermediate failure students, the 
critical ratio was calculated. The critical ratio value required to be 
significant at .01 level is 2.61 and at .05 level is 1.98 with the 
degree of freedom 298. It may be observed from Table 4.23 that 
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Table 4.23 : Showing the Mean, S.D. and Critical Ratio of 

different personality factors between male and female Intermediate 
failure students. 


Different Areas 

of Personality 

Failure Male 

Failui'e female 


N 

Mean 

Standard 

Deviation 

(SD,) 

N 

Mean 

Standard 

Deviation 

(SD,) 

Critical 

ratio 

a. 

Social desirability 

150 

6.40 

2.17 

150 

6.32 

2.36 

.31 

> .05 

b. 

Extraversion 

150 

4.96 

2.32 

150 

4.28 

2.74 

2.32 

<.05 

c. 

Psychoticism 

150 

5.19 

2.36 

150 

5.06 

2.39 

.47 

> .05 

d. 

Dogmatism 

150 

4.98 

2.64 

150 

4.47 

2.45 

1.73 

> .05 

e. 

Ego-ideal 

150 

5.17 

2.70 

150 

5.11 

2.46 

.20 

>.05 

f 

Alienation 

150 

4.68 

2.60 

150 

4.61 ■ 

2.47 

.24 

> .05 

g- 

Emotional instability 

150 

4.50 

2.69 

150 

4.47 

2.39 

.10 

>.05 

h. 

Self confidence 

150 

4.74 

2.84 

150 

4.42 

2.67 

1.01 

> .05 

i. 

Empatliy 

150 

4.90 

2.78 

150 

4.64 

2,92 

.79 

> .05 

j- 

Dominance 

150 

4.17 

2.48 

150 

4.27 

2.90 

.32 

> .05 


Significant level at .01 -2.61 
.05 - 1 .98 


there is significant difference of the extraversion between male and 
female Intermediate failure students. (Critical ratio tound 2.^2, 
which is significant at .05 level). 

Thus failure male students have significantly high 
personality the extraversion than failure female students. The null 
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hypothesis (2.10) stating that “There is no significant difference of 
different personality factors between failure male and failure female 


academic achievement students 


To study the significant difference of different personality 


factors between success male and failure male students 


Personality test was administered on 150 success male 


and 150 failure male Intermediate students. The Table 4.24 shows 


the mean S.D. and critical ratio of different personality factors 


between success male and failure male intermediate students 


The Table 4.24 shows that success male students have 


relatively high personality in different areas as the extraversion 


(mean 5.83), dogmatism (mean 5.60), ego-ideal (mean 5.69) 


alienation (mean 5.46) self confidence (mean 5.52), empathy (mean 


5.88), and dominance (mean 5.16). The table shows that success 


male and failure male students have relatively similar personality in 


two areas as social desirability (mean 6.40) and psychotism (5.19) 


But failure male students have also relatively high personality as the 


emotional instability (mean 4.50) 


To see the significant difference of different personality 
factors between success male and failure male Intermediate students. 


the critical ratio was calculated. The critical ratio value required to be 


significant at .01 level is 
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Table 4.24 : Showing the Mean, S.D. and Critical Ratio of 

different personality factors between success male and failure male 
Intermediate students. 


Different Areas 

of Personality 

Success Male 

Failure Male 


N 

Mean 

“ — 

Standard 

Deviation 

(SD,) 

N 

Mean 

Standard 

Deviation 

(SDa) 

Critical 

ratio 

a. 

Social desirability 

150 

6.40 

1.98 

150 

6.40 

2.17 

- 

b. 

Extraversion 

150 

5.83 

2.04 

150 

4.96 

2.32 

3.45 

<.01 

c. 

Psychoticism 

150 

5,19 

2.30 

150 

5.19 

2.36 

- 

d. 

Dogmatism 

150 

5.60 

2.29 

150 

4.98 

2.64 

2.17 

< .05 

e. 

Ego-ideal 

150 

5.69 

2.49 

1.50 

5.17 

2,70 

1.73 

>.05 

£ 

Alienation 

150 

5.46 

2.55 

! 

150 

4.68 

2,60 

2,62 

< .01 

g- 

Emotional instability 

150 

3.98 

2.48 

150 

4,50 

2.69 

1.74 

> .05 

h. 

Self confidence 

150 

5.52 

2.71 

150 

4.74 

2.84 

2.44 

< .05 

i. 

Empathy 

150 

5.88 

2.85 

1.50 

4.90 

2,78 

3.01 

<.01 

j- 

Dominance 

150 

5.16 

2.61 

150 

4.17 

2.48 

3,37 

■ ,01 


Significant level at .01-2,61 
. 0.5 - 1 .98 


a freedom 298. It may be observed from Table 4.24 that there is 
significant difference of the extraversion between success male and 
failure male Intermediate students (critical ratio found 3.45, which is 
significant at .01 level). There is significant diflerence of the dogmatism 
between success male and failure male Intel mediate students ( ciitical 
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ratio found 2.17, which is significant at .05 level). There is also 
significant difference of the alienation between success male and failure 
male Intermediate students (critical ratio found 2.62, which is significant 
at .01 level). There is significant difference of self-confidence between 
success male and failure male students (critical ratio found 2.44, which 
is significant at .05 level). There is significant difference the empathy 
between success male and failure male Intermediate students (critical 
ratio found 3.01 which is significant at .01 level). There is also 
significant difference of the dominance between success male and 
failure male Intermediate students (critical ratio found 3.37, which is 
significant at .01 level). 

Thus the success male students have significantly high 
personality the extraversion, dogmatism, alienation, self-confidence, 
empathy and dominance than failure male students. The null hypothesis 
(2.11) stating that “There is no significant difference of different 
personality factors between success male and failure male ol academic 
achievement students” is rejected. 

2.12 : To study the significant difference of different personality 

factors between success female and failure female students. 

Personality test was administered on 150 success female 
and 150 failure female Intermediate students. The table 4.25 shows 
the mean, S.D. and critical ratio of different personality factors 
between success female and failure female Intermediate students. 
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Table 4.25 : showing the Mean, S.D. and Critical Ratio of different 
personality factors between success female and failure female 
intermediate students. 




Success Female 

Failure Female 



Different Areas 

of Personality 

N 

Mean 

Standard 

Deviation 

(SD,) 

N 

Mean 

Standard 

Deviation 

(SD,) 

Critical 

ratio 

a. 

Social desirability 

150 

6.68 

2.06 

150 

6.32 

2.36 

1.41 

> .05 

b. 

Extraversion 

150 

5.72 

2.53 

150 

4.28 

2.74 

4.73 

< .01 

c. 

Psychoticism 

150 

5.44 

2.27 

150 

5.06 

2.39 

1.41 

>.05 

d. 

Dogmatism 

150 

5.67 

2.12 

150 

4.47 

2.45 

4.54 

<.01 

e. 

Ego-ideal 

150 

6.37 

2.37 

150 

5.11 

2.46 

4.52 

<.01 

f. 

Alienation 

150 

6.13 

2.39 

150 

4.61 

2.47 

5.42 

< .01 

g- 

Emotional instability 

150 

4.75 

2.36 

150 

4.47 

2.39 

■ 1 .02 > .05 

h. 

Self confidence 

150 

6.12 

2.66 

150 

4.42 

2.67 

5.52 

< .01 

i. 

Empatliy 

150 

6.35 

2.72 

150 

4.64 

2.92 

5.25 

<.01 

j- 

Dominance 

150 

5.90 

2.50 

150 

4.27 

. 

2.90 

5.21 

< .01 


Significant level at .01-2.61 
.05-1.98 

The Table 4.25 shows that success female students have 
relatively high personality in different areas as social desirability 
(mean 6.68), extraversion (mean 5.72), psychoticism (mean 5.44), 
dogmatism (mean 5.67), ego-ideal (mean 6.37), Alienation 
(mean 6.13), emotional instability (mean 4.75), self confidence 
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(mean 6.12), empathy (mean 6.35) and dominance (mean 5.90). 

To see the significant difference of different personality 
factors between success female and failure female Intermediate 
students, the critical ratio was calculated. The critical ratio value 
required to be significant at .01 level is 2.61 and at .05 level is 1.98 
with the degree of freedom 298. It may be observed from Table 
4.25 that there is significant difference of the extraversion between 
success female and failure female Intermediate students (critical 
ratio found 4.73, which is significant at .01 level). There is 
significant difference of the dogmatism between success female and 
failure female Intermediate students (critical ratio found 4.54, which 
is significant at .01 level). There is significant difference -of the ego- 
ideal between success female and failure female Intel mediate 
students (critical ratio found 4.52, which is significant at .01 level). 
There is significant difference of the alienation between success 
female and failure female Intermediate students (critical ratio found 
5.42, which is significant at .01 level). There is signiiicant 
difference of the self confidence between success female and failure 
female Intermediate students (critical ratio found 5.52, which is 
significant at .01 level). There is significant difference the empathy 
between success female and failure female Intermediate students 
(critical ratio found 5.25, which is significant at .01 level). There is 
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also significant difference of the dominance between success female 
and failure female Intermediate students, (critical ratio found 5.21, 
which is significant at .01 level). 

Thus the success female students have significant high 
personality extraversion, dogmatism, ego-ideal, alienation, self- 
confidence, empathy, and dominance than failure female students. 
The null hypothesis (2.12) stating that “There is no significant 
difference of different personality factors between success female 
and failure female of academic achievement students” is rejected. 

2.13 : To study the significant difference of different 
personality factors between success and failure students. 

Personality test was administered on 300 success and 
300 failure Intermediate students. The Table 4.26 shows the mean, 
S.D. and critical ratio of different personality factors between 
success and failure Intermediate students. 

The Table 4.26 shows that success students have 
relatively high personality in different areas as social desirability 
(mean 6.54), extrayersion (mean 5.78), psychoticism (mean 5.32), 
dogmatism (mean 5.64), ego-ideal (mean 6.03), alienation (mean 
5.80), self confidence (mean 5.82), empathy (mean 6.12) and 
dominance (mean 5.53). But failure students have also relatively 
high personality the emotional instability (mean 4.49). 
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Table 4.26 ; Showing the Mean, S.D. and Critical Ratio of 
different personality factors between success and failure 



Intermediate students 


Success 


Different Areas 
of Personality 


Standard 

Deviation 


Standard 

Deviation 


a. Social desirability 


b. Extraversion 


c. Psychoticism 


d. Dogmatism 


£ Alienation 


h. Self confidence 


i. Empatliy 


Dominance 


Sianillcant level at 


To see the significant difference of different personality 
factors between success and failure Intermediate students, the critical 
ratio was calculated. The critical ratio value required to be signilicant at 
.01 level is 2.61 and at .05 level is 1.98 with the degree of freedom 598. 
It may be observed from Table 4.26 that there is significant difference 






































































of the extraversion between success and failure Intermediate students 
(critical ratio found 5.84, which is significant at .01 level). There is 
significant difference of the dogmatism between success and failure 
Intermediate students (critical ratio found 4.66, which is significant at 
.01 level). There is significant difference of the ego-ideal between 
success and failure Intermediate students (critical ratio found, 4.34 
which is significant at .01 level). There is significant difference of the 
alienation between success and failure Intermediate students (critical 
ratio found 5.60, which is significant at .01 level). There is significant 
difference of the self confidence between success and failure 
Intermediate students (critical ratio found 5.56, which is significant at 
.01 level). There is significant difference of the empathy between 
success and failure Intermediate students (critical ratio found 5.85. 
which is significant at .01 level). There is also significant difference of 
the dominance between success and failure Intermediate students 
(critical ratio found 6.08, which is significant at .01 level). 

Thus the success students have significantly high 
personality as extraversion, dogmatism, ego-ideal, alienation, self- 
confidence, empathy and dominance than failure students. Ihe null 
hypothesis (2.13) stating that “There is no significant difference of 
different personality factors between success and .failure of 
academic achievement students” is rejected. 
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PART- C 


Overall comparison of mental health between male and 
female of success and failures of academic achievement. 

In this section an attempt has been made to study and 
compare the mental health of male and female success and failure 
Intermediate students. 

3.01 : To study the significant difference of mental health 

between success male art and success male science students. 

Mental health test was administered on 75 male art and 
75 male science Intermediate success students. The Table 4.27 
shows the mean, S.D. and Critical ratio of mental health between 
male art and male science Intermediate success students. 

The Table 4.27 shows that success male art students 
have relatively high mental health in two areas as realistic (mean 
33.27) and joyful living (mean 34.04). But success male science 
students have also relatively high mental health in ditferent areas as 
autonomy (mean 36.01), emotional stability (mean 31.87) and social 
maturity (mean 33,16). It also shows that male science students 
have relatively high mental health (mean 166.35). 

-To see the significant difference of mental health 
between male art and male science Intermediate success students, 
the critical ratio was calculated. The critical ratio value required to 
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Showing the Mean, S.D. and Critical Ratio of 


Table 4.27 


mental health between male art and male science success 


Intermediate students 


Success Male Science 


Different Areas 
of Mental Health 


a. Realistic 


b. Joyful living 


c. Autonomy 


d. Emotional Stability 


e. Social Maturity 


Significant le\d at 


be significant at .01 level is 2.61 and at .05 level is 1.98 with tl 
degree of freedom 148. It may be observed from Table 4.27 th 
there is significant difference of the social maturity between ma 
art and male science Intermediate success students (critical rat 
found 2.16, which is significant at .05 level). 


Thus male science students have significantly high soc 

maturity than male art students. The null hypothesis (3.01) stati 


Success Male Art 

N 

Mean 

Standard 

Deviation 

(SD,) 

75 

33.27 

6.96 





































that there is no significant difference of the mental health between 
success rnale art and success male science of academic achievement 
students” is rejected. 

3.02 : To study the significant difference of mental health 
between success female art and success female science students. 

Mental health test was administered on 75 female art 
and 75 female science Intermediate success students. The Table 
4.28 shows the mean, S.D. and critical ratio of mental health 
between, female art and female science Intermediate success 
students. 

The Table 4.28 shows that success female art students 
have relatively high mental health the autonomy (mean 36.03). But 
female science students have relatively high mental health in 
different areas as realistic (mean 33.99). Joyful living (mean 35.48), 
emotional stability (mean 32.09) and social maturity (mean 33.99). 
It shows female science students have relatively high mental health 

(mean 171.2). 

To see the significant difference of mental health 
between female art and female science Intermediate success 
students, the critical ratio was calculated. The critical ratio value 
required to be significant at .01 level is 2.61 and at .05 level is 1.98 
with the degree of freedom 148. It may be observed from Table 



Table 4.28 ; Showing the Mean, S.D. and Critical Ratio of 
mental health between female art and female science Intermediate 


success students. 



Success Female Art 

Success Female Science 


Different Areas 

of Mental Health 

N 

Mean 

Standard 

Deviation 

(SD,) 

N 

Mean 

Standard 

Deviation 

(SD,) 

Critical 

ratio 

a. Realistic 

75 

32.28 

5.64 

75 

33.99 

5.10 

1.95 

> .05 

b. Joyful living 

75 

35.37 

7.25 

75 

35.48 

6.22 

.10 

> .05 

c. Autonomy 

75 

36.03 

6.35 

75 

35.65 

i 

7.23 

.34 

> .05 

d. Emotional Stability 

75 

31.27 

7.72 

75 

On 

O 

7.66 

.65 

> .05 

e. Social Maturity 

75 

33.27 

5.70 

75 

33.99 

6.32 

.73 

>.05 

Total 

75 

168.21 

19.83 

75 

171.2 

23.79 

.84 

> .05 


Significant level at .01 -2.61 
.05 - 1 .98 


4.28 that there is no significant difference of the mental health between 
female art and female science Intermediate success students. 


Thus the null hypothesis (3.02) stating that “I here is no 
significant difference of mental health between success female art 
and success female science of academic achievement students is 


selected. 


3.03 : To study the significant difference of mental health 

between success male art and success female art students. 

Mental health test was administered on 75 male art and 
75 female art Intermediate success students. The Table 4.29 shows 
the mean, S.D. and critical ratio of mental health between male art 
and female art Intermediate success students. 

Table 4.29 : Showing the Mean, S.D. and Critical Ratio ot 

mental health between male art and female art Intermediate success 

students. 



Significant level at 


.01 - 2.61 
. 05 - 1.98 
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The Table 4.29 shows that success male art students 


have relatively high mental health the realistic (mean 33.27). But 


success female art students have also relatively high mental health in 


different areas as joyful living (mean 35.37), autonomy (mean 


36.03), emotional stability (mean 31.27) and social maturity (mean 


relatively high mental health (mean 168.21) 


To see the significant difference of mental health 
between male art and female art Intermediate success students, the 
critical ratio was calculated. The critical ratio value required to be 


significant at .01 level is 2.61 and at .Ud level is i./o wiiii int 

degree of freedom 148. It may be observed from Table 4.29 that 
there is significant difference of the social maturity between male 
art and female art Intermediate success students (critical ratio found 
2.66, which is significant at .01 level). 


Thus the success female art students have significant!} 
high social maturity than the success male art students. The null 
hypothesis (3.03) stating that “There is no significant difference of 
mental health between success male art and success fetnale art of 
academic achievement students, is rejected. 
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3,04 : To Study the significant difference of mental health 

between success male science and success female science students. 


Mental test was administered on 75 male science and 75 
female science Intermediate success students. The Table 4.30 shows 
the mean, S.D. and critical ratio of mental health between male 
science and female science Intermediate success students. 


Table 4.30 : Showing the Mean, S.D. and Critical Ratio oi 

mental health between male science and female science Intermediate 


success students 


Success Female Science 


Success Male Science 


Standard 

Deviation 


Standard 

Deviation 


Different Areas 


d. Emotional Stability 


Social Maturity 


Siimificant level at 

























































36.01). But success temaie science siuaems nave 
high mental health in different areas as realistic (mean 33.99), joyful 
living (mean 35.48), emotional stability (mean 32.09) and social 
maturity (mean 33.99). It shows that success female science 
students have relatively high mental health (mean 171.2). 

To see the significant difference of mental health 
between male science and female science Intermediate success 
students, the critical ratio »as calculated. The critical ratio value 
required to be significant at ,01 level is 2.61 and at .05 level is 1.98 
with the degree of freedom 148. It may be observed from Table 
4.30/ that there is significant difference of the realistic between 
„ale science and female science Intermediate success students 
(critical ratio found 2.43, which is significant at .05 level). 

Thus the success female science students have 

, • /a oA^ ctntine ‘‘There is no significant 

students. The null hypothesis (3.04) stat.ng, 

r ,»1 health between success male science and 
difference of mental heaitn 

r le science of academic achievement students", is 
success female science u 


rejected 


Eil 



3.05 : To study the significant difference of mental health 
between failure male art and failure male science students. 

Mental health test was administered on 75 male art and 
75 male science Intermediate failure students. The Table 4.31 shows 
the mean, S.D. and critical ratio of mental health between male art 
and male science Intermediate failure students. 


Table 4.31 


Showing the Mean S.D. and Critical Ratio of 


mental health between male art and male science intermediate 


failure students. 



152.05 24.45 75 156.07 26.02 .94 >.05 


Significant level at .01-2.61 
. 0.5 - 1 .98 



















































The Table 4.31 shows that failure male art students have 
relatively high mental health in different areas as realistic (mean 30.26) 
and autonomy (mean 32.93). But failure male science students have 
also relatively high mental health in different areas. as joyful living (man 
31.88), emotional estability (mean 31.27) and social maturity (mean 
31.65). It shoves that male science students have high mental health 
(mean 156.07). 

To see the significant difference of mental health between 
male art and male science Intermediate failure students the critical ratio 
was calculated. The critical ratio value required to be significant at .01 
level is 2.61 and at .05 level is 1.98 with the degree of freedom 148. It 
may be observed from Table 4.31 that there is significant difference oi 
the emotional stability between male art and male science Intermediate 
failure students (critical ratio found 2.00 which is significant at .05 
level). There is also significant difference of the social maturity between 
male art and male science Intermediate failure students (critical ratio 
found 2.32, which is significant at .05 level). 

Thus failure male science students have significantly 
high emotional stability and social maturity than failure male art 
students. The null hypothesis (3.05) stating that “Tlhere is no 
significant difference of mental health between failure male art and 
failure male science of academic achievement students” is rejected. 
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3.06 : 


To study the significant difference of mental health 



between failure female art and failure female science students 


Mental health test was administered on 75 female art 


and 75 female science Intermediate failure students. The Table 4.32 


shows the mean, S.D. and critical ratio of mental health between 


female art and female science failure Intermediate students 


Showing the Mean, S.D. and Critical Ratio of 


Table 4.32 


mental health between female art and female science Intermediate 


failure students 


Failure Female Science 


Failure Female Art 


Standard 

Deviation 


Different Aneas 
of Mental Health 


e. Social Maturity 
























































The Table 4.32 shows that failure female art students 
have relatively high mental health in different areas as realistic 
(mean 30.47), joyful living (mean 33.39), autonomy (mean 34.20) 



and emotional stability (mean 32.40). But failure female science 
students have also relatively high mental health in social maturity 
(mean 31.52). It shows failure female art students have high mental 


health (mean 161.79) 


between female art and female science Intermediate failure students 


the critical ratio was calculated. The critical ratio value required to 


be significant at .01 level is 2.61 and at .05 level is 1.98 with the 
degree of freedom 148. It may be observed from Table 4.32 that 
there is no significant difference of the mental health between 
female art and female science Intermediate failure students. 


students have no high mental health. The null hypothesis (.'>.06) 
stating that “There is no significant difference of mental health 
between failure female art and failure female science of academic 


achievement students.” is selected 
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3.07 : To study the significant difference of mental health 

between failure male art and failure female art students. 

Mental health test was administered on 75 male art and 
75 female art Intermediate failure students. The Table 4.33 shows 
the mean, S.D. and critical ratio of mental health between male art 
and female art Intermediate failure students. 

Table 4.33 : Showing the Mean, S.D. and Critical Ratio ot 

mental health between male art and female art Intermediate failure 

students. 



Significant level at .01-2.61 
.05 - 1.98 
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The Table 4.33 shows that failure female art students 
have relatively high in different areas as realistic (mean 30.47), 
joyful living (mean 33.39), autonomy (mean 34.20),- emotional 
stability (mean 32.40) and social maturity (mean 31.33). It shows 
that failure female art students have high mental health (mean 
161.79). 

To see the significant difference of mental health between 
male art and female art Intermediate failure students, the critical ratio 
was calculated. The critical ratio value required to be significant at .01 
level is 2.61 and at .05 level is 1.98 with the degree of freedom 148. It 
may be observed from Table 4.33 that there is significant difference of 
the emotional stability between male art and female art Intermediate 
failure students (critical ratio found 2.86, which is significant at .01 
level). There is also significant difference of the social maturity between 
male art and female art Intermediate failure students (critical ratio lound 
2.06, which is significant at .05 level). There is significant difference of 
the mental health between male art and female art Intermediate failure 
students (critical ratio found 2.67, which is signilicant at .01 level). 

Thus the failure female art students have signiiicantly 
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high in emotional stability and social matiiiity an ' totd' ineii.a 

health than the failure male art students. The null hypothesrs (3.07) 
stating that “There is no significant difference of mental health 
between failure male art and failure female art of academic 

achievement students.” is rejected. 



3.08 : To study the significant difference of mental health 

between failure male science and failure female science students. 


Mental health test was administered on 75 male science 


and 75 female science Intermediate failure students. The Table 4.34 


shows the mean, S.D. and critical ratio of mental health between 


male science and female science Intermediate failure students 


Showing the Mean, S.D. and Critical Ratio of 


Table 4.34 


mental health between male science and female science Intermediate 


failure students 


Failure Female Science 


Different Areas 
of Mental Health 


a. Realistic 


b. Joyful livini 


c. Autonomy 


e. Social Maturity 


Sicnilicant level at 


Failure Male Science 

N 

Mean 

Standard 

Deviation 

(SD,) 

75 

29.67 

7.30 

75 

31.88 

7.89 

75 

31.60 

8.02 

75 

31.27 

8.42 

75 

31.65 

8.08 

75 

156.07 

26.02 























































The Table 4.34 shows that failure male science students 


have relatively high mental health in different areas as joyful living 
(mean 31.88), emotional stability (mean 31.27) and social maturity 
(mean 31.65). But failure female science students have also 
relatively high mental health (mean 30.09) and autonomy (mean 
33.12). It shows failure female science students have high mental 


health (mean 157.01) 


To see the significant difference of mental health 
between male science and female science Intermediate failure 


students, the critical ratio was calculated. The critical ratio value 
required to be significant at .01 level is 2.61 and at .05 level is 1.98 
with the degree of freedom 148. It may be observed from Table 
4.34 that there is no significant difference the mental health between 
male science and female science Intermediate tailuie students. 


Thus the failure male science students and lailure 
female science students have no significant mental health. I he null 
hypothesis (3.08) stating that “There is no significant dillerence oi 
mental health between failure male science and lailure teraalc 
science of academic achievement students.” is selected. 
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3.09 : 


To study the significant difference of mental health 



between success male and success female students 


Mental health test was administered on 150 male and 


150 female Intermediate success students. The Table 4.35 shows 


the mean, S.D. and critical ratio of mental health between male and 


female Intermediate success students 


Showing the Mean, S.D. and Critical Ratio of 


Table 4.35 


mental health between male and female Intermediate success 


students 


Success Female 


Success Male 


Standard 

Deviation 


Different Areas 
of Mental Health 


a. Realistic 


c. Autonomy 


d. Emotional Stability 


e. Social Maturity 


2.27 

< .05 

2.25 

<:: ,05 




































The Table 4.35 shows that success female students have 
relatively high mental health in different areas as realistic (mean 
33.14), joyful living (mean 35.43), autonomy (mean 35.84). 
emotional stability (mean 31.68) and social maturity (mean 33.63). 
It shows that success female students have high mental health (mean 
169.71). 


To see the significant difference of mental health 
between male and female Intermediate success students, the critical 
ratio was calculated. The critical ratio value required to be 
significant at .01 level is 2.61 and at .05 level is 1.98 with the 
degree of freedom 298. It may be observed that there is significant 
difference of the social maturity between male and female 
Intermediate success students (critical ratio found 2.27, which is 
significant at .05 level). There is also significant difference of the 
mental health between male and female Intermediate success 
students (critical ratio found 2.25, which is significant at .05 lex’d). 


Thus success female students have significantly high 
social maturity and total mental health than success male students. 
The null hypothesis (3.09) stating that “There is no significant 
difference of mental health between success male and success 
female of academic achievement students.” is rejected. 
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3.10 : 


To study the significant difference of mental health 



between failure male and failure female students 


Mental health test was administered on 150 male and 


150 female Intermediate failure students. The Table 4.36 shows the 


mean, S.D. and critical ratio of mental health between male and 


female Intermediate failure students 


Showing the Mean, S.D. and Critical Ratio of mental 


Table 4.36 


health between male and female failure Intermediate students 


Failure Female 


Failure Male 


Mean standard 
Deviation 


Different Areas 
of Mental Health 


b. Joyful living 


c. Autonomy 


Siunificant level at 
















































The Table 4.36 shows that failure female students have 



relatively high mental health in different areas as realistic ( 


mean 


30.25), joyful living (mean 32.46), autonomy (33.66), emotional 
stabilty (mean 31.62) and social maturity (mean 31.43). It show.s 
that failure female students have high mental health (mean 1 59.40). 


||||i|i M,' 




To see the significant difference of mental health 
between male and female Intermediate failure students, the female 
Intermediate failure students, the critical ratio was calculated. The 
critical ratio value required to be significant at .01 level is 2.61 and 
at .05 level is 1.98 with the degree of freedom 298. It may be 
observed from Table 4.36 that there is significant difference of the 
mental health between male and female Intermediate failure students 
(Critical ratio found 1.98, which is significant at .05 level). 


Thus the failure female students have significantly high 
total mental health. The null hypothesis (3.10) stating that Iheie is 


no significant difference of mental health between lailiiie iiiaie anc 

failure female of academic achievement students, is rejected. 





3.11 : To study the significant difference of mental health 

between success male and failure male students. 


Mental health test was administered on 150 success 
male and 150 failure male Intermediate students. The Table 4.37 ; 

i 

shows the mean, S.D. and critical ratio of mental health between h 

success male and failure male students. 

lill 

"I 

Table 4.37 : Showing Mean, S.D. and Critical Ratio of mental 

f 

health between success male and failure male Intermediate 

■lill 


students. 


Different Areas 

of Mental Health 

Success Male 

Failure Male 


N 

Mean 

Standard 

Deviation 

(SD,) 

N 

Mean 

Standard 

Deviation 

(SDJ 

Critical 

ratio 

a. Realistic 

150 

32.43 

6.97 

150 

29.97 

7.23 

4.03 < ,01 

— 

b. Joyful living 

150 

33.88 

7.66 

1.50 

31.76 

7.95 

2,35 

< .05 

c. Autonomy 

150 

34.95 

7.59 

150 

32.27 

8.37 

2.91 -^.Oll 

d. Emotional Stability 

150 

30.82 

7.72 

1.50 

29.95 

8.14 

. .95 

' ,05 

e. Social Maturity 

150 

31.78 

7.93 

150 

30,12 

8.21 

1,78 

:> • 

Total 

150 

163.85 

23.19 

150 

154,06 

25,33 

3,50 

■' , 0 ! 


Significant level at .0 1 - 2 6 1 
.05-1.98 
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3.11 ‘ To study the significant difference of mental health 


between success male and failure male students 


Mental health test was administered on 150 


male and 150 failure male Intermediate students. The Table 4 


shows the mean, S.D. and critical ratio of mental health between 


Showing Mean, S.D. and Critical Ratio of mental 


Table 4.37 


health between success male and failure male Intermediate 


students 


Failure Male 


Success Male 


Critical 


Standard 

Deviation 


Standard 


Different Areas 
of Mental Health 


Deviation 


a. Realistic 


b. Joyful livini 


c. Autonomy 


d. Emotional Stability 


e. Social Maturity 


1.M.06 


163.85 


Significant level at 
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The Table 4.37 shows that success male students have 
relatively high mental health in different areas as realistic {mean 
32.43), joyful living (mean 33.88), autonomy (mean 34.95), emotional 
stability (mean 30.82) and social maturity (mean 31.78). It shows success 
male students have high mental health (mean 163.85). 

To see the significant difference of mental health between 
success male and failure male Intermediate students, the critical ratio 
was calculated. The critical ratio value required to be significant at .01 
level is 2.61 and at .05 level is 1.98 with the degree of freedom 298. It 
may be observed from Table 4.37 that there is significant difference of 
the realistic between success male and failure male Intermediate 
students (critical ratio found 4.03, which is significant at .01 level). 
There is significant difference of the joyful living between success male 
and failure male Intermediate students (critical ratio found 2.35, which 
is significant at .05 level). There is significant difference of the 


tf jt' P 





autonomy between success male and failure male Intermediate students 
(critical ratio found 2.91, which is significant at .01 level). Ihere is 
significant difference of the mental health between success male and 
failure male Intermediate students (critical ratio found j.50 which is 


significant at .01 level) 


Thus success male students, have significantly high 
realistic, joyful living and autonomy and total mental health than 
failure male students. The null hypothesis (3.11) stating that “Ihere 



is no significant difference of mental health between success male 
and failure male of academic achievement students” is rejected. 

3.12 : To study the significant difference of mental health 
between success female and failure female students. 

Mental health test was administered on 150 success 
female and 150 failure female students. The Table 4.38 shows the 
mean, S.D. and critical ratio of mental health between success 
female and failure female Intermediate students. 


Table 4.38 : Showing the Mean, S.D. and Critical Ratio of mental 
health between success female and failure female Intermediate students. 


Different Areas 

of Mental Health 

Success Female 

Failure Female 


N 

Mean 

Standard 

Deviation 

(SD,) 

N 

Mean 

Standard 

Deviation 

(SD,) 

Critical 

ratio 

a. Realistic 

150 

33.14 

5.44 

150 

30.25 

6.76 

4.08 

< .0 1 

b. Joyful living 

150 

35.43 

6.75 

150 

32.46 

6.86 

3.78 

< .0 1 

c. Autonomy 

150 

35.84 

6.81 

150 

33.66 

6.08 

2.92 

■ .0 1 

d. Emotional Stability 

150 

31.68 

7.70 

150 

31.62 

8.18 

.07 

;> .05 

e. Social Maturity 

150 

33.63 

6.03 

150 

31.43 

7.86 

2.71 


Total 

150 

169.71 

21.95 

150 

159.4 

21.21 

4.14 

< .01 




Significant level at .0 1 - 2.6 1 
.05 - 1 .6X 
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significant at .01 level is 2.61 at .05 level is 1.98 with the degree of 
freedom 298. It may be observed from Table 4.38 that there is 
significant difference of the realistic between success lemalc and 
failure female Intermediate students (critical ratio lound 4.08, which 
is significant at .01 level). There is significant difference of the 


joyful living between success female and failure female Intel mediate 
students (critical ratio found 3.78, which is significant at .01 level). 
There is significant difference of the autonomy between success 
female and failure female Intermediate students (critical ratio found 


2.92, which is significant at .01 


level). There is significant 



difference of the social maturity between success female and failure 
female Intermediate students (critical ratio found 2.71, which is 
significant at .01 level). There is also significant difference of the 
mental health between success female and failure female 
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Intermediate students (critical ratio found 4.14, which is significant 


at .01 level). 

Thus success female students have significantly high the 
realistic, joyful living, autonomy, social maturity and total mental ■ ' 

r ; 

health than failure female students. The null hypothesis (3.12) ! 

stating that “There is no significant difference of mental health : 

between success female and failure female of academic achievement y i . 

h’ I 

students” is rejected. | 

i { I 

3.13 : To study the significant difference of mental health ; 

ti 

I I , 

between success and failure students. 

Mental test was administered on 300 success and 300 , 

failure Intermediate students. The Table 4.39 shows the mean. S.D. 
and critical ratio of mental health between success and failure 

Intermediate students. 



mental health in ditferent aieas 


ial maturity (mean ^ 


emotional stability (mean 3 


It shows that success students have 
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Table 4.39 : Showing the Mean, S.D. and Critical Ratio ot 

mental health between success and failure Intermediate students. 


— [ 

Success 

Failure j 


Different Areas 
of Mental Health 

N 

Mean 

Standard 

Deviation 

(SD,) 

N 

Mean ^ 

1 

Standard 

Jcviation 

(SD,) 

Critical 

ratio 

a. Realistic 

300 

32.79 

6.26 

300 

30.11 

7.00 ! 

4.94 < .01 

b. Joyful living 

300 

34.66 

7.27 

300 

32.11 

7.43 

4.62 < .01 

c. Autonomy 

300 

35.40 

7.22 

300 

32.97 

7.35 

4.09 <.01 

d. Emotional Stability 

300 

31.25 

7.72 

300 

30.79 

8.20 

j 1.71 >.05 

e. Social Maturity 

300 

32.71 

7.10 

300 

30.78 

8.06 

3.11 <.01 

Total 

300 

166.78 

22.70 

300 

156.73 

ill 

1 23.47 

1 

5.32 < .01 


Significant l€\^cl at ”*..-01 

.05 - 1 .‘>8 


To see the significant difference of mental health 

A foiliirp Intermediate students, the ciitical latit 
between success and tailuie inieiiu 


was calculated. The critical ratio value required to be significant a 
.01 level is 2.61 and at .05 level is 1.98 with the degree of frecdon 
be observed from Table 4.39 that there is significan 

and failure Intermediat 


598. It may 

difference of the realistic between success 

. . r 4 041 which is significant at .01 level 

students (critical ratio found 4. ), 

• • + rttffprence of the joyful living between succes 

There is significant difierence oi j 






and failure Intermediate students (critical ratio found 4.62, which is 


significant at .01 level). There is significant difference of the 


autonomy between success and failure Intermediate students 


(critical ratio found 4.09, which is significant at .01 level). I'herc is 
also significant difference of the social maturity between success 


and failure Intermediate students (critical ratio found 3.11, which is 


significant at .01 level). There is significant difference of the mental 
health between success and failure Intermediate students (critical 


ratio found 5.32, which is significant at .01 level) 


Thus success students have significantly high realistic, 
joyful living autonomy, social maturity and total mental health than 
failure students. The null hypothesis (3.13) stating “There is no 
significant difference between success and failure ol academic 


achievement students” is rejected 


PART-D 


personality factors on anxiety 


In this section an attempt has been maae u> siuuv tuc 
effect of sex (male and female) and different personalily faciors ..n 
anxiety. To find out the effect of sex (male and lemalei aiu: 

different personality factors (high and low) on anxiety. 2x2 factorin 
1 . 1 j nf variance was calculated, foi thi; 
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purpose multi variable personality inventory (MPI) was administered 
on. 300 male and 300 female Intermediate students. The students 
were divided into two categories in high and low personality on the 
basis of Q, and Q3 values. 


4.01 : To study the significant effect of sex (male and female) 

and personality as social desirability (high and low) on anxiety 
among Intermediate students. 


The students got 8 (Q3) and above scores were placed in 
the category of high personality as social desirability, while the 
students scored 5 (Q,) and below were placed low social desirability. 


To find out the significant effect of sex (male and 
female) and personality as social desirability (high and low) on 
anxiety, 2x2 factorial design was used and analysis of variance was 
calculated. The results are given in Table 4.40. 




The Table 4.40 shows that the sex (male and lemale) 
significantly effect the anxiety of students at .01 level (f-ratio lound 
35.26, which is significant at .01 level). 


The Table 4.40 also shows that the personality as social 
desirability (high and low) do not effect the anxiety of students at 
.05 level (F-ratio found 0.15, which is not signif.cant at .05 level). 
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Table 4.40 : F-radio showing the effect of sex and personality 

as social desirability on anxiety. 


Source of 

Sum of 

Degree of 

Mean 

F-ratio 


Variance 

square 

freedom 

square 



SSa 

4724.40 

1 

4724.40 

35.26 

< .01 

Sex (male & female) 






SSb 

Personality as 

Social desirability 
(high&low) 

20.56 

1 

20.56 

.15 

> .05 

SSab 

257.94 

1 

257.94 

1.92 

> .05 

AxB Interaction 






SS within Cell 

50110.07 

374 

133.98 



Significant level at .01 -'6.70 
.0.5 - 3.86 


The interaction effect of sex (male and female) and 
personality as social desirability also do not effect signilicantly the 
anxiety of students at .05 level (F-ratio ioiind 1.92, which is not 
significant at .05 level). 

Thus the null hypothesis (4.01) stating that ‘Mhere is no 
significant effect of sex (male and female) and personality as social 
desirability (high and low) on anxiety among Intermediate students 

is rejected. 
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4.02 : To study the significant effect of sex (male and female) 

aud personality as extraversion (high and low) on anxiety 
among Intermediate students. 

The students got 8 (Q,) and above scores were placed in 
the category of high personality as extraversion, while the students 
scored 3 (Qj) and below were placed low extraversion. 

To find out the significant effect of sex (male and 
female) and personality as extraversion (high and low) on anxiety. 
2x2 factorial design was used and analysis of variance was 
calculated. The results are given in Table 4.41 . 

Table 4.41 : F-ratio showing the effect of sex and personality 


as extraversion on anxiety. 
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The Table 4.41 shows that the sex (male and female) 
significantly effect the anxiety of students at .01 level (F-ratio found 
10.80, which is significant at .01 level). 



The table 4.41 also shows that the personality as 
extraversion (high and low) do not effect the anxiety of students at 
.05 level (F-ratio found .02, which is not significant at .05 level). 

The interaction effect of sex (male and female) and 
personality as extraversion also do not effect significantly the 
anxiety of students at .05 level (F-ratio found .01, which is not 
significant at .05 level). 


Thus the null hypothesis (4.02) stating that “There is no 
significant effect of sex (male and female) and personality as 
extraversion (high and low) on anxiety among Intermediate 
students” is rejected. 

4.03 : To study the significant effect of sex (male and female) 

and personality as psychoticism (high and low) on anxiety 
among Intermediate students. 


The students got 7 (Q,) and above scores were placed in 
the category of high personality as psychotisim, while the students 
scored 3 (Q^) and below were placed low psychoticism. 

To find out the significant effect of sex. (male and 
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female) and personality as psychoticism (high and low) on anxiety, 
2x2 factorial design was used and analysis of variance was 
calculated. The results are given in Table 4.42. 


Table 4.42 ; F-ratio showing the effect of sex and personality 
as psychoticism on anxiety. 


Source of 

Variance 

Sum of 

square 

Degree of 

fireedom 

Mean 

square 

F-ratio 

SSa 

1523.70 

1 

1523.70 

10.31 

<.01 

Sex (male & female) 






SSb 

Psychoticism 

(liigli & low) 

2681.41 

1 

2681.41 

18.14 

<.01 

SSab 

29.88 

1 

29.88 

.20 

> .05 

AxB Interaction 






SS within Cell 

49212.37 

o o o 

147.78 



Significant level at .0 1 - 6.70 
.05 - 3.86 

The Table 4.42 shows that the sex (male and female) 


significantly effect the anxiety of students at .01 level (F-ratio found 
10.31, which is significant at .01 level). 

The Table 4.42 also shows that the personality as 
psychoticism (high and low) significantly effect the anxiety of 
students at .01 level (F-ratio found 18.14, which is significant at .01 
level). 
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The interaction effect of sex (male and female) and 
personality as psychoticism do not effect significantly the anxiety of 
students at .05 level (F-ratio found .20, which is not significant at 
.05 level). 

Thus the null hypothesis (4.03) stating that “There is no 
significant effect of sex (male and female) and personality as 
psycoticism (high and low) on anxiety among Intermediate 
students.” is rejected. 

4.04 : To study the significant effect of sex (male and female) 
and personality as dogmatism (high and low) on anxiety among 
Intermediate students. 

The students got 7 (Q,) and above scores were placed in 
the category of high personality as dogmatism, while the scored 
3(Q|) and below were placed low dogmatism. 

To find out the significant effect of sex (male and 
female) and personality as dogmatism (high and low) on anxiety, 2x2 
factorial design was used and analysis of variance was calculated. 
The results are given in Table 4.43. 

The Table 4.43 shows that the sex (male and female) 
significant effect the anxiety of students at .01 level (F-ratio found 
15.65, which is significant at .01 level). 
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Table 4.43 : F-ratio showing the effect of sex and personality 

as dogmatism on anxiety. 


Source of 

Variance 

Sum of 

square 

Degree of 

freedom 

Mean 

square 

F-ratio 


SSa 

Sex (male & female) 

1946.13 

1 

1946.13 

15.65 

<.01 

SSb 

Dogmatism 

(high & low) 

540.40 

1 

540.40 

4.34 

<.05 

SSab 

AxB Interaction 

205.74 

1 

205.74 

1.65 . 

>.05 

SS within Cell 

1 44035.37 

354 

124.39 




Significant level at .0 1 - 6 .70 
.05 - 3.86 

The Table 4.43 also shows that the personality as 


dogmatism (high and low) significantly effect the anxiety of students 
at .05 level (F-ratio found 4.34, which is significant at .05 level). 

The interaction effect of sex (male and female) and 
personality as dogmatism do not effect significantly the anxiety of 
students at .05 level (F-ratio found 1.65, which is not significant at 
.05 level). 

Thus the null hypothesis (4.04) stating that “There is no 
significant of sex (male and female) and personality as dogmatism 
(high and low) on anxiety among Intermediate students is i ejected. 
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4.05 : To study the significant effect of sex (male and female) 

and personality as ego-ideal (high and low) on anxiety among 
Intermediate students. 

The students got 8 (Q^) and above scores were placed in 
the category of high personality as ego-ideal, while the students 
scored 4 (Q,) and below were placed low ego-ideal. 

To find out the significant effect of sex (male and 
female) and personality as ego ideal (high and low) on anxiety, 2x2 
factorial design was used and analysis of variance was calculated. 
The results are given in Table 4.44. 

Table 4.44 : F-ratio showing the effect of sex and personality 

as ego-ideal on anxiety. 


Source of 

Sum of 

Degree of 

Mean 

F-ratio 


Variance 

square 

freedom 

square 



SSa 

2463.22 

1 

2463.22 

17.78 

< .01 

Sex (male & female) 






SSb 

Ego-ideal 

(Ifigh & low) 

61.32 

1 

61.32 

.44 

> .05 

SSab 

316.04 

1 

316.04 

2.28 

> .05 

AxB Interaction 






SS within Cell 

52654.78 

380 

138.57 



Significant level at .01-6.70 
.05 - 3.86 
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The Table 4.44 shows that the sex (male and female) 
significantly effect the anxiety of students at .01 level (F-ratio found 
17.78), which is significant at .01 level). 

The Table 4.44 also shows that the personality as ego- 
ideal (high and low) do not effect the anxiety of students at .05 
level (F-ratio found .44, which is not significant at .05 level). 

The interaction effect of sex (male and female) and 
personality as ego-ideal also do not effect significantly the anxiety 
of students at .05 level (F-ratio and 2.28, which is not significant at 

.05 level). 

Thus the null hypothesis (4.05) stating that “There is no 
significant effect of sex (male and female) and personality as ego- 
ideal (high and low) on anxiety among Intermediate students” is 

rejected. 

4.06 : To study the significant effect of sex (male and female) 

and personality as alienation (high and low) on anxiety among 
Intermediate students. 

The students got 7 (Q 3 ) and above scores were placed in 
the category of high personality as alienation, while the students 
scored 3 (Qj) and below were placed low alienation. 
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To find out the significant effect of sex (male and 
female) and personality as alienation (high and low) on anxiety, 2x2 
factorial design was used and analysis of variance was calculated. 
The results are given in Table 4.45. 


Table 4.45 : F-ratio showing the effect of sex and personality 

as alienation on anxiety. 


Source of 

Variance 

Sum of 

square 

Degree of 

freedom 

Mean 

square 

F-ratio 


SSa 

Sex (male & female) 

2372.83 

1 

2372.83 

18.53 

c.Ol 

SSb 

Alienation 

(high & low) 

2598.49 

1 

2598.49 

20.30 

<.01 

SSab 

AxB hiteraction 

472.63 

1 

472.63 

3.69 

> .05 

SS witlihi Cell 

49800.40 

389 

128.02 




Significant level at .01 - 6.70 
.05-3.86 


The Table 4.45 shows that the sex (male and female) 
significantly effect the anxiety of students at .01 level (F-ratio found 
18.53, which is significant at .01 level). 

The Table 4.45 also shows that the personality as 
alienation (high and low) effect the anxiety of students at .01 level 
(F-ratio found 20.30, which is significant at .01 level). 
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The interaction effect of sex (male and female) and 
personality as alienation do not effect significantly at .05 level 
(F- ratio found 3.69, which is not significant at .05 level). 

Thus the null hypothesis (4.06) stating that “There is no 
significant effect of sex (male and female) and personality as 
alienation (high and low) on anxiety among Intermediate students” is 
rejected. 

4.07 : To study the significant effect of sex (male and female) 
and personality as emotional instability (high and low) on 
anxiety among Intermediate students. 

The students got 6(0,) and above scores were placed in 
the category of high personality as emotional instability, while the 
students scored 3(Q|) and below were placed low emotional 
instability. 

To find out the significant effect of sex (male and 
female) and personality as emotional instability (high and low) on 
anxiety, 2x2 factorial design was used and analysis of variance was 
calculated. The results are given in Table 4.46. 

The Table 4.46 shows that the sex (male and female) 
significantly effect the anxiety of students at .01 level (F-ratio found 
15.07, which is significant at .01 level). 
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Table 4.46 : F-ratio showing the effect of sex and personality 

as emotional instability on anxiety. 


Source of . 

Variance 

Sum of 

square 

Degi’ee of 

freedom 

Mean 

square 

F-ratio 

SSa 

2137.57 

1 

2137.57 

15.07 

<.01 

Sex (male & female) 






SSb 

Emotional instability 

(high & low) 

5162.67 

1 

5162.67 

36.40 

<.01 

SSab 

29.17 

1 

29.17 

.21 

> .05 

AxB Interaction 






SS within Cell 

58862.31 

415 

141.84 



Significant level at .01-6.70 

.05 - 3.86 

The Table 4.46 also shows that the personality as 


emotional instability (high and low) effect the anxiety of students at 
.01 level (F-ratio found 36.40, which is significant at .01 level). 

The interaction effect of sex (male and female) and 
personality as emotional instability do not effect significantly the 
anxiety of students at .05 level (F-ratio found .21, which is not 
significant at .05 level). 

Thus the null hypothesis (4.07) stating that “There is no 
significant effect of sex (male and female) and personality as 
emotional instability (high and low) on anxiety among Inteimediate 
students” is rejected. 
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4.08 : To study the significant effect of sex (male and female) 
and personality as self confidence (high and low) on anxiety 
among Intermediate students. 

The students got 8(Q^) and above scores were placed in 
the category of high personality as self confidence, while the 
students scored 3(Q,) and below were placed low self confidence. 

To find out the significant effect of sex (male and 
female) and personality as self-confidence (high and low) on 
anxiety, 2x2 factorial design was used and analysis of variance was 
calculated. The results are given in Table 4.47 . 


Table 4.47 : F-ratio showing the effect of sex and personality 

as self confidence on anxiety. 


Soui'ce of 

Variance 

Sum of 

square 

Degree of 

freedom 

Mean 

square 

F-ratio 


SSa 

Sex (male & female) 

3905.98 

1 

3905.98 

28.63 

<.01 

SSb 

Self confidence 

(liigh & low) 

59.83 

1 

59.83 

.44 

> .05 

SSab 

AxB Interaction 

428.20 

1 

428.20 

3.14 

> .05 

SS within Cell 

1 46658.06 

342 

136..43 




Significant level at .01-6.70 
.05 - 3.86 
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The Table 4.47 shows that the sex (male and female) 
significantly effect the anxiety of students at .01 level (F-ratio found 
28.63, which is significant at .01 level). 

The Table 4.47 also shows that the personality as self 
confidence (high and low) do not effect the anxiety of students at 
.05 level (F-ratio found .44, which is not significant at .05 level). 

The interaction effect of sex (male and female) and 
personality as self confidence also do not effect significantly the 
anxiety of students at .05 level (F-ratio found 3.14, which is not 
significant at .05 level). 

Thus the null hypothesis (4.08) stating that “There is no 
significant effect of sex (male and female) and personality as self- 
confidence (high and low) on anxiety among Intermediate students.” 
is rejected. 

4.09 : To study the significant effect of sex (male and female) 

and personality as empathy (high and low) on anxiety among 
Intermediate students. 

The students got 8(Q,) and above scores were placed in 
the category of high personality as empathy, while the students 
scored 3(Q|) and below were placed low empathy. 

To find out the significant effect of sex (male and 


female) and personality as empathy (high and low) on anxiety, 2x2 
factorial design was used and analysis of variance was calculated. 
The results are given in Table 4.48. 

Table 4.48 * F-ratio showing the effect of sex and personality 
as empathy on anxiety. 


Source of 

Variance 

Sum of 

square 

Degree of 1 
freedom 

Mean j 
square 

F-ratio 

SSa 

Sex (male & female) 

— 

2349.48 

1 

2349.48 

16.58 < .01 

SSb 

Empathy 

(liigh & low) 

121.10 

1 

121.10 

O 

A 

oo 

SSab 

AxB Interaction 

423.84 

1 

423.84 

2.99 > .05 

SS witliin Cell 

5570.11 

393 

141.73 





Significant level at .01-6.70 


.05 - 3.86 

The Table 4.48 shows that the sex (male and female) 
and significantly effect the anxiety of students at .01 level (F-ratio 
found 16.58, which is significant at .01 level). 

The Table 4.48 also shows that the personality as 
empathy (high and low) do not effect the anxiety of students at .05 
level (F-ratio found .85, which is not significant at .05 level). 




The interaction effect of sex (male and female) and 
personality as empathy also do not effect significantly the anxiety of 
students at .05 level (F-ratio found 2.99, which is not significant at 
.05 level). 

Thus the null hypothesis (4.09) stating that “There is no 
significant effect of sex (male and female) and personality as 
empathy (high and low) on anxiety among Intermediate students” is 
rejected. 

4.10 ; To study the significant effect of sex (male and female) 
and personality as dominance (high and low) on anxiety among 
Intermediate students. 

The students got 7{Q^) and above scores were placed in 
the category of high personality as dominance, while the students 
scored 3(Q|) and below were placed low dominance. 

To find out the significant effect of sex (male and 
female) and personality as dominance (high and low) on anxiety, 2x2 
factorial design was used and analysis of variance was calculated. 
The results are given in Table 4.49. 

The Table 4.49 shows that the sex (male and female) 
significantly effect the anxiety of students at .01 level (F-ratio found 
19.30, which is significant at .01 level). 
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Table 4.49 : F-ratio showing the effect of sex and personality 

as .dominance on anxiety. 


Source of 
Variance 


SSa 

Sex (male & female) 


SSb 

Dominance 
(higli & low) 


SSab 

AxB Interaction 


SS within Cell 


square freedom 


2647.87 


Mean 

square 

F-ratio 

2647.87 

19.30 <.01 



56783.23 


Significant level at .01-6.70 
.05 - 3.86 

The Table 4.49 also shows that the pers'onality as 
dominance (high and low) do not effect the anxiety of students. 

The interaction effect of sex (male and female) and 
personality as dominance also do not effect significantly the anxiety 
of students at .05 level (F-ratio found .81, which is not significant at 
.05 level). 

Thus the null hypothesis (4.10) stating that There is no 
significant effect of sex (male and female) and personality as 
dominance (high and low) on anxiety among Intermediate students 
is rejected. 

















PART-E 


The effect of sex (male and female) and different 
personality factors on mental health. 


In this section an attempt has been made to study the 
effect of sex (male and female) and different personality factors on 
mental health. To find out the effect of sex (male and female) and 
personality factors (different factors high and low) on mental health, 
2x2 factorial design was used and analysis of variance was 


calculated. For this purpose Multi variable personality inventory 


(MPI) was administered on 300 male and 300 female Intermediate 
students. The students were divided into two categories, i.e. high 


and low personality on the basic of Q, and Q, values 


5.01 : To study the significant effect of sex (male and female 

and personality as social desirability (high and low) on mental 


health among Intermediate students 


The students got 8(Q.) and above scores were placed in 
the category of high personality as social desirability, while the 
students scored 5(Q|) and below were placed low social desirability. 

■ To find out the significant effect of sex (male and 
female) and personality as social desirability (high and low) on 
mental health, 2x2 factorial design was used and analysis of 
variance was calculated. The results are given in Table 4.50. 


Table 4.50 : F-ratio showing the effect of sex and personality 

as social desirabililty on mental health. 


Source of 

Variance 

Sum of 

square 

Degree of 

freedom 

Mean 

square 

F-ratio 

SSa 

1495.76 

1 

1495.76 

2.70 

>.05 

Sex (male & female) 






SSb 

Social desirability 

(high & low) 

15575.27 

1 

15575.27 

28.13 

<.01 

SSab 

96.74 

1 

96.74 

.17 

>.05 

AxB Interaction 






SS witliin Cell 

207047.47 

374 

553.60 



Significant level at .01-6.70 


.05 - 3.86 


The Table 4.50 shows that the sex (male and female) do 
not significantly effect the mental health at .05 level (F-ratio found 
2.70, which is not significant at .05 level). 

The Table 4.50 shows that the personality as social 
desirability (high and low) effect the mental health of students 
(F- ratio found 28.13, which is significant at .01 level). 


The interaction effect of sex (male and female) and 
personality as social desirability also do not effect significantly the 
mental health of students at .05 level (F-ratio found .17, which is 

not significant at .05 level). 
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Thus the null hypothesis (5.01) stating that “There is no 
significant effect of sex (male and female) and personality as social 
desirability (high and low) on mental health among Intermediate 
students” is rejected. 

5.02 : To study the significant effect of sex (male and female) 
and personality as extraversion (high and low) on mental health 
among Intermediate students. 

The students got HQ^) and above scores were placed in 
the category of high personality as extraversion, while the students 
scored 3(Q,) and below were placed low extraversion. 

To findout the significant effect of sex (male and 
female) and personality as extraversion (high and low) on mental 
health, 2x2 factorial design was used and analysis of variance was 
calculated. The results are given in Table 4.51. 

The Table 4.51 shows that the sex (male and female) 
significantly effect the mental health of students at .01 level (F-iatio 
found 9.01, which is significant at .01 level). 

The Table 4.51 also shows that the personality as 
extraversion (high and low) effect the mental health of students at 
.01 level (F-ratio found 15.79, which is significant at .01 level). 
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Table 4.51 : F-ratio showing the effect of sex and personality 

as extraversion on mental health. 


Source of 

Variance 

Sum of 

square 

Degree of 

freedom 

Mean 

square 

F-ratio 


SSa 

Sex (male & female) 

5358.19 

1 

5358.19 

9.01 

<.01 

SSb 

Extraversion 

(high & low) 

9338.21 

1 

9338.21 

15.79 


SSab 

AxB Interaction 

29.06 

1 

29.06 

.05 

>.05 

SS within Cell 

109225.59 

320 

591.33 




Significant level at .01-6.70 
.05 - 3.86 


.The interaction effect of sex (male and female) and 
personality as extraversion do not effect significantly the mental 
health of students at .05 level (F-ratio found .05, which is not 
significant at .05 level). 

Thus the null hypothesis (5.02) stating that “There is no 
significant effect of sex (male and female) and personality as 
extraversion (high and low) on mental health among Intel mediate 


students”, is rejected. 



















5.03 : To study the significant effect of sex (male and female) 
and personality as psychoticism (high and low) on mental 
health among Intermediate students. 

The students got 7 (Q,) and above scores were placed in 
the category of high personality as psychoticism, while the students 
scored 3 (Q,) and below were placed low psychoticism. 

To find out the significant effect of sex (male and female) 
and personality as psychoticism (high and low) on mental health, 
2x2 factorial design was used and analysis of variance was 
calculated. The results are given in table 4.52. 

Table 4.52 : F-ratio showing the effect of sex and personality as 
psychoticism on mental health. 


Source of 
Variance 

SSa 

Sex (male & female) 
SSb 

Psychoticism 
(high & low) 

SSab 

AxB Interaction 
SS within Cell 


Sum of I Degree of I Mean ! F-ratio 


square I freedom 


square 


424.08 



167245.95 | 333 I 502.24 


Significant level at .01-6.70 


m 

























The Table 4.52 shows that the sex (male and female) do 
not significantly effect the mental health of students at .05 level 
(F-ratio found .84, which is not significant at .05 level). 

The table 4.52 also shows that the personality as 
psychoticism (high and low) significantly effect the mental health at 
.01 level (F-ratio found 10.13 which is significant at .01 level). 

The interaction effect of sex (male and female) and 
personality as psychoticism do not effect significantly the mental 
health of students at .05 level (F-ratio found .61, which is not 
significant at .05 level) 

Thus the null hypothesis (5.03) stating that “There is no 
significant effect of sex (male and female) and personality as 
psychoticism (high and low) on mental health among Inteimediate 
students” is rejected. 

5.04 : To study the significant effect of sex (male and female) 

and personality as dogmatism (high and low) on mental health 
among Intermediate students. 

The students got 7 (Q,) and above scores were placed m 
the category of high personality as dogmatism, while the scored :> 
(Q,) and below were placed low dogmatism. 
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To find out the significant effect of sex (male and female) 
and personality as dogmatism (high and low) on mental health. 2x2 
factorial design was used and analysis of variance was calculated. 
The results are given in Table 4.53. 


Table 4.53 : F-ratio showing the effect of sex and personality as 
dogmatism on mental health. 


Source of 

Variance 

Sum of 

square 

Degree of 

freedom 

Mean 

square 

F-ratio 

SSa 

Sex (male & female) 

7010.14 

1 

7010.14 

12.51 <.01 

SSb 

Dogmatism 

(high & low) 

16573.03 

1 

16573.03 

29.57 <.01 

SSab 

AxB Interaction 

143.05 

1 

143.05 

.26 > .05 

SS within Cell 

198426.84 

354 

560.53 



Significant level at .01- 6.70 
.05 - 3.86 


The table 4.53 shows that the sex (male and female) 
significantly effect the mental health of students at .01 level (F-ratio 
found 12.51, which is significant at .01 level). 

The table 4.53 also shows that the personality as dogmatism 
(high and low) significantly effect the mental health of students at .01 
level (F-ratio found 29.57) which is significant at .01 level). 
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The interaction effect of sex (male and female) and 
personality as dogmatism do not effect significantly the mental 
health of students at .05 level (F-ratio found .26, which is not 
significant at .05 level). 

Thus the null hypothesis (5.04) stating that “There is no 
significant effect of sex (male and female) and personality as 
dogmatism (high and low) on mental health among Intermediate 

students” is rejected. 

5.05 ; To study the significant effect of sex (male and female) 
and personality as ego-ideal (high and low) on mental health 
among Intermediate students. 

The students got 8 (Q,) and above scores were placed in 
the category of high personality as ego-ideal, while the scored 3 
(Qi) and below were placed low ego-ideal. 

To find out the significant effect of sex (male and female) 
and personality as ego-ideal (high and low) on mental health, 2x2 
faetorial design was used and analysis of variance was calculated. 

The results are given in Table 4.54. 
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Table 4.54 : F-ratio showing the effect of sex and personality as 


ego-ideal on mental health. 


Source of • 

Sum of 

Degree of 

Mean 

F-ratio 


Variance 

square 

freedom 

square 



SSa 

3873.04 

1 

3873.04 

7.16 

<.01 

Sex (male & female) 






SSb 

Ego-ideal 
(high & low) 

24381.79 

1 

24383.79 

45.07 

<.01 

SSab 

36.71 

1 

36.71 

0.07 

>.05 

AxB Interaction 






SS vdthin Cell 

205565.36 

380 

540.96 



Significant level at .01-6.70 
.05 - 3.86 


The table 4.54 shows that the sex (male and female) 
significantly effect the mental health of students at .01 level (F-ratio 
found 7.16, which is significant at .01 level). 

The table 4.54 also shows that the personality as ego-ideal 
(high and low) significantly effect the mental health of students at 
.01 level (F-ratio found 45.07, which is significant at .01 level). 

The interaction effect of sex (male and female) and 
personality as ego-ideal do not effect significantly the mental health 
of students at .05 level (F-ratio found .07, which is not significant at 
.05 level). 
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Thus the null hypothesis (5.05) stating that “There is no 
significant effect of sex (male and female) and personality as ego- 
ideal (high and low) on mental health among Intermediate students” 
is rejected. 

5.06 : To study the significant effect of sex (male and female) 

and personality as alienation (high and low) on mental health 
among Intermediate students. 

The students got 7 (Q.) and above scores were placed in 
the category of high personality as alienation, while the students 
scored 3 (Q,) and below were placed low alienation. 

To find out the significant effect of sex (male and female) 
and personality as alienation (high and low) on mental health, 2x2 
factorial design was used and analysis ot variance was calculated. 
The results are given in Table 4.55. 

The table 4.55 shows that the sex (male and female) 
significantly effect the mental health of students at .01 level (F-ratio 
found 5.56, which is significant at .05 level). 

The table 4.55 shows that the personality as alienation 
(high and low) effect the mental health of students at .01 level 
(F-ratio found 28.71, which is significant at .01 level). 


Table 4.55 • F-ratio showing the effect of sex and personality as 
alienation on mental health. 


Source of 

Variance 

Sum of 

square 

Degree of 

freedom 

Mean 

square 

F-ratio 

SSa 

Sex (male & female) 

3037.22 

1 

3037.22 

5.56 < .05 

SSb 

Alienation 

(high & low) 

15694.54 

1 

15694.54 

28.71 <.01 

SSab 

AxB Interaction 

3.87 

1 

3.87 


SS witltin Cell 

212681.48 

389 

546.73 



Significant level at .01 - 6.70 
.05 - 3.86 


The interaction effect of sex (male and female) and 
personality as alienation do not effect significantly the mental health 

of students. 

Thus the null hypothesis (5.06) stating that “There is no 
significant effect of sex (male and female) and personality as 
alienation (high and low) on mental health among Intermediate 


students” is rejected. 


5.07 : To study the significant effect of sex (male and female) 
and personality as emotional instability (high and low) on 
mental health among Intermediate students. 

The students got 6 (Q^) and above scores were placed in 
the category of high personality as emotional in stability, while the 
students scored 3 (Q,) and below were placed low emotional 
instability. 

To find out the significant effect of sex (male and female) 
and personality as emotional instability (high and low) on mental 
health, 2x2 factorial design was used and analysis of variance was 
calculated. The results are given in Table 4.56. 


Table 4.56 : F-ratio showing the effect of sex and personality as 
emotional instability on mental health. 


Source of 

Vaiiation 

Sum of 

square 

Degi'ee of 

freedom 

Mean 

square 

F-ratio 

SSa 

2958.06 

1 

2958.06 

5.16 

<.05 

Sex (male & female) 






SSb 

Emotional instability 

(liigh & low) 

817.79 

1 

817.79 

1.43 

> .05 

SSab 

10.47 

1 

10.47 

.02 

>.05 

AxB Interaction 






SS within Cell 

239981.72 

419 

572.75 



Significant level at .01-6.70 
.05 - 3.86 
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The table 4.56 shows that the sex (male and female) 
significantly effect the mental health of student at .05 level (F-ratio 
found 5.16, which is significant at .05 level). 

The table 4.56 also shows that the personality as emotional 
instability (high and low) do not effect the mental health of students 
at .05 level (F-ratio found 1.43, which is not significant at .05 
level). 

The interaction effect of sex (male and female) and 
personality as emotional instability do not effect significantly the 
mental health of students at .05 level (F-ratio found .02, which is 
not significant at .05 level). 

Thus the null hypothesis (5.07) stating that “There is no 
significant effect of sex (male and female) and personality as 
emotional instability (high and low) on mental health among 
Intermediate students” is rejected. 

5.08 : To study the significant effect of sex (male and female) 

and personality as self confidence (high and low) on mental 
health among Intermediate students. 

The students got 8 (Q,) and above scores were placed in 
the category of high personality as self confidence, while the 
students scored 3 (Q,) and below were placed low self confidence. 


To find out the significant effect of sex (male and female) 
and personality as self-confidence (high and low) on mental health, 
2x2 factorial design was used and analysis of variance was 


calculated. The results are given in Table 4.57. 


Table 4.57 : F-ratio showing the effect of sex and personality as 
self confidence on mental health. 


Source of 

Variation 

Sum of 

square 

Degree of 

freedom 

Mean 

square 

F-ratio 


SSa 

Sex (male & female) 

3398.29 

1 

3398.29 

6.62 

< .05 

SSb 

Self-confidence 

(high & low) 

28171.77 

1 

28171.77 

j 

54.88 

<.01 

SSab 

AxB hiteraction 

329.06 

1 

329.06 

1 

m 

> .05 

SS wthin Cell 

175572.76' 

342 

513.37 




Significant level at .01 -6.70 
.05 - 3.86 


The table 4.57 shows that the sex (male and female) 
significantly effect the mental health of students at .05 level (F-ratio 
found 6.62, which is significant at .05 level). 

The table 4.57 also shows that the personality as self 
confidence (high and low) also effect the mental health of students 
at .01 level (F-ratio found 54.88, which is significant at .01 level). 
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The interaction effect of sex (male and female) and 
personality as self-confidence do not effect significantly the mental 
health of students at .05 level (F-ratio found .64, which is not 
significant at .05 level). 

Thus the null hypothesis (5.08) stating that “There is no 
significant effect of sex (male and female) and personality as self 
confidence (high and low) on mental health among Intermediate 

students” is rejected. 

5.09 : To study the significant effect of sex (male and female) 

and personality as empathy (high and low) on mental health 
among Intermediate students. 

The students got 8(0,) and above scores were placed in 
the category of high personality as empathy, while the students 
scored 3(Q,) and below were placed low empathy. 

To find out the significant effect of sex (male and 
female) and personality as empathy (high and low) on mental health, 
2x2 factorial design was used and analysis of variance was 
calculated. The results are given in Table 4.58. 
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Table 4.58 : 


F-ratio showing the effect of sex and personality 


as empathy on mental health. 


Source of 

Variance 

Sum of 

square 

Degree of 

freedom 

Mean 

square 

F-ratio 


SSa 

Sex (male & female) 

2497.29 

1 

2497.29 

■ 

O 

V 

SSb 

Empathy 
(high & low) 

27805.38 

1 

27805.38 

52.01 

<.01 

SSab 

AxB Interaction 

- 

1 




SS witliin Cell 

I 207959.27 

389 

534.60 




Significant level at .01-6,70 
.05 - 3.86 

The Table 4.58 shows that the sex (male and female) 


significantly effect the mental health of students at .05 level (F-ratio 
found 4.67, which is significant at .05 level). 

The Table 4.58 also shows that the personality as 
empathy (high and low) effect the mental health of students at .01 
level (F-ratio found 52.01, which is significant at .01 level). 

The interaction effect of sex (male and female) and 
personality as empathy do not effect significantly the mental health 
of students. 

Thus the null hypothesis (5.09) stating that “There is no 
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significant effect of sex (male and female) and personality as 
empathy (high and low) on mental health among Intermediate 
students” is rejected. 

5.10 : To study of significant effect of sex (male and female) 

and personality as dominance (high and low) on mental health 
among Intermediate students. 

The students got 7(0^) and above scores were placed in 
the category of high personality as dominance, while the students 
scored 3 (Q,) and below were placed low dominance. 

To find out the significant effect of sex (male and 
female) and personality as dominance (high and low), on mental 
health, 2x2 factorial design was used and analysis of variance was 
calculated. The results are given in Table 4.59. 

The Table 4.59 shows that the sex (male and female) 
significantly do not effect the mental health of students at .05 level 
(F-ratio found 2.52, which is not significant at .05 level). 

The Table 4.59 also shows that the personality as 
dominance (high and low) effect the mental health of students at .01 
level (F-ratio found 61.3, which is significant at .01 level). 

The interaction effect of sex (male and female) and 
personality as dominance do not effect significantly the mental 


Table 4.59 : 


F-ratio showing the effect of sex and personality 


as dominance on mental health. 


Source of | 

Variance 

Sum of 

square 

Degree of 

freedom 

Mean 

square 

F-ratio 

SSa 

1302.86 

1 

1302.86 

2.52 

>.05 

Sex (male & female) 






SSb 

Dominance 

(liigli & low) 

31635.65 

1 

31635.65 

61.30 

<.01 

SSab 

8.23 

1 

8.23 

.02 

>.05 

AxB Interaction 






SS within Cell 

2141.55 

415 

516.04 



Significant level at .0 1 - 6.70 
.05 - 3.86 


health of students at .05 level (F-ratio found .02, which is not 
significant at .05 level). 

Thus the null hypothesis (5.10) stating that “There is no 
significant effect of sex (male and female) and peisonalitv as 
dominance (high and low) on mental health among Intel mediate 

students” is rejected. 

PART-F 

The effect of sex (male and female) and academic 
achievement (success and failure) on anxiety. 

In this section an attempt has been made to study the 
effect of sex (male and female) and academic achievement 
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anxiety. To find out the effect of sex (male and female) and 
academic achievement (success and failure) on anxiety, 2x2 factorial 
design was used and analysis of variance was calculated. For this 
purpose anxiety test was administered on 300 male and 300 female 
Intermediate students. The students were divided into two 
categories i.e. success and failure academic achievement. 

The results are given in Table 4.60. 


Table 4.60 : F-ratio showing the effect of sex and academic 

achievement on anxiety. 


Source of 

Variance 

Sum of 

square 

Degree of 

freedom 

Mean 

square 

F-ratio 


SSa 

Sex (male & female) 

3720.06 

1 

3720.06 

25.81 

<.01 

SSb 

Academic achievement 

(high & low) 

156.06 

1 

156.06 

1.08 

>.05 

SSab 

-AxB Interaction 

179.30 

1 

179.30 

1.24 

> .05 

SS within Cell 

85894.02 

596 

144.12 




Significant level at .01-6.70 

.05 - 3.86 


The Table 4.60 shows that the sex (male and female) 
significant effect the anxiety of students at .01 level (F-ratio found 
25.81, which is significant at .01 level). 
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The Table 4.60 also shows that the academic 


achievement (success and failure) do not effect the anxiety of 
students at .05 level (F-ratio found 1.08, which is not significant at 
.05 level). 

The interaction effect of sex (male and female) and 
academic achievement also do not effect significantly the anxiety of 
students at .05 level (F-ratio found 1.24, which is not significant at 
.05 level). 

Thus the null hypothesis (6) stating that “There is no 
significant effect of sex (male and female) and academic 
achievement (success and failure) on anxiety among Intermediate 
students” is rejected. 

PART-G 

The effect of sex (male and female) and academic 
achievement on mental health. 

In this section an attempt has been made to study the 
effect of sex (male and female) and academic achievement on 
mental health. To find out the effect of sex (male and female) and 
academic achievement (success and failure) on mental health, 2x2 
factorial design was used and analysis of variance was calculated. 
For this purpose mental test was administered on 300 male and 300 
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female Intermediate student. The students were divided into two 
categories i.e. success and failure academic achievement. 

The results are given in Table 4.61. 


Table 4.61 : F-ratio showing the effect of sex and academic 

achievement on mental health. 


Source of 

Variance 

Sum of 

square 

Degree of 

freedom 

Mean 

square 

F-ratio 


SSa 

Sex (male & female) 

4924.93 

1 

4924.93 

9.34 

<.01 

SSb 

Academic achievement 

(Ifiglr & low) 

14553.37 

1 

1 

j 

14553.37 

27.60 

<.01 

SSab 

AxB Interaction 

31.29 

1 

31.29 

.06 

>.05 

SS witifin Cell 

314245.13^ 

596 

527.26 




Significant level at .01-6.70 
.05 - 3.86 


The Table 4.61 shows that the sex (male and female) 
significantly effect the mental health of students at .01 level (F-ratio 
found 9.34, which is significant at .01 level). 

The Table 4.61 also shows that the academic 
achievement (success and failure) effect the mental health of 
students at .01 level (F-ratio found 27.60, which is significant at .01 
level). 
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The interaction effect of sex (male and female) and 
academic achievement do not effect significantly the mental health 
of students at .05 level (F-ratio found .06, which is not significant at 
.05 level). 

Thus the null hypothesis (7) stating that “There is no 
significant effect of sex (male and female) and academic 
achievernent (success and failure) on mental health among 
Intermediate students” is rejected. 

CONCLUSION 

The researcher found the following conclusions ; 

1 . The art male students have significantly high academic and 
vocational worries and also high guilt and shame than male science 
students. 

2. The success female art students have significantly high 
physiologial manifestation, psychological manifestation, family 
anxieties and also high anxieties regarding love and friendship than 
success female science students. 

3. The success science male students have significantly high 
anxiety than the success female science students. 
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4 There is no significant difference between the anxiety of 
male art and male science failure students. 

5 The success male students have significantly high academic 

6 vocational worries than failure male students. 

5 The success students have significantly high guilt & shame 

than failure students. 


7 The success female students have significantly high 

personality factors as ego-ideal, alienation, emotional instability and 
dominance than the male success students. 

8, The success male students have significantly high 

personality as the extraversion, dogmatism, alienation, empathy and 
dominance than failure male students. 


9. The success students have significantly high personality as 

extraversion, dogmatism, ego-ideal, alienation, self-confidence, 
empathy and dominance than failure students. 

10. The success students have significantly high mental health 
as realistic, joyful living, autonomy and social maturity than failure 

students. 

11. The personality factors as psychoticism, dogmatism, 
alienation, emotional instability significantly effect the anxiety. 
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12. The personality factors as social desirability, extraversion, 
psychoticism, dogmatism, ego-ideal, alienation, self-confidence, 
empathy and dominance significantly effect the mental health. 

13. The sex (male and female) significantly effect the anxiety 
of the students but academic achievement (success and failure) do 
not effect the anxiety. 

14. The sex (male and female) also significantly effect the 
mental health of the Intermediate students. 

15. The academic achievement (success and failure) also 
significantly effect the mental health. 

16. The interaction effect of sex (male and female) and 
academic achievement (success and failure) do not significantly 
effect the anxiety and mental health. 









SVMMARY 




As an emotional reaction anxiety is innate and plays a 
crucial role in shaping human behaviour. Lingis (1976) argues that in 
all anxious anticipation “there is a sense of void” which produces a 
sense of vulnerability (the basis for distress) as well as a level of 
exhilaration (animation of life projects)” Anxiety therefore is 
understood not as “a solid core of substance” but as a current of 
forces assembling and dissipating itself. Like any other emotion, 
anxiety is a psycho-physiological phenomenon on the one end of 
which lie numerous physiological actions reactions raising the 
; arousal and activation level of the body and on the other, stands a 
feeling ton.e” a cognitive state having far reaching consequences and 
effect on human psyche. Viewed as a cognitive level, anxiety may 
occure within various time frames relative to the existence of a 
potentially stressful event. 

Endler (1978) has suggested five facets ot anxiety as 
given below ; 

Interpersonal ego-threat (threat to self esteem as result of 
failure). 

Physical danger (threat of personal harm). 

Ambiguity (unpredictability and the fear of the unknown). 



2 ) 

3 ) 
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4 ) 


Disruption of daily routines (fear of disruption of daily 
habits). 


5 ) Social evaluation (fear being negatively evaluated by 

others). 

Which facet of anxiety surfaces when is a matter of time 
situation and intensity of stimulus. At times, the feeling of anxiety is 
very mild simply resulting in some sort of physiological restlessness 
or uneasiness. This feeling does not end up in our measurable 
danger. At other times, anxiety triggers off intense physiological 
reaction, thereby creating complex affective states (emotional 
reactivity) in which the mind and body seem to be going out oi gear 
but simultaneously in its extreme form persistent anxiety may turn 
out to be chronic state of psycho-physiological reactivity, at times, 
leading to psychosomatic disorders. 

The selection of research problem ; 

Test anxiety measures have been correlated with a 
number of personality variables. Singru (1972) Choksi (1975) and 
S. Singh and H. Kaur (1976) reported a low negative correlation 
between the overall index of need achievement and anxiety. 
Christian (1978, 1979) found that there is a positive relationship 
between hope of success and anxiety and a negative relationship 
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between fear of failure and anxiety. D. Kaur and Kumaraiah (1980) 
reported that anxiety neurotics have less need for affiliation and 
more for achievement, order, abasement, nurturance and endurance 
as compared to normals. Khan and Q.Hassan (1983) noted that the 
high tension (anxiety) group exhibited a sense of despair and fear of 
failure, whereas the low anxiety group seemed to be hopeful ot 
continuous movement towards a better future. Self-image of high 
anxiety students has been found to be low, negative and rejecting (M.K. 
Hassan, 1977, Kureshi & Hussain 1979). Anxiety scores have also been 
related to adjustment (J.G. Singh and Basil 1982, Verma and Upadhyay 
1979, 1981), repression-sensitization (Sathyavathi, Kumaraiah and 
Murthy 1977), field dependence (R.G. Chatterjee and Bhaskar 1981, 
Kiran Kumar and Thimmappa 1982), psychoticism and neuroticism 
(S.Singh and Sehgal 1979, S.Singh, Upmanyu and Vasudeva 1978). 


Anxiety and Academic Achievement : 

Mohsin (1972) and Nijhawan (1972) found that high 
anxiety college and school groups learned paired associate tasks at a 
slower rate than their low anxiety counterparts. A.K. Verma (1977) 
and R.K. Srivastava, M.Seth, N.K. Saxena and Mrinal (1980) 
demonstrated that on a simple psychomotor task high anxiety 
subjects perform better than the low anxiety group, on a complex 

task the reverse holds good. 


276 


In the case of the anxiety achievement relationship the 
majority of bivariate studies report low and negative nevertheless 
significant correlations (Basu and Bose 1979, Bhushan and Goraya 
1982, Choksi 1975, Contractor 1981, Grewal and K. Kaur 1981, M. 
Gupta & P. Gupta 1980, Mookerjee, L.B. Singh & B. Singh 1982, 
Najma and Satyanarayana 1978, S.N. Rao 1974, B. Singh and P. 
Kumar 1977, S.N. Srivastava, V. Singh and G.P. Thakur 1980). 
While R.S. Dubey (1976, 1978, 1979) reported a positive but non 
significant relationship between these two variable (Anxiety and 
achievement) and Krishna and V.R. Agarwal (1978) did not find and 
relationship between these two variables. S.Sharma (1978) reported 
that anxiety is related differentially to various school courses, test 
anxiety as a better predictor of academic success and there is 
evidence of anxiety by intelligence interaction. The magnitude of a 
negative relationship between anxiety and academic achievement 
varied with the nature and content of the course (Ganguli, 1981, 
Kapur 1982, S.Sharma 1978, S.Sharma and U.Rao 1983, Vora 
1980). Therefore the problem undertaken for the present study is- 
“A study of anxiety and mental health as a function of 
personality sex and academic achievement.” 


OBJECTIVES OF THE PRESENT STUDY 


To study the significant difference of anxiety between male 

and female success and failures of academic achievement. 

1.01 To study the significant difference of anxiety between 
success male art and success male science of 
academic achievement students. 

1 .02 To study the significant difference of anxiety between 
success female art and success female science of 
academic achievement students. 

1.03 To study the significant difference of anxiety between 
success male art and success female art of academic 
achievement students. 

1.04 To study the significant difference of anxiety between 
success male science and success female science of 
academic achievement students. 

1 .05 To study the significant difference of anxiety between 
failure male art and failure male science of academic 
achievement students. 

1.06 To study the significant difference of anxiety between 
failure female art and failure female science of 
academic achievement students. 
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1.07 To study the significant difference of anxiety between 
failure male art and failure female art of academic 
achievement students. 

1.08 To study the significant difference of anxiety between 
failure male science and failure female science of 
academic achievement students. 

1.09 To study the significant difference of anxiety between 
success male and success female of academic 
achievement students. 

1.10 To study the significant difference of anxiety between 
failure male and fai lure tern ale of academ i c 
achievement students. 

1.11 To study the significant difference of anxiety between 
success male and failure male of academic 
achievement students. 

1.12 To study the significant difference of anxiety between 
success female and failure female of academic 
achievement students. 

1.13 To study the significant difference of anxiety between 
success and failure of academic achievement 


students. 


To study the significant difference of personality factors 

between male and female of success and failures of academic 

achievement. 

2.01 To study the significant difference of different 
personality factors between success male art and 
success male science of academic achievement 
students. 

2.02 To study the significant difference of different 
personality factors between success female art and 
success female science of academic achievement 
students. 

2.03 To study the significant difference of different 
personality factors between success male art and 
success female art of academic achievement students. 

2.04 To study the significant difference of different 
personality factors between success male science and 
success female science of academic achievement 

students. 

2.05 To study the significant difference of diffeient 
personality factors between failure male art and failure 
male science of academic achievement students. 

2.06 To study the significant difference of different 
personality factors between failure female art and 
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failure female science of academic achievement 
students. 

2 07 To study the significant difference of difterent 
personality factors between failure male art and failuie 
female art of academic achievement students. 

2.08 To study the significant difference of different 
personality factors between failure male science and 
failure female science of academic achievement 


students. 

2.09 To study the significant difference of different 
personality factors between success male and Success 
female of academic achievement students. 

2.10 To study the significant difference of diffeiciil 
personality factors between failure male and failure 
female of academic achievement students. 

2.11 To study the significant difference of different 
personality factors between success male and failure 
male of academic achievement students. 

2.12 To study the significant difference of different 
personality factors between success female and failure 
female of academic achievement students. 

2.13 To study the significant difference of different 
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personality factors between success and failure of 
academic achievement students. 

To study the significant difference of mental health between 

male and female of success and failures of academic 

achievement. 

3.01 To study the significant difference of mental health 
between success male art and success male science of 
academic achievement students. 

3.02 To Study the significant difference of mental health 
between success famale art and success female 
science of academic achievement students. 

3.03 To study the significant difference of mental health 
between success male art and success female art of 
academic achievement students. 

3.04 To study the significant difference of mental health 
between success male science and success female 
since of academic achievement students. 

3.05 To study the significant diference of mental health 
between failure male art and failure male science of 
academic achievement students. 

3.06 To study the significant difference of mental health 
between failure female art and failure female science 
of academic achievement students. 
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3.07 To study the significant difference of mental health 
between failure male art and failure female art of 
academic achievement students. 

3.08 To study the significant difference of mental health 
between failure male science and failure female 
science of academic achievement students. 

3.09 To study the significant difference of mental health 
between success male and success female of academic 
achievement students. 

3.10 To study the significant difference of mental health 
between failure male and failure female of academic 
achievement students. 

3.11 To study the significant difference of mental health 
between success male and failure male of academic 
achievement students. 

3.12 To study the significant difference of mental health 
between success female and tailuie female ol 
academic achievement students. 

3.13 To study the significant differenc of mental health 
between success and failure of academic achievement 

students. 

4. To see the significant effect of sex (male and female) and 

different personality factors on anxiety. 
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4.01 To see the significant effect of sex (male and female) 
and personality as social desirability (high and low) on 
anxiety among intermediate students. 

4.02 To see the significant effect of sex (male and female) 
and personality as extraversion (high and low) on 
anxiety among intermediate students. 

4.03 To see the significant effect of sex (male and female) 
and personality as psychoticism (high and low) on 
anxiety among intermediate students. 

4.04 To see the significant effect of sex (male and female) 
and personlaity as dogmatism (high and low) on 
anxiety among intermediate students. 

4.05 To see the significant effect of sex (male and female) 
and personality as ego ideal (high and low) on anxiety 
among intermediate students. 

4.06 To see the significant effect of sex (male and female) 
and personality as alienation (high and low) on anxiety 
among intermediate sutdents. 

4.07 To see the significant effect of sex (male and female) 
and personality as emotional instability (high and low) 
on anxiety among intermediate students. 

4.08 To see the significant effect of sex (male and temale) 


284 


and personality as self confidence (high and low) on 
anxiety among intermediate students. 


4.09 To see the significant effect of sex (male and female) 
and personality as empathy (high and low). on anxiety 
among intermediate students. 

4.10 To see the significant effect of sex (male and female) 
and personality as dominance (high and low) on 
anxiety among intermediate students. 

To see the significant effect of sex (male and female) and 

different personality factors on mental health. 

5.01 To see the significant effect of sex (male and female) 
and personality as social desirability (high and low) on 
mental health among intermediate students. 

5.02 To see the significant effect ot sex (male and female) 
and personality as extraversion (high and low) on 
mental health among intermediate students. 

5.03 To see the significant effect ot sex (male and female) 
and personality as psychoticism (high and low) on 
mental health among intermediate students. 

5.04 To see the significant effect of sex (male and female) 
and personality as dogmatism (high andlow) on mental 
health among intermediate students. 
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5.05 To see the significant effect of sex (male and female) 
and personality as ego ideal (high and low) on mental 
health among intermediate students. 

5.06 To see the significant effect of sex (male and female) 
and personality as alienation (high and low) on mental 
health among intermediate students. 

5.07 To see the significant effect of sex (male and female) 
and personality as emotional instability (high and low) 
on mental health among intermediate students. 

5.08 To see the significant effect of sex (male and female) 
and personality as self confidence (high and low) on 
mental health among intermediate students. 

5.09 To see the significant effect of sex (male and female) 
and personality as empathy (high and low) on mental 
health among intermediate students. 

5.10 To see the significant effect of sex (male and female) 
and personality as dominance (high and low) on 
mental health among intermediate students. 

To see the significant effect of sex (male and female) and 

academic achievement (success and failure) on anxiety 

among intermediate students. 

To see the significant effect of sex (male and female) and 








r 
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academic achievement (success and failure) on mental health 
among intermediate students. 


hypothesis of the present study 

1 . There is no significant difference of anxiety between male 

and female success and failures of academic achievement. 

1.01 There is no significant difference of anxiety between 
success male art and success male science of 
academic achievement students. 

1.02 There is no significant difference of anxiety between 
success female art and success female science ol 
academic achievement students. 

1.03 There is no significant difference of anxiety between 
success male art and success female art of academic 
achievement students. 

1.04 There is no significant difference of anxiety between 
success male science and success female science ol 
academic achievement students. 

1.05 There is no significant difference of anxiety between 
failure male art and failure male science of academic 
achievement students. 

1.06 There is no significant difference of anxiety between 
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failure female art and failure female science of 


academic achievement students. 

1.07 There is no significant difference of anxiety between 
failure male art and failure female art of academic 
achievement students. 

1.08 There is no significant diffrerence of anxiety between 
failure male science and failure female science of 
academic achievement students. 

1.09 There is no significant difference of anxiety between 
success male and success female of academic 
achievement students. 

1.10 There is no significant difference of anxiety between 
failure male and failure female of academic 
achievement students. 

1.11 There is no significant difference of anxiety between 
success male and failure male of academic 
achievement students. 

1.12 There is no significant difference of anxiety between 
success female and failure female of academic 
achievement students. 

1.13 There is no significant difference of anxiety between 
success and failure of academic achievement students. 
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There is no significant difference of personality factors 
between male and female of success and failures of academic 
achievement. 


2.01 There is no significant difference of different 
personality factors between success male art and 
success male science of academic achievement 
students. 

2.02 There is no significant difference of different 
personality factors between success female art and 
success female science of academic achievement 
students. 

2.03 There is no significant ditference of ditfeient 

personality factors between success male art and 
success female art of academic achievement students. 

2.04 There is no significant ditference of ditleient 

personality factors between success male science and 
sucess female science of academic achievement 

students. 

2.05 There is no significant difference of different 

personality factors between failure male art and failure 
male science of academic achievement students. 
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2.06 There is no significant difference of different 
personality factors between failure female art and 
failure female science of academic achievement 
students. 

2.07 There is no significant difference of different 
personaity factors between failure male art and failure 
female art of academic acheivement students. 

2.08 There is no significant difference of different 
personality factors between failure male science and 
failure female science of academic achievement 
students. 

2.09 There is no significant difference of diffeient 

personality factors between success male and success 
female of academic achievement students. 

2.10 There is no significant difference of different 

personality factors between failure male and failure 
female of academic achievement students. 

2.11 There is no significant difference of diffeicnt 

personality factors between success male and failure 
male of academic achievement students. 

2.12 There is no significant difference of different 

personality factors between success female and failure 

female of academic achievement students. 
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2.13 There is no significant difference of different 
personality factors between success and failure ot 
academic achievement students. 

There is no significant difference of mental health between 
male and female of success and failures of academic 
achievement. 

3.01 There is no significant difference of mental health 
between success male art and success male science ol 


academic achievement students. 

3.02 There is no significant difference of mental health 
between success female art and success female 
science of academic achievement students. 

3.03 There is no significant difference of mental health 
between success male art and success female ait oi 


academic achievement students. 

3.04 There is no significant difference of mental health 
between success male science and success female 
science of academic achievement students. 

3.05 There is no significant difference of mental health 
between failure male art and failure male science of 

academic achievement students. 

3.06 There is no significant difference of mental health 


between failure female art and failure female science 


of academic achievement students. 

3.07 There is no significant difference of mental health 
between failure male art and failure female art ot 
academic achievement students. 

3.08 There is no significant difference of mental health 
between failure male science and failure female 
science of academic achievement students. 

3.09 There is no significant difference of mental health 
between success male and success female of academic 
achievement students. 

3.10 There is no significant difference ot mental health 
between failure male and failure female ot academic 
achievement students. 

3.11 There is no significant difterence of mental health 
between success male and failure male of academic 
achievement students. 

3.12 There is no significant difference ot mental health 
between success female and failure female ol 
academic achievement students. 

3.13 There is no significant difference of mental health 
between success and failure of academic achievement 

students. 
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4. There is no significant effect of sex (male and female) and 

different personality factors on anxiety. 

4.01 There is no significant effect of sex (male and female) 
and personality as social desirability (high and low) on 
anxiety among intermediate students. 

4.02 There is no significant effect of sex (male and female) 
and personality as extraversion (high and low) on 
anxiety among intermediate students. 

4.03 There is no significant effect of sex (male and female) 
and personality as psychoticism (high and low) on 
anxiety among intermediate students. 

4.04 There is no significant effect of sex (male and female) 
and personality as dogmatism (high and low) on 
anxiety among intermediate students. 

4.05 There is no significant effect of sex (male and female ) 
and personality as ego-ideal (high and low) on anxiety 
among intermediate students. 

4.06 There is no significant effect of sex (male and female) 
and personality as alienation (high and low) on anxiety 
among intermediate students. 

4.07 There is no significant effect of sex (male and female) 
and personality as emotional instability (high and low) 
on anxiety among intermediate students. 
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4.08 There is no significant effect of sex (male and female) 
and personality as self confidence (high and low) on 
anxiety among intermediate students. 

4.09 There is no significant effect of sex (male and female) 
and personality as empathy (high and low) on anxiety 
among intermediate students. 

4.10 There is no significant effect of sex (male and female) 
and personality as dominance (high and low) on 
anxiety among intermediate students. 

There is no significant effect of sex (male and female) and 

different personality factors on mental health. 

5.01 There is no significant effect of sex (male and female) 
and personality as social desirability (high and low) on 
mental health among intermediate students. 

5.02 There is no significant effect of sex (male and female) 
and personality as extraversion (high and low) on 
mental health among intermediate students. 

5.03 There is no significant effect of sex (male and female) 
and personality as psychoticism (high and low) on 
mental health among intermediate students. 

5.04 There is no significant effect of sex (male and female) 
and personality as dogmatism (high and low) on 

mental health among intermediate students. 


294 



5.05 There is no significant effect of sex (male and female) 
and personality as ego ideal (high and low) on mental 
health among intermediate students. 

5.06 There is no significant effect ot sex (male and female) 
and personality as alienation (high and low) on mental 
health among intermediate students. 

5.07 There is no significant effect of sex (male and female) 
and personality as emotional instability (high and low) 
on mental health among intermediate students. 

5.08 There is no significant effect of sex (male and female) 
and personality as self confidence (high and low) on 
mental health among intermediate students. 

5.09 There is no significant effect ot sex (male and female) 
and personality as empathy (high and low) on mental 
health among intermediate students. 

5.10 There is no significant effect ot sex (male and female) 
and personality as dominance (high and low) on 
mental health among intermediate students. 

There is no significant effect of sex (male and female) and 

academic achievement (success and failure) on 

among intermediate students. 

There is no significant effect of sex (male and female) anc 

academic achievement (success and failure) on mental healtt 

among intermediate students. 


Importance of the Present study : 


Anxiety is related differentially to various school courses 
test anxiety is a better predictor of academic success. In fact, the 
anxiety achievement relationship is a complex phenomenon which 
can not be ascertained by the two variables. Research using 
multivariate procedured has shown the complexity of this 
relationship. The compositive achievement score might. reflect the 
combined facilitative and debilitative effects of anxiety, it is now 
thought desirable to consider achievement scores in different 
subjects areas separately. The uselessness of this contention is 
evident in recent studies where the magnitude to a negative 
relationship between anxiety and academic achievement varied with 
the nature and content of the course general and test anxiety 
measures have been also correlated with a number of personality 

variables. 

Consequently the present study is an important attempt 
to develop a rich and regorous explanation ot anxiety. 

RESEARCH METHODOLOGY : 

a. Sample : “Good result can be expected from a good sample. 

In the present study 300 male and 300 female 
intermediate students of District Jalaun were included in the sample. 
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The subjects were included in the age range of 17-20 
years. The subjects were selected through stratified random 
sampling technique. The subjects were also selected in the range of 
middle class socio-economics status on the basis of income and 
education. 

Showing the plan for sample selection - 


Total 600 Intermediate Siiidcnis 


Y 


300 Success of academic 
achievement 

t '"1 

150 Male 150 Female 


300 Failure ofacadcmic 
achieve mcnl 




1 


150 Male 150 Female 




75 

An 


"1 f 

75 75 

Science Art 


1 


1 


75 

Science 


t i t 

75 75 75 

An Science An Science 


The sample was selected from the following colleges of Distt. 


Jalaun. 


We took 75 success male students of Intermediate 
belonging to the science group. 

We took 75 success male students of intermediate 
belonging to the art group. 

We took 75 success female students of Intermediate 


belonging to the art group. 
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We took 75 success female students of Intermediate 
belonging to the science group. 

We too 75 failure male students of Intermediate 
belonging to the art group. 

We took 75 failure male students of Intermediate 
belonging to the science group. 

We took 75 failure female students of Intermediate 
belonging to the art group. 

We took 75 failure female students of Intermediate 
belonging to the science group. 

b. Research Design and Variables involved : 


The present study is concern with the effect of sex, 
different personality factors on the anxiety and mental health oi 
success and failures of academic achievement. An ex-post facto 
design was considered suitable for the present study. The piesent 
study is an exploratory nature in which the independen 
variables have already occured and reseaicher starts with 
observations of the dependent variables are studied in respect ot 
their possible relations and effect on dependent variable. 
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Thus there are two types of variables in the present 

study : 

Independent variables (i) Sex 

(ii) Different personality 
Factors 

(iii) Success and failure of 
academic achievement 

2. Dependent variables Anxiety 

Mental Health 

c. Tools : “Skill in choice and use of research instrument is 

essential to the success to the study and the validity ot its lesults 
and conclusion.” 

The following tools were used for the data collection. 

1. Anxiety test by Dr. Taresh Bhatia and Dr.A.K. Srivastava. 

2. Multi- Variable personality inventory by Dr. Taresh Bhatia and 
Arunima pathak. 

3. Mental Health Scale (MHS)- By Dr. Taresh Bhatia and Di. S.C. 
Sharma. 

4. Socio Economic- Status scale by Dt. S.P. Kulshrestha. 
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d. Process : 

After selecting the research problem the researcher has 
chosen Inter Colleges of boys and girls whose names are following- 

1. Government Girls Inter College, Orai 

2. Government Inter College, Orai 

3. Sanatan Dharam Inter College, Orai 

4. Gandhi Inter College, Orai 

5. Sarvodaya Inter College, Orai 

6. Jila Parishad Inter College, Nadigaon 

7. Arya Kanya Inter College, Orai 

8. Nehru Audogic Inter College, Sarsee 

9. Swantra Senani Inter College, Kushmiliya 

10. Chhatrasal Inter College, Jalaun 

1 1 . Tej Singh Ashirvad Inter College, Orai 

12. Dayanand AngloVedic Inter College, Orai 

13. Tej Singh Ashirvad Balika Inter College, Orai 

14. Sanatan Dharam Balika Inter College, Orai 


300 


The researcher went to the colleges and met the 
principals and requested them to seek permission for administration 
of psychological test to the students class XII. 

After getting permission from the pricipals of the 
colleges the researcher selected 75 boy and girl students of science 
and art group, success and failure of class XII. 

After selecting the sample the researcher explained all 
the instructions to the students before requesting the students to fill 
the test papers. They were asked to answer freely, frankly and to 
the point. No time limit was inforced but they were asked no to 
waste time, when the students has tilled the test papeis the 
researcher collected the test papers. 

e. Statistical Technique Used : 

After collecting data, researcher used statistical 
calculation as mean, standard deviation, ciitical latio, I latio 
Degree of freedom. The formula are as follow. 
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The Formula of Mean is- 


Mean = 


IX 

N 


The Formula of S.D. is- 



The formula of Critical ratio is - 

M, -M, 

CR = /SDC , Sd7 

N, ' N, 


The Formula of Degree of Freedom- 


df = (N,-l ) + (N: - 1 ) 


Analysis of Variance - 

Mea n square betw een groups 
F-iatio - square within gnnips 


Data Analysis and Conclusion : 

The results have been presented aecording to the following scheme. 
A mention of this may facilitate to understand the whole view of the 

work done. 


302 


Part A Overall comparison of anxiety between male and female 
success & failure of academic achievement. 

Part B Overall comparison of different personality factors 

between male and female success & failure of academic 
achievement. 

Part C Overall comparison of mental health between male and 
female success & failure of academic achievement. 

Part D The effect of sex (male & female) and different personality 
factors on anxiety. 

Part E The effect of sex (male & female) and different personality 
factors on mental health. 

Part F The effect of sex (male & female) and academic 
achievement (success & failure) on anxiety. 

Part G The effect of sex (male & female) and academic 
achievement (success & failure) on mental health. 

The researcher found the following conclusions . 

1 . The art male students have significantly high academic and 

vocational worries and also high guilt and shame than male science 

students. 
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2. The success female art students have significantly high 
physiologial manifestation, psychological manifestation, family 
anxieties and also high anxieties regarding love and friendship than 
success female science students. 

3. The success science male students have significantly high 
anxiety than the success female science students. 

4. There is no significant difference between the anxiety of 
male art and male science failure students. 

5. The success male students have significantly high academic 
& vocational worries than failure male students. 

6. The success students have significantly high guilt & shame 
than failure students. 

7. The success female students have significantly high 
personality factors as ego-ideal, alienation, emotional instability and 
dominance than the male success students. 

8. The success male students have significantly high 
personality as the extraversion, dogmatism, alienation, empathy and 
dominance than failure male students. 

9. The success students have significantly high peisonality as 
extraversion, dogmatism, ego-ideal, alienation, self-confidence, 
empathy and dominance than failure students. 
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10. The success students have significantly high mental health 
as realistic, joyful living, autonomy and social maturity than failure 
students. 

11 . The personality factors as psychoticism, dogmatism, 
alienation, emotional instability significantly effect the anxiety. 

12. The personality factors as social desirability, extraversion, 
psychoticism, dogmatism, ego-ideal, alienation, self-confidence, 
empathy and dominance significantly effect the mental health. 

13. The sex (male and female) significantly effect the anxiety 
of the students but academic achievement (success and failure) do 
not effect the anxiety. 

14. The sex (male and female) also significantly effect the 
mental health of the Intermediate students. 

15. The academic achievement (success and failure) also 
significantly effect the mental health. 

16. The interaction effect of sex (male and female) and 
academic achievement (success and failure) do not significant!) 
effect the anxiety and mental health. 


305 


BIBLIOGRAPHY 


Agrawal, Sandhya (1998) A study of the factors affecting the 
scholastic achievement of Xth class science girls of idential 
intelligence. Perspectives in psychological researches, 1998, 
21 (1 and 2) 55-59. 

Almida, M. and Kanekar, S (1989) Causal attribution for success and 
failure as a function of sex and job status in India Irish 
Journal of Psychology, 10(1), 1-10. 

Anasari, A. A. Sampura, T.V., Udupa, K.N. and Agrawal P.( 1979) 
Trait of anxiety in relation to achievement motive in certain 
stress disorders. Indian Journal of Clinical Psychology, 6. 
185-189. 

Ansari, M.A. and Krishna, K.P. (1974) Some personal variants of 
anxiety. Indian Journal of Psychology, 48, 81-85. 

Arora, G.L. (1978) Relationship of sex with creativity, genera! 
anxiety, vocational anxiety and teaching success. Jouina! o1 

Educational and psychology, 36, 133-139. 

Barnes, B.L. and Pai, B.M. (1981) Anexiety in relation to childhood 
adjustment. Indian Journal of Clinical Psychology, 10, 42 j- 


428 . 


Basu, A.K. and Bose S. (1979) Anxiety intelligence and scholastic 
achievement in secondary school children. Bombay 
psychologist, 1, 26-29. 

Bhargava, M. (1979) Personal variables and second order 
personality correlates of creativity. Indian Psychological 
Review, 17, 63-67. 

Bhargava, M. and Marwah, M, (1982) Academic performance as a 
function of prolonged deprivation. Indian Educational Review, 
17, 114-122. 

Bhushan, A and Goraya, G.S. (1982) Some factors as correlates of 
academic performance of Xth class students. School 
Education, 8, 13-18. 

Biswal, P.N. (1992) A comparative study of intelligence, self 
concept, academic achievement and SES of the students 
joining vocational and academic stream at +2 stage in 
Himanchal Pradesh. Journal of Educational Research and 
Extension, 28, 104-110. 

Caplan, R.D. Tripathi, R.C. and Naidu, R.K. (1985) Subjective 
past, present and future fit ; Effects on anxiety, depression 
and other indicators of well-being. Journal of personality and 

social psychology, 48, 180-197. 


307 


Choksi, A. (1975) A study of A-motivation, adjustment, academic 
motivation and anxiety in relation to sex and socio-economic 
background of pupils of IXth standard of English medium 
schools of Baroda. Journal of Psychological and Educational 
Research, 1, 11-15. 

Christian, J.A. (1978) A study of anxiety among university girl 
students. Journal of Institute of Educational Research, 2, 
32-36. 

Dalai, A.K. and Sethi, A (1988) An attributional study of high and 
low need-achievers in india. Journal of Social Psychology, 
28(1), 55-64. ■ 

Dubey, R.S. (1976) Manifest anxiety and educational performance. 
Psychological studies, 21, 52-58. 

Edwards, A.L. (1964) Experimental Design in Psychological 
research-Rinehart and Co. Inc. 

Ferguson, G.A. (1966) Statistical Analysis in Psychology and 
Education- McGraw Hill. 

Gangwar, H.N.S. (1992) study habits as a function of SES and 
cultural setting in first division high school students. Indian 
Psychological review, 23 (33-37). 

Garret, H.E. (1967) Statistics in Psychology and Education, 
Longmans. 


308 


Guilford, J.P. (1956) Psychometric methods, McGraw Hill. 

Gupta, Anshika (1998) Anxiety level and scholastic achievement 
among adolescents. Perspectives in psychological researches. 
Perspectives in psychological Researches, 1998, 21 (1 and 2), 
86 - 88 . 

Jain, U. and Yadav, U (1990) Alleviation of learned helplessness in 
deprived children. Paper presented at the seminar on 
Deprivational Environment and psychological services, 
Gorakhpur University, Gorakhpur. 

Joshi, Auradha and Jena, R. (1999) Comparison of some personality 
traits of science and social science students. Indian Journal of 
psychometry and Education, 1999, 30(2), 75-78. 

Kanekar, S., Neelakantan, P and D Souza, M. (1977) Anxiety 
intelligence and academic performance psychological Reports, 

38, 938. 

Kapur, D. (1982). The effect of test anxiety, locus of control and 
intelligence on academic achievement in school children. 
Unpublished master’s thesis, Punjab University, Chandigarh. 

Mehta, M. (1992) Level of School performance of backward and 

non-backward Rajasthani higher secondary boys. Journal ol 
psychological Researches j6, 64-67. 


309 


Mishra, G. and Mishra, S. (1986) Effect of Socio-economic 
background on pupil’s attribution. Indian Journal of current 
Psychological Research, 1(2), 77-88. 

Mukherjee, M., Chatterjee, S. and Gupta, R. (1991) Factors of 
prolonged deprivation, intelligence level and academic 
achievement Psycho logical studies. 36, 20-24. 

Mishra, K.N. (1997) Achievemet motivation level of primary school 
children : Anxiety and academic achievement. The Indian 
Journal of Social work. 1997 (Jan), 58(1), 24-3. 

Mukhopadhyay, Pritha and Kumar, Jayita (1999) Academic pressure 
Its impact on the mental health of children. Social Science 
International, 1999, 15(2), 38-45. 

Padhi, M. (1983) The relationship of parental life style and 
intellectual achievement responsibility, adjustment and 
cognitive performance among underprivileged children. 
Unpublished doctoral dissertation, Utkal University, 
Bhubaneshwar. 

Panda, B.N. (1991) Academic achievement and selected 
domographic factors ; A study of Urban-rural social 
adoloscents. Journal of Education and psychology, 49, 49-53. 

Panda, B.N., Sahoo, K.C. and Sahoo, J. (1995) School 
organisational climate on students’ academic achievement. 
Indian Journal of applied psychology, 1995 (Jan and Jul), 32 

(1 and 2), 34-39. 


310 


Pande, N. and Tripathi, R.C. (1982) Scheduled caste children in 
caste school ; Some motivational consequences. In D. Sinha. 
R.C. Tripathi and G. Mishra (Eds.), Deprivation : Its social 
roots and psychological consequences (PP21 8-234), New 
Delhi, Concept. 

Passi, B.K. and Singh, R. (1972) Effects of intelligence and anxiety 
upon serial learning in relation to associational and difficulty 
levels of learning tasks. Indian .lournal of Psychometry and 
Education, 3, 1-8. 

Patel, P.Y. (1985). The impact of study habits of intellectually 
backward pupils upon their achievement. Indian Psychological 
review, 28, 7-13. 

Reddy, D. Narasimha (1995) Structural adjustment and higher 
education : A threat to national capabilities. Indian journal ol 
social science, 1995 (Oct- Dec), 8 (4). 339-347. 

Roy, Arundhati (1992) Personality, adjustment and- academic 
achievement. Psychological Research Journal, 1992, 16 (2), 
43-51. 

Satyarthi, M.K. (1982) A study of the effect of economic status on 
students’ attitudes towards school experience. Asian Journal 
of psychology and Education, 9, 7-9. 



SinghaUS. (1988). Children’s attributions of perceived school 
success and failure. Journal of psychological researches, 32 


(1-2), 5-16. 

Singh, Amark. (1983) Parental support and academic achievement. 
Social change, 13, 9-14. 

Singh, Archna and Broota, Aruna (1992) Socio-personal variables 
and examination anxiety. Journal of the Indian Academy of 
Applied psychology, 1992 (Jan-Jul), 18, (1-2), 73-78. 

Singh, J. and Srivastava, S.M. (1983) Impact of parents literacy on 
academic achievement of primary school children, perspective 

in psychological Researches, 6, 32-34. 

Singh, O.P. and Dubey, S.P. (1999) Scholastic achievements of 
undergraduate students in relation to sex, locality and 
neuroticism. Indian Journal of psychometry and Education, 


1999, 30(2), 87-90. 

Singh, S. and Sinha, A.K. ( 1986) Relative importance of social 
deprivation, intelligence, punctuality and ethnici 
predicting educational achievement. Psychologia, -7, -3 
Spielberger, C.D., Gonzalez, H.P., Taylor. C.J., Algazc. B. 

Anton, W.D. (1978) Examination stress and test anxiety. In 
C.D. spielberger, and I.G. Sarason (Eds), Stiess and an.’’* , 
YVnl S PP 67-191). New York ; Hemisphere. 


313 


Sud, Anup and Prabha, Indu (1995) Test anxiety and academic 
performance : Efficacy of cognitive relaxation therapies. 
Psychological studies 1995 (Nov), 40 (3), 179-186. 

Surajmal, Jain, U. and Yadav, K.S. (1990) Effects of prolonged 
deprivation on learned helpless. Journal of social psychology, 
130(2), 191-197. 

Tiwari, G., Kumar, R. and Morbhatt, K. (1980) Level of aspiration 
as function and anxiety and sex among high and low academic 
achievers. Indian Psychological Review, 19, 46-50. 

Usha Shree, S. (1980) Social disadvantage, academic adjustment 
and scholastic achievement. Social change, 10, 23-30. 

Verma, B.P. and Sheikh, G.O. (1992) Learning styles of advantaged 
and disadvantaged students, Indian Journal of psychometry 
and Education, 23, 61-68. 

Verma, B.P., Sheikh, G.Q. and Sangita (1997) Study habits of 
adolescent students as related to academic motivation and test 
anxiety. Psycho-Lingua, 1997. 27 (2), 107-1 10. 

Verma Neelara and Sinha, Suslima (2000) Time orientation and 
academic achievement. Indian journal of Psychogical Issues, 
2000, 8(1), 59-64. 

Verma, R.P. and Upadhyaya, U. (1989) Concept of deprivation and 
scholastic achievement. Social Change, 19, 59-64. 


314 


Vishnoi, K. (1975) A study of anxiety in relation to over and under 
achievers. Journal of Education and Psychology, 33, 57-61. 
Wine, J.D. (1980) Cognitive attentional theory of anxiety. In. I.G. 
Sarason (Ed.), Test anxiety. Theory, research and applications 
(PP. 349-385), Hillside, N.J. : Erlbaum. 

Yadav, P.L. (1991) Effects of Socio-economic status and cultural 
setting of anxiety. Teacher Education, 1991, 26 (56-57), 













































































































































































































































































































































































































































































































00 00 o 

LO lO T- 

^ ^ CM 


O) 00 
lO CD 


^ CMl CD| LD M; CD 

CD CD CO 00 CO CO CO 


incM'r-COCDOM’OCD 

Jd Scococmcocococo 
"0"“^ " ''cD Cd" ~ 00 00' ■ ^<00 


O CM CM CM <35 CD 

^ S 5^ CO CO CM CO 


^OOh-CMOOOOCDCNJOO 
^CMM^^OJCMCMCOCO 


r-l r-| r-l cdi co m- 00 n ^ 



M-M-CDr^COlOODOOCO!^ 


CJ> M* M- CO 
T- CM CO CO 


Cf) 10 CD h- 
CM CO CO CM 


10 h- CO T- 
CO CM CM M* 


h- C3> CO 00 
CM CM CM CO 


CD T” ^ T— 
CO CO CO CO 


CM CO CM 
CM CM CO 


CO O O 
T- CO CO 


CM xr T“ 
x^- CO M- 


^ K CM 
^ CO M- 


^ CM 
^ CO M“ 


M- MT O 
CO -M" CO 


O O 00 
CM CM CM 


00 O 

^ CO M" 


o 

xr M" 


O o 
^ ^ ^ 


CD CD col CM! col ml <j)| h-| r^l co 


col of 


CD h- 00 o) col oo| ml ool ml < 3)1 oo! ol oj oof 00 


ml r-| 0! ool cDl CDI cd| k m 


ml 01 ool r- 


CD! ml <3)| CDl ml CDI h- 


CD| h-l ol COj M-l col h- m 


(o| 00! M*| ml ml 00! 00 n. mi col m 


<o| <o| CM! ooj r-j CD| ml m n. 


00 CD m co| T}-| cof ool ool ool 00 


CDI col mj 0)1 COj col M-1 N-l o| ool m| co 


CD r- m M- 00 N- h- 00 C 3 ) CD 


c -1 00! CD! h-| CD| CD| m| 00 co 


h-l h-l a>\ r-l c -1 1^1 CD| h- m 


CM N-CMh-*m M’CX)CD0O 
^t^Scmcmcmcot-cm 



CO! CJ>! r^l o>! co g> 


CO| M*! 001 cot CD| ^ K 


ml ol M*j h-! col CM! h-l CO 


col ml mi co! ml i^| m- m 


Nl < 3>1 c-l CO! 00! CD| m| CD| o 00 


ocj)mh-moocooT--Mr 

h-CO'^CMCD'^xrCD'M' CO 


Oil ml co| CM| mj cm| ml ml ml r-| col ml cm] ool mj cmI cd| m| cm 


00 00 m 


h-l K| CM| CM M- 


0| r-| Oil M-| CM| CM| CO| M*! C3)| r-| M" 


i^l m| oo| ^1 CD| ool m| m| -m- co 


co| 0)1 ml m| CM| M“| co 


col CO 


CD! M*| co| M-| C0| co| CM| N.| co| M*| m m CM CO m CO CO 


ml Oil CM| co| CM| m| m- cm 


col CD| m| co| COj col M-j uo| coj co 


ml CM| h-| co| co CO M* T- m m- co 00 m m-| t-| h- ml cm 00 col t- 


mf CMl col CM} CM| CM| M- 


t^\ CO| C0| CM| M* o 


Of M-f CM 


CD o T- CM CO m 

T- CM CM CM CM CM CM 



mj CM| 'M’l CO| MCI CO| CO CO m 


ml cM| ool m| co| co co 


CMl m| CM| CO| f^l M-f <01 M-l 


"77 T-cMcoM-m cor^^o) 

^ CO CO 00 CO 00 CO CO CO CO 




































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































CDC\JOOC^CNCO CX)^tKOOOO'd-T-xt-Ln 

Loiocsia5CMT-^csikh:^SS^S 


CO o o 
CM CM CO 


O LO CD 
00 CO r- 


O CM M" 
T- CM CO 


^ M- CD 
CO CO CO 


M- O CD 
CO CO CM 


T- cx> to 

CO CO 


CM lO O 
M" V- CM 


(X) X— rj- 
T- M- CM 


CM CO to 
CO CM CO 


M“ O to 

CM CO CM 


xr 00 o 

CO CO CO 


O v- to 

M" Csl T“ 


O CO CD 
CM 'T- CO 


<J) CD to 
CO M- CM 


M" 00 O 
M" CO CO 


CO to 00 
CO CM CM 


to o to 

M" CM CO 


to CO M- 
CO T- 


C5> o 

CO CO CO 


CJ) to to 

CO CM CO 


CM O to 

CO CO CM 


to X- o 

CO CO CO 


to O K 

CO CO CO 


h- 00 CD 
CO CO CO 


o T- N- 
XT CM CO 


M-f CM CM CM! CM| lO | 00| CM| h-l C0| I CD I CD I CMf CM 


to to! OOl <J>| CD! <J>| col CJ)| lO 


CO T- CO! tO| CMl CM| ^1 N-l 0>1 M" I Ol CMf CO 


to M* CM CM 00 to CM| lO| CO| tO| CMl CO| 0| M* 


a>\ T- CD! M*! CMf rt\ col G>\ N-l CD! CD! h-f CD 


to CM CO to CJ5 h-l M-l C0| h-1 h-i lO| CD! N- f M-f h- 


h- to ^ O CD CM 00 Of CDj M*} tOl N-l CMf <J) 


to h- CM 00 CM CM 00 lO tO tOj OOf N-f CD| lO| lO 


CO 00 to CM CD 00 CD CD 00 00 


CD 00 to CO to to CO M- OO O 00 N- CO K 


M- r- CD o ^ 
M- 00 ^ 


CD ^ CO CO 


HH 


00 O CD T- -r- CD 
CO CO T- xr CO 


M-| CMl COj CO CO CO CM t~ CO 


CD! 0)1 Of lOf CMf CMl CM CD h*- ^ CM M" 


0O| cot 0O| 00| LO| M*| CD! h-l h- M" lO CM CD 00 CD 


CMf CMl CMl CM| 00| Of h-l CD| CM O M" CD t- 


xrf (D! M"! cm! tOj- T“! M*! tDl M* 


to! CM 00 


■M" CM 


lO| T-i tO| 00| T-| M*1 col T-| CD! CM 


M-f col oof Ol COj COf M-| CO! tD| lOl ID 


CO to ^ to M“ 00 LOOOCOlDlM‘'r- CMCMtO 


CMl COf CD! lOf CMf CMf tOf Of M*! COf CMf tOj tO| CM 


CMf CMf CMf oof CDf h-l CMf CM 


CMf M*! M“ 


T-CMCOM"tOCD r^OOCDO'c-CMCO'^jP 
COCDCDCDCDCDCOCDCDr^h-r^f^r^t^ 
































































































































































































































































































































































































Personality Mental Health 


O 00 CD xf- CO 00 

LO <0 CO ID CO CD 


^OOCDUDh^CO '^ ’^'^lO 


CD v- 
CM 


0> O CD CM 

CM 00 CM CO CO 


CD : O CM h- lO 
T- CO CO CM 


CO CO h- CM 00 
CO CM M” M“ CM 


00 r-- 

T- T- CO 


O C3> 00 
CM CO CO 


00 T“ io 
CO CO CM 


h- M* CD 
CO CO CO 


CM 00 00 
CO CM T- 













































































































































































































































































































































































































CD 00 
CO 


CO 

cx> 


COOCMCON-OOinOCD 


5* 00 N- CD O h- 0> 

CO N. 00 CO O) CO XT CM 


o o 

CO 


GO to 
■ CO 


OO CO 
CM 


CO iO 
CO CM 


CM O 
CO CM 


^ CO 

CM ^ 


OO IX> 
CM CM 


to CO 
CO 'r- 


a^i h- 

^r— I T— 




22 2 ^ ^ a>( lo o 00 

'^CM'r-cOCOCMCOCOCM 

JG J 2 ^ M- ~ T- ^ CO CO h- 

CMCOt-cMCMCOCMCO CO 
to 00 M" O T~ to 00 CM 

M-t- cMCOM-M-CO^O 


ooioh-djincocoT-co 

COv-COCMCOCOCOM-CO 


;ooLOc 3 ^ 0 LoooT~in 

COCMCOt-M-M-CMM-CM 


00 h- o h- 

CM CO CO CM 


N. 00 0 > T- 

CM CM T- CO 


C 5 ) lO 00 lO 
CM CO CM CM 


K CD 

CM CO 


CD lO CD 

CM CO CM CM 


CM CM to CO 


CM rr\ CO CM 


r>- o 00 o 

CO CM : CM 


o LO o : CD 

M- T- CM ^ CM 


T- ID CD 00 
M- CO CO T- 


LO CD 00 O 
M- CM CO CO 


CO CM CM CM 
CO CO CO CO 


00 to 


00 CM CO CM 



to 

T— 

H 

CM 


r-*- LO CO M" to CM LO 


CD CO CD M* to CO 


CM! 'M* CM h- CO to N- '^1 to 


oof of 0 | CM| CM| lOf 'M'l col CM| CO CD CD CO CD CD CO 


-t\ CD! M-| CMf r-| ^1 CM CO T- r-- CM 


cm! CM| 00| CMl COj CM| COj col LO T- CO to CD CO 


'M-f ^1 CM| col ^1 CM in 


^1 <Ml CD| M-l 00 OO 


Tl-I ml ^1 CMl T-l CMI M-I CMl O0| 1-1 Oi col M-i COl ^1 COj CMj lf>| M-| CM] CM 


_ — — — — — — 00 1 CDl oT 1 CM CO ID CD 'h- CD CD 

^ CM CM S CM CM CM 04 CM CO CO CO CO CO CO CO CO CO CO 







































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Success Male Science 

Personality Mental Health 


|^lOO)CX5COOa>C50 0|T-lOCDlf>CDOOOO iOtX) 
“mLDCDtOCO'^CDLO'^CO'^tn cO O OCD CO COCO 
'V __ •— ■«— ■«— - rv! '(r— T— 


uQ in o o 

CO CO CO CO CM CM 


inooiocou> ooooooo 

CMCOCO't-CMCO'^CMCOCM 


fMO^COCMO OOLOiOOOOmcOCMO OO 0 )<J> 
CMCMCM COCO^M-'^COCMCOCMt- COxr CMCO 


cocDco^rLOU>tx:)oooix>ooo cmu 2 S 2 S 

COCOCO'^CM^COCOCOCMM’COCM^"^ CM COCO 

Tr“lD ""To "~<M <5 CD in o ^ o lo in to m o 

cnC^S^CoScMCMCOCMCMCOT-M“COxf COCO 

rh o’ <r)OOLOOtOCMOiDOOh*-I^CO lD 

SoJ ^^CO^ScOCOCOCM CM'r-xtCM CO COCO 



LOf CM! CD! LOf CM 


col M-l col M-l iO| lOf 00 


M-l col CD| 0)1 LO| CMl CM! M*! CM 


col col 0)1 CMl of 0)1 m 


M-l ^1 0 O| C- 


lO( CM| lO\ CMl LOf CMl M"! O) 00 CM 0> CJ) 


CD CM CD O M- CO CO 


col CMl col LO CM O h- 


CO 

o 

CO 

i 

CM 


COOM*CMM- 0 )CO M-M- 


CMl CO| C0| CMl O OO 00 M“ CD CD 


oojM’jooooinM'CDooh- 
CO CD O) CD CO 00 


CDl LofcDl ml M-| OOj iDj M- CD LO 


in CO o o M" CO 00 


h. in CJ) lO CO CO CM 


CO CO CO to CD CD 


OO! col M*! r^l COj CD I G>\ CD 


ml oof 001 of M-i 001 0)1 ml M- 


CDl 001 CO CO h- o Ooj COj M- CDI CD 00 


r-t r- CO r- 


^ SI CO ^ CO m m S 5 co ? ^ c^ 


M-l CM! r-1 M*| -t\ CO 


Ol oT^coi IDI cor^cDj ^1 ml CMl T- 


CDl mT CM CM co' col M-j CMl ml CO 


CM! CM| M-| cof COj M- 


h-j col col o 


CMl col M-| ml ml CMl t-] cm 


co| ’T"! mj o 


cof Ol COl M"! M-j ^ 


CMl col ml CMl CM] M-l CO v- m 


(J>j LDI 001 M*! m] col 00 M* CM 


CM o m 


CO CO CO 


^ CM m 


CO m CO 


CM! ml m 


0)1 -^tl col CDl (Nj >-! CDl CN 


CD CM CD CO CO cd“ coiD^mooiooco 


ml -^1 col ml M-l m 


CDl CMl T-1 col M-j T-| ID 


Z 


CD 



O 


CM CO M" 


cMlcMlM-M- coM-comcomM- mcocM 

CO “m ID CD CO CD M- CO CO -M- CM CMl CD 


1D| CDl r^l COj CJ)j o 


CO 

CD 

o 

T” ; 

T“ 


CMl col -fl m| col r-1 oo 





















































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Failure Male Science 





00 

15 00 



fcPSSl243^<^^OCMOOC0 LOlDOOLOCM 
lOf^CD OOLOlO'^x— cOh-'T-'^CslOO OIDCD 


OCOCNJCDOOCMCOLOOOOOOON-IOO IOCM 

oococNjoocococNCNj^cooico!r-coScoc 3 


ID 00 O CN h- to a> 

CM T- CO 00 CO 00 CM 


COCMOJOCOt-t-- 
^ ^ CO M- CM CM CO 


OOLOCOOOO OOOO CM 
CMCMCOt-OO^CO'^ 


CM iO CO lOf CMi iO 00 

CO x- CM CM CMI T- CO 00 


OON.lO T-CMh>-CI>ir>OCOOON.lOOOCMCM 
COCOCO M*CMCOCOCOCMCOCMCMCOCMCOCM OO 


cDCDM-M-mooooocoinr^ io oco oooco 

OOM*OOOOOOCM't--CMT--cOCMCM OO CM CMCMCM 


LO a>\ in CD CM CM cm cm h- r-\ M- OO cm CO CO CM 


CD O) CD 00 LO ID M- LO M” CO CO CD O CO O 00 


CD CD C^\ CD h- CO 


CM CD CM N- 


CDl lOl M-l ^1 col h-| to! CD! C5)| CM! h- 1 M* I t- CO CM CD 


col Of 00 | LOl M*! CMI CM ID N- 


00 Ol CM CM CO LO 


LOl 001 CJ>| LOl CM| CDl ool ml ml co co lo 


00 ! m 


r-| CDl CDl co| M-l col co[ col r^l cm| cm r-. cm co cm 


col T-i cM| CD] ml 001 CDl ml ol mi cof m oo m- cb oo 


ml CDl T-i ml M"! CO 



ml CO 00 LO m cm 


ol o| oo| col ml cni col n-I ml co| h-| h-l io| cm! col co 


00 M* o 00 T-fO|C5> CO CM CD M“ 

M-'^CMCOM-CM CO mCM COCMCO 


f^l ^1 ^1 cvjj cn| cmI <n| CDl col coj o[ "S- 


r-| co| m T-| (Ml ^1 ol col ol cmI ml cn! cmI ^1 cm 


TJ-I 0 O| CO! ool CMI CM! co] ol cMl oj (Ml ml M- 


CDl CD| r-\ m| CD( ool ^ CM 


r^l cof T-| m CM CO 


col col CD T-| Ol mi CMI cm! r-| <^1 cnI ^1 r-j CM| CMI ml cm 


CMI Ol m CM o CO coj CMj CM h- m CM M-j ml M- CO m 


CM! M-l o>| r-1 ml ml ml co 


^CM CO M* CM 


(Oj M-f M “1 coj m| CMj col of col CM! t- M* 


col LOl CM| m| h- LO CM 00 



CMI T-| coj o| m 


CM! col ^1 ml (Ol 


cDf CMl cm! k| cm] m| ml cm| cm] co cm 


CDl 0 >\ ol ^1 CMl col ^1 ml CD OD 






























































































































































































































































































































































































































































































CM 

00 

CD 

CD 

h- 

CD 

lO 

00 

LO 

M- 




T— 


CM 

CM 

LO 

00 

h- 

CM 

CO 

CO 


CO 

CM 

CD 

O 

00 

in 

CO 

CM 

MT 

CO 

X- 

CO 

r- 

CO 

00 

CM 

00 

CM 



00 

o 

CM 

CD 

00 

in 

M* 

CO 

CO 

CM 

CO 

o 

00 

CD 

h- 

00 

CO 

CO 

CM 

00 

CM 

CM 

CM 

CM 


CM 

M" 

CD 

LO 


00 


h- 

00 

CM 

o 






CO 

LO 

CM 

CO 

CD 

CM 

M- 

M" 

CM 

00 


CD 

00 


M" 

lO 

CM 

00 

CO 

CM 

CO 

CD 

lO 

h- 

LO 

CM 

00 

CD 

00 

00 


h- 

h- 

LO 


LO 

<D 

CD 

o 

00 


CO 

CM 


CO 

CO 

T*~ 

CM 

CM 

T— 

CM 

CM 

M- 


CM 

CD 

LO 

CM 

O 

CD 

Tj-; 

o 

CO 

O 

CO 


T- 




CO 

K. 

T— 



h- 



■ 

OO 

CM 


CM 

00 

LO 

CO 


O 

CD 

M* 

LO^ 

CM 

CO 

lO 

CM 

LO 

CM 


CD 

to 

CD 

O 

xr- 

CM 

00 


CM 

CM 

CM 

CM 


00 


00 

CO 


in 


O) 

CO 


LO 

00 


h- 

CM 




LO 


CO 


CO 

“cD 

In 

CD 

TT 

7^ 

■FT 


CM 

To 

_ 

_ 

CM 

To 

CM 



CM 

00 

M- 

LO 


T— 

CD 

CO 

CM 


00 

r^ 


CO 

00 

CM 

CM 

00 

in 

00 

CO 

CM 

CM 

00 





O LO 


CM CO 

M“ CM 


CO 

CO 

CM 

in 

LO 

■ 


00 

CM 

i 



h- h- 

hT 00 
CM CM 


CM 

00 

CM 

N. 

o 

00 

CM 

CD 

OQ 

CM 

Y— 

N. 

h- 

M- 

M- 

CM 


CD 

CD 

xt 

CD 

h- 

T— 

T— 





Y— 

Y— 

Y— 


Y— 


h- 


O 

CM 

h- 

00 

o 

00 

CM 

CM 

CO 

CM 

CO 

CO 

CM 

co 

CO 


CM 

CM 

CO 

M- 

LO 

to 

Y— 

O 

h- 

h- 

CD 

o 

■CO 

to 

CM 

CM 

CO 

CO 

CM 

co 

CO 

CM 

CO 

CO 

CM 

CD 

T— 

CM 

in 

OO 

CD 

CO 

00 

CO 

o 

CD 

CO 

M- 

CM 

00 

CM 

CM 

CO 

COi 

00 

00 

CO 

lO 

h- 

CO 

CD 

lO 

r-- 

CO 

CM 


f^ 

OO 

CO 

M* 

CM 

CM 

CM 

co 


CO 

CM 

CM 

CO 


OO 

LO 

CM 

LO 

CO 

CO 

r-- 

N- 

to 

h- 

CO 

CO 

CM 

CM 

CM 

CO 

CO 

CM 

CM 


co 

Ki 

CM 

O 

CM 

T” 

N* 

00 



00 

M- 

■ 













LO 

LO 

CM 

LO 

CM 

o 

Y- 

lO 

fv. 








Y— 




h- 

CO 

CD 

LO 

CO 

CO 


Y- 

CO 












Y— . 


00 

M" 

coj 

LO 

N. 


OOj 

COi 

‘ 

r^s. 

CD 



LO 


in 


CM 

CO 

_ 

To 


CM 

TTT 



CD 

CM 









CM 

00 

CM 

1^ 

LO 

CM 

00 

CO 

LO 

CO 

CM 

M* 

LO 



CM 

o 

T— 

Y- 

LO 

LO 

CM 

CD 

o 

CM 


LO 

CO 

00 

CD 

LO 


CD 


<M 

CD 

LO 

h- 

00 

o 

o 


CM 



in to ID CM 


00' M* to CD r-- oo 

00 CO CO CO CO CO 


To" 


so 

_ 

"o> 


o 

CO 


"cm 


o 

“cm 

To 

Tm 

To 


0> 

CO 

























































































































































































































































































































































































































































































































O CM CD 
CM OO 00 


O CMCMC35COCOCMCMLOt“CO cMt~ 't— 

C 30 CMM-OON.COr^OCMSc^?=S^ 

x-'i-v-r-'r-T- 


O M- M* M- 
r-. CO M- h- 


CM CM 
00 00 


o o> 

00 00 00 


ID in C3> 
CM CO 00 


ID CM O 
CM M- M- 


ID CO CD 
CM OO 00 


00 K CM CM 
00 00 CO 00 


CD h- 00 0> 
M" CM CO CM 


O O h- CD 
CO CM CM CO 


ID CD ID CO 
CO T- CM M- 


00 CD O 00 
CM X- CM M- 


OCDM-IDN. 
CO CO T- 00 CM 


CO CO 


CM ID 
M- CO 


ID CD 00 CM O 
CO CO X- M" CM 


O CD CM ID ID 
xt CO X- xt CM 


h- 00 h-- CO 00 
00 CO X- 00 X- 


CD CO ID D-. 

CM CM T- 00 CM 


00 O h*. 00 CO 
CM CM CM 00 CO 


O ID CD ID 00 
CO CM X- CM CO 


CD OO 00 00 00 
CO CM CM CM CM 


ID h- 00 00 ID 
00 CM CM CM X- 


001 CD| CDi Ol CD! ID! OOf 00| LDj LD| OOj CM 


h- D- 001 CD! CMi oof 00 | CDj CM! CD] CO 


OO in 00 CD 

CO CO CM x;r 


K ID CM 00 
CM x- xt OO 


CM 00 CM OO 
CO CM CO CM 


to CO O ID 
CO CO CM- CO 


00 OO CM h- 
00 CM CM CM 


lO X- OO 


CM CD h- h- h- CD CD OOl 00| h-| CM| Ol 00 1 UOl CMl x^f IDf CMj xr| xj- 


xf in X- CD 00 xt COf x-j CO 


CD x~| xt| CM! COi Of CMf h-1 CMi ID 


CM h- CD iDxtoOOO xJ-OOCMr^OxtKOOxfx-'T- 


CMf CD| CDI xtf 00 00 00 h- 00 COI OOj Of xtj CO | Of CDi CM! x- 1 lOl CMf ID 


mi h-| OOl h-i CDI ID CD CD h- CM h- ID CO CO O 00 


CDI OO ID x~ 


lO h- 00 CD O xj- 


CMf oof CDi CDf LDf h- 


CDi O CM h- 


O CO CO ID 
xt CO CM ID 



xt ID CD CO r^ 


CD CM CD X- CM 


ID h- 00 h- O CM 


h-l 1^1 00 CD O xt 


r^i IDf OOf h-.] ID| N.| IDf h-1 t^\ 00| xtf | N- 


lOCMCMxtCDh-!N.xtOCMlOCMCOCD 
xtxtCMCOCOCMCOOOCOlDCOlOxtCO 


CMf (Of U0| CMf IDf x-| X- CO X- 00 x~ CM CM CO 


CDf CDf x-| lOf CMI CMl IDf OOf CDf x-| ID 


x-l ID CD X- O X- CM 


IDf Xtf T-i OOf CMf IDf lO| xtf IDl CMf ID| C0| lO| CMl Of CMj CMl CM CO ID 


IDf Ol x-f CDf xtf CMf CMf xtf xtf xtf x-f Ol CO I Ol x-j COj COj O xf ID 


col lO| xt| h-i COf COj IDj IDj X-| 0| xtj CMj CMj lO | CMj CMj h- h-j h- CM CD 


CMI Of xtf xtj COj O CM 


ID ID CO 00 


CMf COI COI COf ID! Of IDf COf CDj CMj lD| COj xt| ID h- CO CM ID x- K x-- 


T-i COI CMI tn| Ol T-| M-| ml COI ml mj col cm| ml ml ^-1 ml r-i col col co 


COI t-| co| oo| oj CMj 1^1 ml ml col cm! cmI co 


IDf CM CM ID ID 


f-| CM! T-I CMf CD! xtj CDf xtj Oj Oj ID r- co r- xt o r- xr in r- 


r-x — rv! m xt* in CD CO CD o" x-l |0Oxt lD<Dh*OOOjQ 

°5^”?!§^!^^xmmmmmmmmmmco 




























































































































































































































































































































































































































































































































































~ 

























































































































































































































































































































































































I Personali ty Mental Health 


— . O) 
03 CO 


COOOOh- 
CD CD CO CD 


CN CM 00 T- 00 
CO "M" CM CO CM 


O OO CD LO N. 
CO CO T- CO CO 


00 CO K 0) 

CM CO CO CO CM 


CJ) CD h- C 3 ^ 00 

CO CM CO CM CO 


S S 2 

00 o o 


CD CD 

CO CM T- 


h- 00 
M- CM 


o CD o 

M- V- CM 


CM CO lO 
CO T“ CM 


COKM’COOOCO CBCOOO 


CD M" 
CM CO 


O T- 
rj- CO 


CM O 
CO M- 


O X- 

CO CO 


0> CO 
CM CO 


CD m 

T- CM 


N. h- 

CM CO 


CM r-- 
CO CO 


00 CM 
CO CO 


00 o 

CO CO 


m CD 
V- CM 


h- 00 - 
M- CO 


O CM 
M* CO 


00 CO 
CO CO 


wo xt* CO 
Mr CO CO 


2 CD 

M” CO 


o> oo ^ 

CO XT M“ 


wo CD CO 
CO CO CO 


wo CM 

CM CO CO 


iO CD 



of Of CMf cof h-| col o>f 00 w> 


CM N- CM oof col WOf CMf I cO 


CD! col WOf 0| CMi CMf t- | CM 


r- M- r- CD h-l col CMl CM 


10 W>| T “1 CMf col ^ 


CD lO CM CD in| CM| T“| ^1 CO 


CO CD M* N- Mr iOf CMI WO | ^r- 


LOf CD :W) O t0 COi lO| CMI CO 


00 WO W 0 | 101 01 CO 


cm! cof M-f WOf CDj D-f 001 CD| O t- CM CO M* WO 0 fv. I CO 
































































































































































































































































































































































































































































































CM h- CO 
00 CM CO 


CO CO «J> 
^ ^CM V- 


lO <J> 

^ rt ^ 


CM ^ ^- 

CO 'M' 


lO CM ^ 
CM ^ 


if) CM 00 
CO CO CO 


V- CM 
CO CM 


CM o in 

'M* CO M* 


CO 00 O) 
CO CO 


CO in 00 

CO CO CM 


00 00 
CM CM CM 


CJ5 M" O 
CM CO CO 


CD o in 

CO M- M- 


CM O CD 
CO M- M- 


O CD CM 
CO CO M- 


CD M” 00 K m 
CM CO CO CO CO 


CM CO 00 OD 

CM CO CO CM T- 


oinmooN. 

M* CO M* CO CM 


ID h- CO lO CO 
M- CO CO CO CM 


C3> K CO CD 00 
CO CO CM CO CM 


O O CO 

'M' CO 00 


in in T-* CD 

'M- ^ CO CM 


CO m 00 in 

CO CO CO CO 


OO O O T- 
C0 CO XT M- 


00 O 00 T- 
CM CM CO CO 


0| h- O 00 CM O 00 CD 001 CD| N-l 0| CD| O 


in CM 00 

CM CO CO 


N- in 

CM CO CM 


r- g •M* 
CO ^ CO 


CM O O 
CO 'M* ^ 


r- CD 00 
CO CO CO 


in r- h- 


r- o 00 CM CO CM rv. o> oo ooi o| r-l cdi oof r-.! cd! col of xr 


oof oof CD| <y>\ T- CO in cd of C3>j oo 


00 O O CD xj- CO CD in 


h-^COCOT-OOincOCDCDCDN-COCMCOOh-COO'cr'M' 

^ ,, 5 — 


CDh-OOh-CMinoOOOCDOOOOCMO>xrCDininKh-<J>CD 


CO 00 O) h- G>\ CO O CO CD CD 00 m CD CO 00 to CO CD CD CO in 


OO'^CDOOinCMOOOOCDh-inM-CDOOinCMtnLO h-ODLO 


LOf r>.f inf cof CDf ^f oof oof lof cof N-f oof cd| mf ^f of mf ml oo co m 


'M’CMooooh-r^o<3)mmcooocM r^oocDinoococo 


h-| col of oof N-f h-l oof h-| <o| mf oof r^| o>| h-| cd| '^1 ooi '^f a>l m 


oooco^or^h-'M'co mmof^cM-r-mincocDCMg 

CMCMCO^COCMCMCMM’m'M'M’m-M’CO^COCM’^ CM'M" 


O T- CMl of CM| r-\ cof r-j O 0- ^ CM CM 00 m r- CM M" lO 


CMl o| T-1 ^1 ’^I-I col T-| col CMl ml T-l col ml ml cmI cmI -^I cmI ml o| co 


0| col col CMl —I CMI ml CD! CM h- 


in| col 'itl m cn oi m 


o| CMl CMI r-l CMl Ml- 1 CM I T-| T-| h-i col CM CO CM mt h- m T- r--. m 


OI io| MTI CJ)| ml T-| MTl CM 


oof M-f 


CMl MTI col CMI CMl m| CO| M-| CMI N-l C3)j CMl C0| CO| CMl O0| Mfj CMl CO| CM] CO 


ml col CMl col CMI CMI CM| coi M-i col -M-j coj cnj COj -M-j CO 


00 CM 00 <D 


ml ^1 co| ^1 oof xtf oi io| cof CM! ml xri csii t- m 


ml CMl CDf of cof CM cM| h- «nj m| CM| ml cmI cmI cof cmI cpI mf coj m 


CMl ml ml mf cof oof cm| ml ml cMj cm] m 


ml CMl CM CM 




























































































































































































































































































































































































































































































































































LO O O LO CJ CD CM CO O CO CO lO CO CTi m trt* |n^ ir\ rr\ rvj 


'C- CD 0> 
CO CO CM 


O LO CM 
CO 00 CM 


CD ^ iO 
CM CO CO 


CO CO CD 
CM CO CO 


h- CM LO 
CM CO CO 


CM 00 


T“ CO K 
M* CO CO 


CD O lO 
CO CO CO 


O 00 CD LO 
'M’ CO CO M- 


CO 00 r-. 

CO CO CM CO 


LD lO LO 00 
CO CM CM CM 


LO O K 
CO M* CO 


CM OO O 
CO CO CO 


00 LO M“ 
CO CO M* 


C3) CD CO 
CM CO M* 


CD 00 CD 
CM OO CO 


O CM] M- 
M- CO CO 


LO CD CD 
CO CM CM 


LO O h- 
CM CO 


00 CO CM 
CO '«;r CO 


CM CO CO 


T- r- CM 
CO CO CO 


M* CM O 
CO CO 00 


00 LO CO 
CO CM CO 


M* 00 CD 
CO CM 00 


CD h- O CO CM 
CM CM CO 00 


O CD 00 M* "M" 
CO CM 00 CO OO 


LO h- 00 CM 00 
CM CO CO CO 00 


LO 00 T- CO o 
X- M" ’M’ CO ^ 


00 CD 00 CM OO 
CM CO CO CM OO 


LO| Ol Ol col CD| cm! lO| col (D| h-l CDf l^| COl CD 


h^CDOOCMLOCDlOCDOOOOr^LOCOCO CO N- 00 00 h- 


00| CD CD XT h-l LO| T-l CDl LOl CD| CD| O! h-l N-l COj h-j CMl COf 00| CO| CO 


lOLOCOCOCDCOCDCMCMCDCOr^h-CDCDLOLOLO'M’CO 


CMOOh-LOOOCMCOCDOOOO^h-COOOCMCDOOCDh-N.CD 


M-OCDOM*COlOr--h-OLOCDCOr-- CMCDM‘CDLnLOCO 


CO D- CO 00 CO LO CD CD 00 OO CO M* CM N- LO h- 00 h- CD LO f^ 


h-CDCMr^inM-COCDOCDCOLOM-CDCDCOOOCDh-COCD 

T~ 


cm! LOl h-| h-l CDl r^l CMl LOl CM! C0| h- 1 LOl h-| h-| COl COl D-l M*| 0| LO CD 


LOOOON.CDr>-OOOOOOOr^COlOM*LOCOKLOOOOO h- 

^ t— 


Oh-OM“COOOOr^CMCMCDCMOCMOOOOOOOOOh-'«t 
'sr'T-CDCDOOCOCMT-M'LOCMLOM' COCOM“OOCMCMM"CM 


o| Ol LOl M-l CMl ml M-l ol CDl T-| T~| col CMI CM| t-I M-I -t\ CM 


ol -^1 col ml Tfl -^1 C\|| co| CM| CMl T-I col ml o| ol t-| col cmI col col o 


CM T- CO O T- CM 


col CM| r-| (D| o| col r-l t- o cm h- cm 


ol ml '^l 0)1 COl T-i '<t| 'T-I o| Ti-1 o| coj CMl cm) t-| cm! T-j CMl ml ml o 


o| C0| ml col CM| CM| CM| CM| m| 001 O CM 


CO 1 M" I CM I '^1 OO O 


of col COl h-l M-| CO 


Of 00| CDl CO CO 


col ml h-| col CMl COl ml o o co co 


col h-| M*! CDl ml COl ml cm m* o o co 


OOI CMl col K| -M-l CM| r-\ r-\ ^| CDl COl m 


xrl 0| CMI CM 


CMl r-l ml CM| m| cm| cm| cm| ol cm| m|m co o cm! cm cm oo m 


io\ T-| io| M-| LO| cM| m CM mi m ooj cmI cd| ml m* m ml m ml cm! oo 


^1 ^ ^ § So m mT ml m m m m m § 




































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Failure Female Art 


CM 

TO lO 
O 

H 

o 

-C 00 

^ <D 
f5 

0) CM 

X ' ^ 

— . X? 

-5 CM 

C 00 

a> o 


<^^^ 00 M-CX>CMCMO OOOCMCMC 3 > 
oocoi^LOcoh-r^iOT- coM-oococo oa 


OCncOT-CDOf^OM-OLOCOtCM t- 00 O 0> 
CMCMOOOOOO CMCMM'CMCMCM't- M- CM CO cm cm 


CM r- M- o 
M- CO CO CO 


OlOCDiOCMM-OOOUOCM 

CMCOCMCMCOCMM’M'M'^CO 


o 0> N- T" CD N. CD OOCMIOOOIOIOCDID OO 
M-COCOCOCOCOCOCO CMCOCM COOO CMCO'^M’ 


T-oococoT-cDCMOooooM-h-r^r^ooio 

M'OOCOCOCOOOM'CMt-COCOM'OOOOCOCOCO 


M"OOM*t^CMOOh- 
CO 00 CO CM CO CO M" 


o lO M“ C30 in 

CM CM 'T- CM 00 


_ CM 

cc 

C 4- 

° <o 


in! N-l ooj col oo! T-j cD| i^l cmI m*| oI -t-l h-l M*f cmi r- C5> 


h-j 0)1 CD| oo| o>| M*! <J>\ col col o| o o 


h-| 0| COj M-! lOj ml OOl T-l N-l 00| of t-I OOl C3>j 00 o> CM 


M-l M-l ml CD| cDj ^1 mj M*! CD| ool ooj ml cm| coj co 


M* CO ool cm! ooj CM| col ml r^l coj coj mj h-| ool co 


00 ! M-i CD| mj mj m| m*! oI o| cMl coj M-j o>\ o>| m 


CMl 0 | M*| col CD| CMj h - 1 CM CM 


ool ml ml ml h- 


CM| oo| ml m 00 


<J>\ CDI o| r-l M-| CM| 001 col m m- co o> cm co o 


CDl O M- 


ttI ml 0)1 coi ool col ollMj r--j n -1 ool r-| o 


o 

03 


”1 g| 5l S S S S SI SI SI SI S 15 s s 


co| ml CMl CO 


CDl CMI CMj CO| mj t-| cnl -r-l CMl CM CO 


oj T-i o| mj T-j ool CMI T-j CO 


col ml ml N-j CDl CMj coj ■r-| N-| T-j h-l CMj CO 


ol -^1 CMj -r-l O m CM CMj coj COj CM F t- mj t- CO t- 


Ol CDl Ol t-| M-l M- coj ^‘ mj CMj coj CMj mj O) M- CM CM 


col CO! col col CMl t- CM mj M-j M-j mjl^l coj o) oo m 


ol m| o| T- CM C 3 > mj ooj 'r-j mj oj --i- cm m- m- 


CMl T-| ol ->^1 coj 1^1 M- 


col CM| -c-j coj col (Oj (Oj t--| CO CO 


CMI h -1 M-| CO M- 


CDl col CM| T -1 CMj m| col CMj CM 


col -^1 CM) CMj mj coj CM 


1^1 CM| CM] (X 3 | CMj ml mj CM 


CMl CO 'cri mj CD] h-j mj 0 )j oj ^ 


CMl co| ^ri ml coj r-| co 































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































c\j CM c\i iOT-Locj>oco T“a>0)tor^CDO(r5 LnLncnirj 

LOioir)CD cx>N.M-cD^cMM-^a>fC§§Sr2S r2^ 


h- o> 

CM OO CM 


CJ>| OO CD 
^ CO CO 


CO CM 00 
CO CO CO 


CM CM CM 
CO CM CM 


CD OO h- 
CO CM CM 


col CXD CM 


CD O O O CJ) 
CO CM M" M" CM 


O C5> N- LO CO 
M- M* CO CO CO 


h- CM 00 CM 

CO M“ CO CM CO 


CM OO CM h- 00 
CM CO CO CM CO 


00 CM 00 00 00 


CO in CM 'r- 
CO CO CM M- 


N- CO O lO 
T- CO CM CO 


00 00 OO 

X- T- CO CM 


CM CO CM 


00 OO 
CO CO 


o T- CM h- 
CM CM CO CM 


CD CO CM M* 


O CD h- 
CO CO CO 


CD O OO 
CM M* CO 


CM ID O 
CO CO M" 


00 OO LO 
CO CO 00 


CD OO CD 
CO CM 00 


CM CD CD 
CM CM CO 


CD CO CM 
CM 00 CO 


00 CM CD 
CO 00 CO 


ID 00 CO 
CO CO CO 


CD 00 O 
CO CM CO 


CD! CDI CM 


h- o 

CM CO 


CD O LD 
CM M- CO 


tn in CO 

CO CO CO 


00 00 OO 
CO 00 CO 


CO 00 CD 
CO CM CM 


CM CD CO CO M- CO CD CM N- CD CO t- CM h- CM CM 


00| CMl v-| CM| h- O CM CM CD CD CD M* CD 


CMj r^l CM] CDl CM| col 00| 0 | 00 


M- CO t- 00 T- 


in CO h- CM CO 


lO'^CDCMOOh-CM'T-CMM’CMCDCOCDCMCOh-h-.CMCO ’M' 


T~| col Lo| xri ml oj m| co| co| co| cof M“| n-I co| cd| a>f ^| m- m 


r-l ml CD| CM| co| cd| m*| cot mj cmI cd| m-I m 


ml M-t m m oo 


col col col ml M-l m| co| loj m-| m| co| cd[ oo| m| ooi co| oof m co r- cd 


CMj CM| M“| CMl CM| 00| CM| CM | CM| r-l CM| CM 


CMI CD! CM CM CM CM 


M-i col 00| h-| CD( CM| T~( CD| CM| 1^1 CDl M*! CDl COl COl OOl 00 h- CD 


CDOT-COmCMCOCDCDCMM-CO'r-C0O'r-CM'^O4Oqm 
CO'^COCMmM"COCOM‘COM‘'«~ COCOtOxfCO'^M’CMMT 


COj OOl CMl ^1 ml C0| CO| o] ooj cm ^ 


h-| CMj r^l co| o| r--l h-1 cMj co| oo 


ml CD! CMI CO CD mt 


col OOl col T-| cn| CD o cm] cdI n-| cmI t-I <n| -^fcDl o>| ^tl h-| CNJI ol r-- 


<M| CMl in 


col r-\ CD| in| m| CMl (Ml CMl col CMl COl t- CO 


OOl r--l CM| -<-1 r--| (Ml CM| col cmI cm| cm! o cm 


r^l Ki 'M“! M-| CM CM 


CM CO 


xtl r-.| M-| m| m| o| M“| col col t- 


COl f^l € 0 \ CO 


CMl CMl COj CMl C0| CD 00 


T-i ml col col M*! 00 ! co m m 


ml ml ml co| oof co) CMj ml ml co co ^ co mT t- 'M- m m m ^ cm 


CMI M-l COl (Ml CMI CM in CM CM ^ CmI CMI CM| CM] CMl CM CM CM t- CMl CO 


col CMl CMI in| in oo co co co cm! oo| cmI r^l col col in co coj cm co 


^1 $1 ^1 ® ® s S| S S S S g £8 § § 


















































































































































































































































































































































































































































































































































186 

































































































































































































































































































































Success Female Science 


03 

CD 

X 

15 

.4—* 

c 

(D 



CO 

CO 

X— 

xr- 

CD 

M- 

r- 

N- 

00 

0 


CD 

00 

xt 

CO 

CO 

fv. 

r— 

CO 

CD 

(y> 

00 

CD 

to 

CD 

CD 

CD 

CM 

CM 

XT- 

CD 

N- 

LO 

h- 

ID 

CO 

OD 

0 

T- 

T- 


X“ 

x— 

X— 

x— 



CM 

CM 

X— 

XT* 

X— 

x^ 

T— 

X— 


H 




















LO 

00 

h- 

CD 

03 

00 

CD 

CO 

0 

CO 

CO 

CM 

CO 

0 

0 

LD 

00 

CM 


00 

00 

00 

00 

CM 

CO 

CM 

CO 

CM 

xt 

xt 

M- 

CO 

CO 

CO 

CO 

00 

xt 

0 




















CD 


00 

0 

CD 

CM 

h- 



00 

00 

CD 

x*~ 

r>- 

CO 


x~* 

CD 


CO 

00 

CO 

00 

x~ 

M" 

CM 



CO 

CO 

CO 

CO 

CM 

CO 

CO 

CO 

00 

TJ 




















CO 

0 

r- 

CM 

00 

CM 

ID 

CO 

0 

CD 

LD 

M* 

CD 

0 

0 


ID 

xt 


00 


00 

M“ 

00 

xt 

CO 

M- 

CO 

xt 

xt 

xt 

CO 

CO 

xt 

CM 

CO 

xt 

0 






















xj* 

to 

CD 

X— 

to 

0 

CM 

CD 

N- 

CD 

CM 

CO 

h- 

CD 

LD 

CD 




00 

xf 

00 

xt 

CO 

M* 

CO 

xt 

xt 

CO 

rt 

CO 

CO 

CM 

CO 

CO 

JD 




















0 

CD 

0 

CO 

xt 


to 

T— 

M" 

X” 


00 

CO 


CO 

xt 

00 

CJ> 


xt 

CO 

xt 

CO 

00 

CO 

CO 

Xt 

CM 

Xt 

xt 

CO 

CO 

00 

CO 

CO 

00 

00 

05 




















0 

h- 

00 

00 

ID 

CD 

h- 

00 

CD 

CD 

CD 

00 


ID 

h- 

O) 

xt 

C30 


X— 


















— > 




















CD 

h- 

CD 

00 

CD 



0 

CM 


0 

r- 

0 


0 

CO 

■a 

00 

_ 








X-* 

■ 








H 



h- 

0 

h- 

h- 

xf 

to 

00 

CD 


0 

0 

00 

CD 

CM 

h- 

r-. 

ID 

CD 



xr- 








t~ 

X — 








JZ 




















CD 

ID 

CD 

LO 

00 

N- 

LO 

M- 

CO 

ID 

LO 

CM 

h- 

00 

00 

r- 

00 

B 

D) 


















B 


■Bl 


CD 

CD 

0 

00 

LO 

CD 

X— 

CO 

00 

h- 

0 

CD 

0 

CD 

h- 



!■ 




X- 














14 — 

Hi 





















CD 

CD 

CD 

CD 

CD 

0 

0 

0 

CD 

CD 

h- 

LD 

00 

CD 


CO 









X“ 


XT- 









0 

















■■ 

BB: 


■SSI 

CD 

00 

h- 

xr 

00 

LO 

h- 

CM 

N. 

h- 

h- 

00 

LD 

h- 

CD 

■ 

■a 


X— 


















X3 
















■■■ 

■i 

BB 


CD 

0 - 

00 

xt 

00 

CD 




LO 

LD 

LD 

CD 

xt 

X— 

CD 

00 

LD 

0 




















CD 

h- 

CD 

ID 

LO 


ID 

h- 

ID 

h- 

h- 

00 

h- 

CO 

00 

CO 

00 

00 

X) 






















CD 

CD 

CD 

ID 

ID 

0 

CD 

00 

00 

00 

CD 

CD 

1 00 

CD 


o> 








X— 











CO 





















0 


■TSI 



0 

CD 

M- 

LO 

CD 

0 

LO 

00 

0 


0 

hs. 

M- 

"co 

00 


10 



CM 


CM 

CO 

T— 

CM 



LO 

1 CD 

xt 


CM 

0 



















H 




















CNJ 

■PI 

CD 

00 

0 

T— 

xt 

CO 

CD 

CO 

M- 

M* 

1 r- 

00 


CM 

CM 

ID 




















00 

CM 

ID 

0 

CD 

0 

0 

. .. . 

00 

0 


CO 

CM 

ID 

00 

M- 

0 

M- 


00 

00 

CD 

xr 

CD 

xt 

ID 

xt 

ID 

CO 



■ 

CO 

CD 

M* 

X** 

xt 

x: 













■ 








0 


00 

M" 

0 

0 

x~ 

x~ 



0 

0 

X— 

CO 

CM 


CM 






















X”" 

CM 

0 

XT 


XT" 

XT" 

CM 


CO 

0 

CO 

CM 

X— 

CO 


0 


00 


ID 

CO 

00 

LO 

CO 

ID 

M- 

ID 

CO 


M* 

LO 

Mr 

L 0 

CM 

T“ 

0 






















h- 

CD 

0 

Xt 

CO 

CD 

0 

CM 

CM 

t— 

CO 

CO 

h- 

M- 








XT— 














X3 




















0 

X“ 

T“ 

ID 

CO 

Xt 

CM 


T— 

CO 

X— 

CM 

0 

ID 

00 


ID 

x^ 

X— 

„Q 

ID 

CM 

to 

CO 

00 

CM 

CM 

X— 

X- 

CM 

CM 

XT— 

h- 

ID 

0 

CD 

to 

CM 

CO 

XT 

CM 

M- 

M- 

00 

x~: 

0 

x- 

CM 


0 

CO 

LD 

M- 

ID 

■ID 

CM 


z: 


CM 

00 

xt 

ID 

CD 

r- 

00 

CD 

0 

X*" 

CM 

X*“ 

CO 

’tt 

XT— 

ID 

‘ CD 

■r^' 

<0 

t— 


CO 

c 
» o 

I CO 

<D 

QL 


0 

*x 

c 

< 


03 






































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































SI SI 2^1 ^1 JBl SI pj ^ ^ S f ^ g I s g ? S s 




U5| ^1 PI CMI PI 31 3 


CO ml col co| 3 m p 

S CJ m CO CO CM 00 


J! 

3 :§^^ScMmmcM °SS ?S 


m ¥ 04 CO CM CO CO ^ 


c^ 3 m CO 3 CO 


^ ^\ «1 CMl CM| PI ^ 


col C 351 ml Pi Pi 


ml CMl PI PI 0-1 m 


CM! ml ID! ^ 


3 m CO m m co co 


CM ^ m m 'cf CO 


?;5l8SmSm”mE^mm?3mco 


CM ID h-| col ol i: 5 

^ ^ CM CO 00 CO M- 00 


CO 00 


h- r- 


(Ol 04 CD ^ ^ ^ 


co! C 5 >| r^l ^ 


^^is.iv.cOh-COCDCnM-CDCM 

— — — -m"^" 57 -^“^"m col cj)| c^| -^j co| m| m| 
“iC“cD“1o cMh-'T-r- 

~lo~lS m m co~m co m co 

"^1 ®| ^1 ‘'I " 

CO CO 0- ^ 


CD CD I id! OO] (D OD CO 


col CM h- CO 


ID 'M’ CD O CO 

"'ey O CM t^ 00 h- 


col CO! CJ>! r>-| <y>\ ^ 


“<D| ^ ^ .M <s, ,f .O u. < 0 ^JO 

„,-o— — -H-^— — " 


oh^T-cDLOT-r-ou 

to <j> CM CID CO C 3 > CD 0 > 


FT -SB- T: “S' CO m ^ o c» 

F- m^ T;j-(ommm'oo,mO'M" 


2^1 d d d si pI a ^\ ^1 ”1 ^1 ^1 ^ ^ ^ ^1 ^ ^ 


o CM CO CO CO CN 

CM T- m m r-- < 3 ^ ^ 

■^“or“^~co ^ 

“c 4 “co CO m CD m CM 

~~^ CM m tt m CM CM 

"FF'cm -m- m CO h- m ^ 

""t-- o cm CD oo cm 

to 00 00 


CT"F 4 “ln CO m cj>| oj CM cm co 

~CM r-j m 

itor x;J* CD CO O 


V“ CO O CM CO CM 


CO 'M* CO 


CO! col ID! CD ID r- 


CM! CM! ID 


mi CM| CM| ol o t- 


00 

CD 

^ D 

T“ 


00 

CO 

M* 


h*- CD CM 


^ ^ to T- CO ID CO 

to CD ’ '"co CM ID h' CM 

__ __ ... ^ ^ ^ 
I ^ ' 


to CM 'r* ID 

I ID I CM 


Dl Ol Ol CM 00 col O 


Ol :r-| 21 21 SI s; D D S O D o D o CD 





























































































































































































































































































































































































































































































































































































































































































































































































































































































































Failure Female Science 













































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































sFrWlT 


A. TEST 


Dr. Taresh Bhatia & 

Reader, Department of Psychology 
D.V. (Postgraduate) College 
ORAI(U.R)-285 001 

^e-TT 3TT^ 




Dr. A.K. Shrivastava 

Department of Psychology 
D.V. (Postgraduate) College 
ORAI (U.P.)-285 001 

- 


^ ^ cf5SH ^ 1 1 w 

3Tq^F-^Tq^ ^ Cf5^% 1 1 snq ^ 

^ 1% ^PSR ^ T[f iiT^ 31Tq^ ^ % ZfT I 

^ ^ t cfr ^ ^ ^ ^ [3 I 

vrIlilJII | viOlM 4lf^^ I 

















1 a. ^ F 11 F 2 T ^ W |l 

2 b. ^ ^ ^ ^ ll 

3c. ^ qft^nT ^ % m cRR^ W€r 1 1 

Ad. 3FI% # >31^ ^ ^rafPT ai^^I^r |l 

5e. ^ ^ ^ 4 '31^ m W^ 3#Ri SRcFT |l 

6f. ^ ^ ^ wrrarf w ^ w |i 

7g. iff ^ q^FT ^ ^ |l 

8h. t sTSTOo HU F?Tr ^ SRF 'ii ^ qr q u^m ?r um |i 

9i. 5^ 3TRIT <S{^ ^ I i% 311% -cTMT uuq ^ #TT I 

lOj. 3|UF^3ff ^ FIUT % mu #r UU?1% UUT |l 

11 a. 5% f^Rq% 4 flTFRU m%f ll 

12b. ^ 3T mUT I f% %U ]%%U qUU ^ UFUT 1 1 

13c. Fff UTR % UT ^ Fuq^ ulitu % #RTr emu ^ utw 1 1 

i4d. umiRiU) f^qiusurqf % uft %ut ^ q%?Ti%f ft fpt 1 1 

15e. %§^q5rf^U5IT|l 

i6f. Muf^^uumtuiuqu^ifuuiuMli 

17g . UUM^ #[ 3i[U% M, ciu %U uutu a#cp ^ I 

18h. uto % 31^ 3iF SIM 471% ^ f%Ut1T UUU FT 315UU UUIT |l 

19i. % Uf UfU4R M%iu 1 1% ^ mf^uf ^ FRU %U Uf%m 31x01 U^ 1 1 

20j. % 315UU 4jU!T 1 1^ 3iu% u%t qflu-UlfUf %, % UU% ^ |l 

21a. ^ qm; 4UrUf% Tf^f t UUT UqqiT 311% f I 

22b. % 31UUT UFi%4i q%?Tlf%%f % FU TiUT f I 

23c. %U Ulf-Ufluf % 31UUT UFJSIU UUT HUT 1 1 

24d. 5% 3iq|^f%fU UlUf % |U% i%^ % HI UUH 1 1 


□ □□□□□□□□□□□□□□□□□□□□□□□ ^' 


25e. ^ ^ afiT 35tr35 It 

26f. ^ ^ I % ^ ^ ^ ^ I 

27g. ^ rf ^ 1 1 

28h. qfter if ^ ^ W ^ ^FmicfT W 1 1 

29i. ^ W 1 1 

30j. Mf ^ ^ <5RIW^ HpT 3Tq^ '3Tiq^ ifRcIT |l 

31a. ITT TT^^ERR q^TFT W | f% #T1T ^ I 

32b. ^ |TT^ ^ W t, ^ 'PTcft 1 1 

33c. incTT-f^ % ^fnpqr^ ^ ^ t# 1 1 

34ci. ^ ^ ^pr4 2PT^ ^ ^ ^ TfciT I, f^TTT^ TFPT ^ I 

35e. ^ ^ TRT TRT 'STM^ =bl41 if ^FIT <gdl ^1 

36f . mR^K ^ -31^511 ^pH sIT^T 5^ '3#f^ 'JTR ^ T% Wf ^ I 

37g. ?ll'(fR=P <^4l ^ I^MI^ W M'MI'H 'PTcIT f^l 

38h. ^ f^ ^ffT ^ ^ 1 1 

39i. ^ ^ SIT? ^ ^T-'lRsfR’ si5r SRT #Tr ? W #S!SPT q^TFT WT |l 

40j. if T^ 31^% if gsiT^ ^ M%r TfctT |l 

41a. if '3TW <31^ spmr I f% ^ f3[tf 7# ^ ^ xl^ 1 1 

42b. 5^ 3n?q?cqT ^tT ^ ^ R^R 3TI% 1 1 

43c. qRsPT ^ Tmf ^ f^snf^ T^ 1 1 

44d. if Si5f 3TT#^ ^ WflcT # ^ |l 

45e. ]pi% 5:11^ f^ sji? cPt; 5'^ ^1 

46f. iR M ^ si^ Tf% 1 1 

47g. Rff ^nflRsp sp4t Rff SFlfeT if sfisicfT 1 1 

48h. ifWWlcrRf^f%crTFcTr|f^sp5TT^#^]WT5I^^RftRr^^M^I 


□□□□□□□□□□□□□□□□□□□□□□□□ 


49i. *rratzi ^ m 1 1 

50j. ^ ^ qr ^ #raT W 375 ^ FtTTT 1 1 

51a. ifTf ^Tf!T 37^ «R5FT ^RT W 1 1 

52b. ^ STW?: ^ 37RPT ^ ^ ^^7 |l 

53c. ^ f 37P7 ^nraiT ^FT ^ Tit 1 1 

54d. 37q% ^r4lW qr 'STcqte f^^qirr qff rsctt |i 

55e. Sim ^ qr W ^TT^TW qitTl#lf%^qift^q^l 

56f. it Mt ^ SRT ^ ^ c|5t4 1 1 

57g. 5 ^ ?tqq qit T?# 1 1% t Mt qq ter r it ^ i 

58h. 5 ff ter I qsrf ' 5 ^ qR^ ^ snq- > 37 ssft ^ftq^ft tett qr qit i 

59 i. ^ m ter spff Tfit I i% ^ ^ w q 377 ^ i 

60j. ^ q5^ it %ft te7 qq qqr^ 1 1 

61a. ^ iTsqit % qqrq te q# t?# 1 1 

62b. ^ 37q^ Iqqid'qrPiq’^'^i qif TwqTqrf^i 

63c. ^ 37qit qiRqiRqi teqiM % qt% fterr w |i 

64d. ^ 37qTTT SiT 7 3 ^ 37 ^ qRc77 |l 

65e. s^tqq 3?[?7qt # ter q5ii|TSf^^qqqqitc7Tli 

66 f. ^ m: 37q% teiT77?St ^ qiR ^ ft 77tqc77 TfcTT |l 

67g. 177 qicf sit fte I f% ^ ?TftT 37R!R7qj qtel 1 1 

68h. ^ ftte tecTT 177^ qq7 1 ?77qq it qqj 375it teft ^ M i 

69i. q? TTter q^TTR wfl^ltit^qT^q^^ 77 ^ qt^ qr qit 1 

70j. sFtt-q5^ TTte I ^ te te qif |i 

71a. ^ ^TT^tf^ Tiq ^ qter q #7R CRT T?777 1 1 

72b. ^ 37q77T qqTBMi sit qrit qq srgqq q^qr f 1 


?□□□□□□□□□□□□□□□□□□□□□□□□ 

.(.□□□□□□□□□□□□□□□□□□□□□□□a 


• i ^ 

73c. 5M: ^ mRqiR^^ 7j|^ \\ d 3 d 

74d. Mf Wrrf^ ^ ^ 3% ^ ^ WIT |l □ □ 

75e. TTWT ^ ^ ^ ^ 'STTRWTT ^ '3TT?fW ^ 15^ 1 1 Id d j 

76f. #T Wff ^ ’^TFT 7f^ f.| d d 

77g. ^ 'SFmr ^ ?TtT % WTT W |l d d 

78h. HM SWT WMT ^ RiRdcl WrfT 1 1 d d 

79i. 75^ I ^ ^ 511^ 1 d d 

80j. I d d 

81a. ^ m ^ ^smr 'T#TT '3TT WiT I i d d 

82b. 5^ to- ^ m ^ ^ ^ li d r ~1 

83c. 5^ S7 W I 1% ^ OTtnft TTT^ mRcliRcb TTRHI'STf # | □ FI 

84d. ^ t33T #?T W ^ ll □ □ 

85e. '3T7TWTcT[ ^ <S^^m WT ^ ^ Ff mW 1 1 I I I I 

86f. #T TFspsIt ^ TWr ^WIT | # WIT ^rff TIWiT I □ □ 

87g. TTf^ W WI^ 7m ^ ■STT^TW % WdT |l I I I I 

88h. ferr-mr mw wpit #8 ^ |w tfcit |i I I I I 

8^. ^ w 3iT?ra- wfrif#ll%^37^^fM2^w^^inT^|i d d 
90j. ^ tM w# ^ ^ ^-'^sicb^ wnt wff 1 1 I I I I 

91a. % ^r c|^ q^ipft wft tf^ I i d d 

92b. 5^ ^ # ^TFft ^w^^wrrli dd 

93c. '3Tq^ ^ 'T^IT^ W 'ST^WI WT f I d d 

94d. ^ SRT '3TW mi^ Wn^ W ^TFT Ft WIT f^l ■’* EZ] [d 

95e. l%7ff ^fjpf ^ TTWRTT ^ '3T^?IT mWIFT ^ FFWFIT wft TFFf 1 1 Id Id 
96f. W TTtWTT Rrt^ TFFT | ^ #T ?]!% #F ^ Fl I □ d 





97g.OTft □ □ 

98h. W |i% ^ ^ t ^ ^1 □ □ 

99i. ^ if ^ ^RT ^ ^ MIcIT 1 1 □ □ 

iooj. H15M I f% ^ ^ ’TO^ ^ wr 1 1 □ □ 
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6f. ^ ^ ^ ^ ^ ^ |l 

7g. fM SRIF % ^ FTrf^ (Mood) ^ ^3TRft 1 1 

8h. ^ ^ ^ JRT f^srfTF WT |l 

9i. ^ % Jif^ ^i^FtcRT mm |l 

ioj. ^ M ^ ^ 

S ' .. ■ 

Ha.HFFF; '^7^ I cF ^ q^§TFT ^ wm 

V 

M2b.#1Tf^^l:i =Bl4*Mf ST ^ M ^ 1 1 
13c. ^ tar |i 

I4d. ^ % Wm^ ^ ?ftsr an^?Fr f?8T M 1 1 

i5e\^ iifFTOT 4 wm^ wm^ % ^ I^RFT ^ 

^ wt|i 

i6f. 

17g. ^ WU # ^TOcll ^ <S^ q^^TFT ^ |l 

i8h. ^ ^ yirtiie-i % ^ wr mi s^jf ^ ^ mx mm 

■ 4;ti: -/; 

19i. Wf % 3 iM?T #T 

20j. ^ ^SFTFK-f^ ^ ^ OTFT Tm f I 


□ 

□ 

□ 

□ 

□ 

□ 

a 

□ 

□ 

□ 

□ 

□ 

a 

□ 

□ 


□□ □□ □ □□□□ □□□□□□ 






21a. ^ ^ '371^ ^ 1 1 

★22b. ^ qr ^ fT W |l 

23c. ^ 3FR1T *iHRi'=b ^ JR^ T?clT f^l 

24d. ^ IW ft Wm ^IRRT ftcIT 1 1 

25e. ^ ^ ^F^r^t^iT SM R ft^ 'TT tspr tM ^ ^ ^ 

5n% ^ ^ ft |t 

26f. ^ ^ FTf ^ ^ 1 1 

★27g. ^ # ft f^s# ft, ^ ?TRT WT |l 

28h. ^ ft^ M ft f ^T Wm % M 5fp ^ ^ 

V^ ^ 

29i. ^Rff % 5:W ^ ^<£l'=h< ^3Rft ft ^ '^^TcIT f^l 

30j. ft ^ RFFTF ^ FT qr 5fM ^RRT WF 

31a. 5^ ^ Wr 'TT b|^ f ^ft ^ ftft 1 1 

32b. f 'Ste ^ <s^ #n! ^ %-ifwT Tm\ ^ wp^ |i 
33c. 'Srf^^T #T Msff I #r ^ ftFT I, <W^ ^ 

34d. f ^ 'R: ft 7f ^7^ # ^ Ft ^ |l 
35e. FST SRI ffsfftcT ft% 1 1 




41a. ^ ^ ^ ^ ^ 

42b. 'Srqftfer ■!! ^cit f^i 

43c. M>hH^lR4 # ^ ^ w I, ^ qR^TFT li 
44d.^ %sSR?f ^ RfT ^ ^ £f < 3 ^ 

1 1 

45e.lf^ wf ^ ^§IT |W^t 5nf^ ^ WfT 3 ^ 
1 1 

46f . 3m M 'TT ^I5F# I, ^prffe 

FPJf l l 

47g. ^ ^ ^ ^ ^ 1 1 

48h. ^ ^ ^ 31M ^ ^ |i 

49i . ^ ^ tefH sq^Mf ^ ^ 1 1 

50j. 3^ ^ ^ ^ SIM m3\ ^ITfcTF fl 

51a. ^ ^ STMT |l 

52b. ^ Rm RB# flT§I^ % #Tf % ^ ^ f I 

53c. ^ RiRm tmt I Pb F ^ ^ I 

54d. ^ ^ SRR cf SFTR ^ SB^RT WIT |l 

55e. ^ 5I#B SBPf ^ Rlfl'^RTcTT ^ ^ITSIR qi WTT 

t' 

56f. ^ ^ fw qR^iH I i% FF WIT I, wi5t 1 

57g. ^ ^ It fRir ^ ^ I i 
*58h.#t WT qr TFlIt W WIT ^ M SBfeq It wt Ii 
★ 59i. t ^ ^ ^ WITf q|f WIT I ¥Tff% T3q^ ^ ^tM^T 
^ ^ wif q|t qR^ 

60j. M 'iTiwiRi^q'l^ut qrpt wtt wq WIT fi 


□ a 


^□□□D □ □ □□□□□□□□□ □□□□ 

.^□□□n □ □ □□□□□□□□□ □□□□ 


I, ^ ^l^ |l 

62b. ^ ^ |r 

63c. ^ ^ ^ '5IT#epnm ^ ^ |l 

64d. ^ #r7 ^ 

65e . ^ ^ ^ ^ 

5P]i% wm 1 1 

66f. ^ aw ^ % cTR- -4t ^ 'df 1 1 
67g.^ 'Jl<;^ t|s|<l ^Idl "^1 

68h. qr f^^qw 1 1 

69i. HFTte WTFT qa%5Tf ^ ^ ^ 1 1 

70j. # j^ 5W FTRT ^ I, qf 5^ ^ 

qcP 1 1 

7ia.q^ aq 3^ ^ffq- ^ |i 

!*72b. ^ 'Sppft <3^i<ri)r|Tii ^ itep cTer ^1 

73c.^-q^ ^ ^ ^ ^ ^ ^ 

74c|. ^ vi'cci \3Tr^^f ^ f$ii) ^ I 

75e.a^ qa4 C^ a^=ff^ ^ ^ q57% q7 t ^ ^ 

1 1 

76f. qcTT ^ qf HW f%H arR ^ qpf qq ^ ^ | ? 

77g.^ cpfeqi# ^ Wi mi q^ ^RdT |l 

78h.t qq? f^’^lclK Sfi^ 1 1 

79i. t- ■'BlfjqiRicb 3Tl\qiRicq ^ ^P^q?T ^61# ^ ^ |l 
80j. aPT^ fimiff % #qf qX f^rqspT |, . 

81a. ^ ^ 




a 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ : 

□ 

□ ! 

□ 


□ 

□ 

□ 

□ 

□ 

□ : 

□ 

□ ; 

□ 

o 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

a. 

□ 

□ 


82b. M ^ 

83c. ^ ^ 

84ci. ^ qin ^ciq5Fn^qHf?!:f,^?iq5^2^snKT^qff 
<1=bcll 1^1 

85e. 3^: w 5nf^ ^ ^ qi# qM'Sff % q# t ^ 

w|i 

86f. «pr # 3TFf I, c5^ qi q^ ^ FT WiT 1 1 
87g.'WfwM^ % qqr^ ^ ^ ^ #q w^ m |i 
88h. ^ q^Tpft % qftf^qicPTf m ^=biq^t wc mm f i 

89i. ^ W#iq5 qqqf ^ qqq ^ ^ <SI5qq qiff 

q5W |i 

90j. qq# # q^r^ qqqqr ^ ^ qf 1 1 
91a. ^ qqqr % ^ ^ |i 

92b. scfcT^K ^ qqft 1 1 ^ 

93c. ^ q?[^ % feqr ^ ^ 1 1 

94d. ^ ^ ^ qq#qqT % mm q^qq qff ^ q^ ^ mm 

95e. 3^ 3qqq§q ^ qT% ^ mm M Mrr ^ wq^qi qff qq: ^iqxrr 

V 

36f. '3T5sr q? PT f^q^t qr f^qqqr q q^ i 

37g. ^ mm cFnqiRq wt |i 

38h. ^ qi^qq qqqr | qrar ^-#qq q?q qq^ q|q% ^ ftq^ 

q|f qq3<^l 1 1 

)9i. qq TOT qiq% ^ TO qt qqq t' 

ooj.Sf TO^ % Toft ^ TO qqqr q^ qqqr |i 


□ □ □□□ □ □□□□□ □□□□ □ □□D^- 

□□ □□□ □ □□□□□ □□□□ □□□□# 
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: (Instructions) 

OT# oqcigR Cf ^ ^ cj>§FT Tjif f I 

tfR fcfcPcF 7Tzf f - 3T?iffl|cp WTcT, STWIcT « 

apFIFTcT I ^ 3IFI ^ f , ^ ^ ^ 0 Wt 

^1 ^ cfJtl ifr ^ ^ ^ li ^pfFP?) c8T 3ITq^f§ 

yldlsh'Mlsff c|^ vifFFTT % I i 

qylcf^ W ^ vjlii|J|| 1 fspRT fMl ^ I 


OTw ^3^ Tjncf^ yd ^ vjira^ii i iw ^ i 

Some statements concerning your behaviour and circumstances are given. Eacl: 
statements h as fi ve options-strongly agree, agree, uncertain, disagree, strongh 
disagree. Tick I ^ the option that you consider right. None of these answers ii 
right or wrong. The purpose of the measurement is just to know your responses. 

Your responses will be kept completely secret. Respond without any hitch. S 
^5fT(Class) 3lpg(Age) l^(Sex) 
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'3?H^^d 

Strongly Agree Uncertain Disagree Strongly 
agree disagree 

a. <?rq% -STR# cRT^ f 1 1 Uke myself. Q| UU CZI CH 

b. '3Tc?5r =15^ cIMT I I am good in jokes. [I] CZ] d] ITI] r~] 

□ □ □ □ □ 

I do not forget my duty even in adverse 
circumstances. 

i-d. ^ ^ f^FRIT 1 1 am a victim of misfortune. (ZH C] CZ! C] CD 

ie. ^ ^ ^ ^ ^ ^ ^ vRcIT TPIFT I II II II I I I 

'Siivil-qni ^ 1 1 am not afraid of doing what society i 

may criticised. 

5a. ^ sifr §T vFKfT 11% nriwarf CD CD CD CD CD 

%!■ %% ? I am very much afraid how to 

resolve my family problems. 

?’b.%a ^f)i^ 1%^ #r ^3^ CD CD CD CD CD 

My job is quite uninteresting and boring. 

3c. 1 w? WIT |i CD CD CD CD CD 

I can solve my problem myself. 

3d. qftw aif%r ^ ^ ^ ^ I I CD I I CD I I 

^ TtelT 1^1 Being a mature person, I refrain 
from expressing my emotions. 

loe. ^ ^ ^ %1 wiTg ^ 3^ ^ I I CD CD I I CD 

<3Tf%i5f?T 

I do not care for other's happiness for most of 
. them do not care for my happiness. 

iia. ^ %T iiw % 1^ WT ^ CD CD CD 

oMcl5K ^ =I>r3T I do not behave in a special 
way just to please, other's. 


Strongly 

agree 


1 2b. mR'^K ^ 1 1 My family is very happy, d] 

13C. ^ 'Wft ^ alcf RlPcId TfdT f^l I am □ 

worried about my responsibilities. 

^ i4d. 5T I ^ w ft isrkit li □ 

I am afraid my decision may be wrong. 

* I5e. 3Tg^ WT |l I feel lonely. □ 

16a. ^ TFT <31!^ TFTf% ^ □ 

^ 1 1 In my opinion, much property alone is 
not for perfect life. 

17b. ^ ^ smfIT ^FTcTT |l I I 

fTFir, <5 vHT, ggdT '3Tlf^ 1 I sometime behave like 
children ; eg. laugh, play wander etc. 

18 c. ^ ^ ^ WiciT ^ ^ r~l 

iflJifd! TTSIcfr f^l I am capable of taking decision 
easily even in difficult situations. 

* i9d. ®f 3T3RTT ^ m\ jm |i □ 

I am often a prey to mental troubles. 

H: 20e. #T T^TT^ I #T ^ ft 'STFT^ TIFT □ 

1 1 Most people are selfish and when 
possible take advantage of you. 

2 la. g?r ^ ^ #IT cTT ST# r~1 

1^1 If I were to be born, I would like 
to be the person that I am. 

■ 22b. ipT ^TTTTTr eTFlf^ cpp Tt, ^ Tlt^ TT3dT □ 
\ 1 1 always take care that mind should be calm & 
Joyful. 


^TSilcT awBira aicW 

■3qwT< 

Agree Uncertain Disagree Strong!' 

disagre 

□ □ □ C 

□ □ □ C 


□ □ □ d 

□ □ dl G 

□ □ n d 


□ d] d 


d] d] dD d 


G1 □ d] d 


d] □ □ d 


d] d] [□ □ 


d] [□ dl 




















BS'ra' aragira' 

!f^ 

strongly Agree Uncertain Disagree Strongly 

disagree 

□ □ □ □ □ 

□ □ □ □ □ 


^ 34d. 5RTtf5MT'3ff ^ 4>K'^I ^ ^ ^fiTcTT |l 

On account of failure, I consider myself inferior. 

356.^ ^ ^F#eicr cFiP# ^ 'StfI 

1 1 I keep on the front in activities related to 
group responsibility. 

1 : 36a. 45#-^ ^ =11^ dltdR<+) % auWR 'TT 
^ f I Sometimes even unwillingly, I take 
decision on the basis of actual facts. 

37b. 'SnUT cfSTT ^ 3?!^ PM 

457^ ^ aw Wfl f 1 1 try to attain long life by 
stiching to balance diet and behaviour. 

38C. 'Slf^ ftr ^ ^ ^ C|X 

*f%rT 'bWI f I In the final round I trust my own 
decisions rather than those of others. 

39d. t ^ # wr |l I get nervous shortly. 


□ □ □ □ □ 


□ □ □ □ □ 


□ □ □ □ □ 


^ ^1 I give more importance to social work 
rather than personal work. 

4ia.57I% ^ ^3Tra^T ar ^ 

f^pfa ^1 I take decisions after careful 
consideration on the basis of past experiences. 

42b. WT ar ^ m: % hpifi ^ M 

wr ^ 1 1 In spite of being busy, I spare time 
for morning walk and exercise. 

43C. ^ W aia^ ^ c|5f spifj^ I ^ 
^ '3Tq^ ar 1 1 I myself try to shape my 

future and I trust myself. 


□ □ 
□ □ 


□ □ □ 
□ □ □ 


□ □ □ □ □ 


□ □ □ □ □ 


□ □ □ □ □ 



II 


:: ■ . j; 

Mm 





aic5#Jf; HPRf aiftflw aTOsiRT 


■iv:f ■ Strongly Agree 

agree 

^ ^ Fc# ^TCT'BTf cRg ^ ^ ^ I I n 

'HlW 

I cannot express fully love or sincere feelings. 

456. write f^-s# % qtoMrf ^ qr ^ te ^ ^ □ □ 

aqjR MRciRld ^ f^l I adapt myself to the 
changes in social circumstances. 

46 a. ^ #f[f ^ |i □ □ 

I am afraid of people's criticism. 

47b. ^ % >31^ 1 1 I get sound sleep. I I I I 

» 48C. ^ qf^sii^ ^ i>Rr qrrw f #r: ^ ^ q»ciicii f 1 1 I I I 

I decide rashly and repent afterwards. 

» 49d. cbUs^ilRgi ^ ^ # W I. qRwT I I n 
I' I My weakness that are known to others, 
trouble me. 

506 . write % te snte ^ ^ ^ □ I I 
31^ ^ qrw fl I feel no difficulty in 
providing financial aid for social activities. 


Uncertain Disagree Strongly 
disagree 

□ □ □ 


□ □ □ 


□ □ □ 

□ □ □ 
□ □ □ 

□ □ □ 




□ □ □ 
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